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EXECUTIVE SUMMARY

Introduction strength, AOAAO &I O Ei BOT OAT AT 6N
comments.

In summer 2015, the Connecticut State

Department of Education (CSDE) Bureau of SPP Indicator 8

Special Education conducted a statewide surye

of parents of students receiving special The CSDE is required to reporti its annual

education services, ages 3 through 21. The submission ofthe SPRevidence of school

statewide survey is the continuation of an AEOOOEAOOE A&EAEI 000 O AAAEI] I

ongoing collaborative effort between the in the area of speial education. Survey item 10

Bureau of Special Education and the is used as the primary measure of this effort.

Connecticut Parent Work Group to collect ] .
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program. The survey also serves as the chief school encourage parent involvement in
instrument for collecting parent involvement A «oAderéo' Que g vices fesulﬁs,&o{‘) i

gt:teo PA(;rfo/rcrEwlanoce P)IaIrQSAI;IE)ﬁ'rﬁazulrvgy isq:n e EchildrNen with dls?%i ! [e§ [§{% This _O’

its tenth year, with the 2014-15 survey marking ASGAAAAAA OEA OOAOABO &&9 ¢

the first year of a new threeyear cohort cycle. 87.5%.
1 High-Level AgreementThe CSDE also

Survey Design and Distribution elected to set an additional local monitoring

target of 77.0% forhigh-levelagreement
The parent survey questionnaire includes 38 (i.e., moderately + strongly). This target
EOAI O OAI AGAA O DPAOAT 006 vegrbtAnotEwki 74.8% of gaetis OEAE O
AEEI| A6 éducatiddpkdgrani. Respondents expressinghigh-levelagreementwith
are asked to answer based on their experiences survey item 10.
over the past 12 months on a §oint Likert
OAAT A OAT CEI C AOI I O0001 Nk wsthgOAASs O O0O0O6O0I T Ci U
AEOACOAAS8DG 4EA NOAOOEITTAEOA Al 01 ETAI OAAO 11A

openAT AAA EOAI OAcCwaralAET ¢ Brigenkrial(adréemént levels across the survey
AoDbAOEAT AAO xEOE OEAEO A wetelhifjio \@th OdeANarEss.0% dkga@isA OET 1
program and one demographic item asking agreeing with 24 of the 38 (63.2%) items.
oA OAT OO OF EAATOEAU OEAED ALl AaliQioRREhafbRter.5%)

isability.
of survey respondents agreed they are
OAOEOEZEAA xEOE OEAEO AEEI A
education program [Q1]. Similar
percentagesof parentsA COAAA OEAEO AEE
IEP is meeting his or her educational needs
[Q4] and all special education services
EAAT OEEZEAA ET OEAEO AEEI Ab
provided [Q5] (85.5% and 87.4%,

The 2014-15 survey was mailed to a total of
18,634 parents of children receiving special
education servies across 56 school districts.
The survey was also emailed to parents with
available email addresses, roughly three in five
(58.5%) parents. Overall, 3,965 surveys were
returned for a response rate of 21.3%, with

. respectively).

slightly more surveys completed on papethan

online (55.7% compared to 44.3%). 1 ChildParticipation: When asked if their
child has the opportunity to participate in

Key Findings schoolsponsored activities [Q23], 95.3% of
parents agreed and 81.5% of these parents

Key findings of the 20142015 parent survey strongly agreed This was the most to

are presented for: SPP Indicator &reasof strongly agree with any item on the survey.

In addition, 90.0% of parents of students 15



years of age or older agreed that the school
district actively encourages their child to
participate in PPT meetings [Q36].

1 Child AcceptanceivVhen asked if their child
is accepted within the school community
[Q3], 91.7% of parent agreed and 60.0%
strongly agreed

1 Parents as Partnerdver 90.0% of parents
indicated they have the opportunity to talk
ol
discuss their questions and concerns [Q2]
and are encouraged to give inpt and
express their concerns at IEP meetings
[Q11]. In addition, 90.0% of parents agreed
their concerns and recommendations are
documented in the development of their
AEEI A80O ) %0
(88.8%) agreed they are encouraged to be
anANOAI BDHPAOOT AO
and other service providers in the
Ei DI AT AT OAQEIT 1

1 ParentFriendly Materials and Processes:
Over 95.0% of parents agreed they
understand what is discussed at meetings
to develop theirchi A8 O ) %0
the highest rated item on the survey. In
addition, more than 90.0% of parents
ACOAAA OEAEO AEEI AGO
written in terms they understand [Q14],

PPT meetings have been scheduled at times
and places that met their meds [Q15], and
OEAU EAOA OAAARAEOAA A
IEP within 10 school days [Q18].

Areas for Improvement

A few areas for improvement as indicated by
relatively lower levels of agreement included
the following topics:

1 Support for ExtracurricularActivities: When
asked if the school provides supports, such
as the extra staff that are necessary for their
child to participate in extracurricular
activities [Q25], a much smaller majority
(59.5%) agreed and oneguarter (25.0%)
indicated that they did not know if such
supports are available.

1 Parent Training Roughly two in five
(39.7%) parents indicated they attended
parent training or information sessions that

fFrlpoY AT A A

i £ OEAEO

FlpgyYS3

addressed the needs of parents and of
children with disabilities in the past year
[Q26]. A similar percentage (39.8%) agreed
that such opportunities are provided by
OEAEO AEEI ABO OAEITTI
almost onethird (32.2%) of parents did not
know whether such opportunities exist.

1 Parent SupportSimilarly, less than one
third (32.2%) of parents agreed when

OEAEO AEEI AbO OAAAEA(‘)%Skefiithe)iared'?\’g?’@qi”Aa(‘?“p Roeo 0O

network for parents of students wit
disabilities [Q27], and 39.4% agreed a
support network is available [Q29]. A
sizeable percentage (36.2%) of parents did
not know if such a network is availabé.

1 Transition to Adulthood:Fewer than three
GuErierk (7228%) dbph@msAfist@lAnG A5
years of age or older agreed that the PPT

transition to adulthood [Q35] and 73.5%
AgEeédithAtdhé PPT delvelopet p x Y 8
individualized goadls for their child related
to employment/ postsecondary education,
independent living, and community
participation [Q38]. <In addition, just over
onel‘—rclg)lggé]B%)%f(?hese parents agreed
that outside agencies have been invited to

=+ Paplicipate in secopdary. tansition ning
AOA FQ?ﬁ\aq; 2%.%% dﬁj;%é fn?wgavhga@r this
had occurred.
ACEGA BOBEAES REECAS 0
An openended comment section was included

at the end of the survey to allow respondents to
comment on their overall experiences with

OEAEO AEEI Afioopragiam OEthel AAOAA
surveys received, 38.4% (n=1,522) included o
x OEOOAT AT i1 A1 OOs 0AOAT OOB

distributed along a continuum where 31.5%
expressedcomplete satisfaction, 29.5%
expressedcomplete dissatisfaction, and 39.0%
fell in the middle (expressing areas of both
satisfaction and dissatisfaction).

1 Complete SatisfactiorParentsin this
categoryoften discussedgeneralapproval
for OEAEO AEEI A6O AAOAAOI 0O
special education program.These parents
alsofrequently discussedsatisfaction with
how their school district encourages parent
involvement and communication. This

AEOOC
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education plans; positive and open

AT 11 O EAAOETT xEOE OEAEO AEEI A8O Al AdoOOoiiTi

teachers; and an overall feeling of beingn

ANOGAT DPAOOT AO ET OEAEO AEEI A6O AAOAAOQEIT 8
1 Complete DissatisfactionParents in this

categoryalso frequently mentioned parent

involvement and communication but these

parents feltthey were not heard at PPT

meetings, did not feel like an equal partner

ET OEA AAOGAIT T PIi AT O 1T &£ OEAEO AEEI A3O ) %0oh AT A

did not feel like a true member of their

AEE1 A 6 Thes&dparkitsaliso frequently

expressed concerns related to the

ADDOI DPOEAOAT AGO 1T £ OEAEO AEEI A60 OAOOEAAOG AT A
OEA Ei bl Ai AT OAGET1T 1T &£# OEAEO AEEI A60O ) %08
Sunmary

This report presents summary data reflecting
the broad views and opinions of parents of
students with disabilities. Its purpose is to offer
stakeholders the opportunity to review results
of the statewide survey in the context of other
data sources.District-level parent survey data
were presented in supplemental individual
reports which can be found on the CSDE
website.



INTRODUCTION

In summer 2015, the Connecticut State Department of Education (CSDE) Bureau of Special

Education conducted a stateide survey of parent of students receiving special education services,

ages 3 through 21. The statewide survey is the continuation of an ongoing collaborative effort

between the Bureau of Special Education and the Connecticut Parent Work Group to collect

ET £ Oi AGETT 11 EAIEI U OAOEOEAAOCEIT AT A PAOAT 006 E
program. The survey also serves as the chief instrument for collecting parent involvement data for

YT AEAAOT O ¢ T £ OEA OOAOAS @. Nistireits tenthAearOwith thel2@A OA 0 A O A&
15 survey marking the first year of a new threeyear cohort cycle.

This report summarizes findings from the 201415 survey and is organized into six sections.

Section | presents an overview of survey developemt and dissemination, including a brief

description of the survey design and the sampling methodology employed. Section Il includes

information on the survey delivery and response rate, as well as the demographics of survey

respondents. Lastly, Sectiondl-6 ) DHOI OEAA A OO6i 1 AOU 1T £ 1 OAOAI 1T O0OAO
comments, differences by demographics, and differences across survey years.

1 District-level parent survey reports are provided to districts with 20 or more survey responses (4500 EA v ¢ AEOOOEAOO E OEEC
survey cyclg. The reports are available on the CSDE website fait.ly/Ind8ctleal415 .


http://bit.ly/Ind8ctlea1415

SURVEY DEVELOPMENT RISSEMINATION
Section |

Background

In 2005, the U.S. Department of Education, Offioé Special Education Programs (OSEP) mandated
all states submitasxtUAAO 3 OAOA O0AOA& Oi ATAA o1 AT j300q Ol
the requirements of the Individuals with Disabilities Education Improvement Act (IDEA). The SPP
required eachstate to establish data sources and targets for 20 indicators, including Indicator 8:
percent of parents with a child receiving special education services who report that schools
facilitated parent involvement as a means of improving services and resultsr children with
disabilities. In order to report on Indicator 8, the Connecticut State Department of Education
(CSDE) implemented a siyear cycle to collect family outcome data using a statewide parent survey
previously developed by the CSDE and the reamt Work Group2 Survey data were collected from

an initial sample of 21 districts in 200506, followed by a sample of approximately 30 districts per
year thereafter. The sixyear cycle was repeated once, continuing for a total of nine years.

In 2014, distribution of the survey was changed to a thregear cycle, thus almost doubling the
number of districts surveyed each year, beginning with the 20145 school year. The change was

AOA

ATTA AO PAOO 1T £ OEA Oyed OSr SPPQItE] viDiENDddiced thd fotalA T Ax O

number of indicators to 17, and requires each state to develop, implement, and evaluate a State
Systemic Improvement Plan to improve educational outcomes for students with disabilitiesAs

part of this transition, and in corsultation with survey recommendations from the Parent Work
Group, the CSDE elected to reset the survey distribution cycle to align with its Focused Monitoring
System?# The reset was intended to facilitate a more timely and more frequent review of parent

sOOOAU AAOAh AT OE AO PAOO T & OEA #33% 50 Al i Bl EAT AA

AAOEOEOEAOh AT A AO PAOO T £ AEOOOEAOOGS 1T x1 11T AA1T A
Sampling Design

The sampling design for the new threg/ear cycle includes two stages. In the firstage, and as part 5
I £ OEA #33% 50 OPAAEAI AAOAAOQEITT 111TEOI OET C AUAI An
assigned to one of three cohorts. (See Appendix A for a list of districts in each cohort.) The cohorts
include a statewide representativeOA | B1 A T £ AEOOOEAOOh xEOE Ai 11 AAOA
AT A OOAAAEOAOS OAAT T AAOU AEOOOE A0Qhe Eekcohd sge| tiikA OAA E

overall number of parents of children with an Individualized Education Program (IEP) dBervices
Plan in each district was assessed to determine if all parents (i.e., a census) or a simple random
sample of parents should be included in the survey distributionin most districts (four out of five
districts statewide), the sampling calculatilns showed that surveys shuld be sent to all parents of
children with an IEP or Services Plan.

2The Parent Work Goup is a statewide stakeholder group that examines parent involvement data as an indicator of parent satisfaction
for annual reporting to the OSEPIt includes parents of students with disabilities; representatives from state and local agencies who

seveDAOAT 00 AT A OOOCAAT 06 xEOE AEOAAEI EOEAOh ETAI OAET ¢ ORdder§OAOAEO 0AO

and legal advocates for parents of students with disabilities, including a surrogate parent and legal organization repretive.

3/ 3%0 8 O -Jedk SPPGdM@ation collection period is from FFY 2013 through FFY 2018.

“4EA #33%060 &1 A @gehmanabed Bk Bufehu®f Special Education, monitors procedural compliance with the IDEA
while providing support and technical assistance to LEAs toward their efforts to edutastudents with disabilities.

5 Connecticut State Department of Education (2(). Part B State Systemic Improvement Plan SPP/APR Report Indicator 17, Phase One
Retrieved from http://www.sde.ct.gov/sde/lib/sde/pdf/deps/special/ct_partb_ssip_phasel_report.pdf .

6 The numberof parentsselected was calculated using a 95.0% confidence level and a giarof error of 2.0%.



http://www.sde.ct.gov/sde/lib/sde/pdf/deps/special/ct_partb_ssip_phase1_report.pdf

Survey Design

The Connecticut Special Education Parent Survey questionnaire includes 38 items related to

DAOAT 006 A@PPAOEAT AA x GitdiEprogrand REspoAderisiark dsked @BNSWeE A1 A A
based on their experiences over the past 12 monthsonaBl ET O , EEAOO OAAI A OAT CE
ACOAAs O1 00060TTcliU AEOACOAAS8SG 4EA OAODPI T OA 1T POE
requestfacttAl ET &I Oi AOET 1T 8 3000AU EOAI pmh O)1T 1 U AEEI
encourage parent involvement in order to improve services and results for children with

AEOAAEI EOEAOO EO OOAA AO OEA DPOEI AOUWlsdirkldddsDOA A&l O

oneopenrAT AAA EOAI OACAOAET ¢ PAOAT 006 1T OAOCAI T A@PAOEA
01 OEA PAOO UAAOQ AT A TTA AAIT COAPEEA EOAI AOEEITC
disability.

Survey Distribution

In August 2015, the 201415 Connecticut Special Education Parent Survey was mailed to parents of
children with an IEP or Services Plan in 56 districts (see Table I.1). The survey mailing included a
cover letter from the CSDE, the survey questionnaire, an informationgisert from the Connecticut
Parent Advocacy Center (CPAC), and a business reply envelope. (See Appendix B for a copy of the
cover letter and survey.) The same information was also distributed via email to parents with
available email addresses. All matials were available in English and Spanish, and parents could
elect to complete the survey on paper or online.

Table 1.1 2014-2015 Connecticut Special Education Parent Survey Districts

Andover Barkhamsted Bethel Bolton
Bozrah Colebrook Cromwell Eastford
East Haddam East Hampton East Lyme East Windsor
Enfield* Glastonbury* Granby Hartford*
Hebron Litchfield Madison Marlborough
Meriden* Montville Naugatuck* New Canaan
New Fairfield New Hartford Newtown Norfolk
Norwich* Plainfield Plymouth Preston
Putnam Rocky Hill Sherman Simsbury
Southington* Stamford* Sterling Thomaston
Voluntown Wallingford* West Hartford* West Haven*
Wethersfield Windsor Region7 Region8
Region13 Region14 Region15 Region16
Regionl17 Region18 Unified 1 Unified 2

Note: A (*) indicates a simple random sample of parents were selected to receive the survey. In all other districts,
the survey was sent to all parents of children with an IEP or Services Plan.

Following the initial mailing, a reminder letter was sent encouraging pants to complete the

survey, or to contact the external evaluator, CPAC, or the CSDE if they needed a new survey or had
guestions. In addition, two email reminders were sent to parents with known email addresses who
had not completed the survey. The dedide for returning surveys was September 18, 2015.

Steps to Improve Survey Design and Distribution

Over the past few years, and in consultation with the CSDE and the Parent Work Group, various

Ei DOT OAI AT O AZ£EAE 000 EAOA A A Asign dndidisthibution. IMOoh bfthis O1 OE
UAAOGO A&EAEI 00 &£ AOOAA 11 AAOGECT AEAT CAOh xEEAE Ol
four-page, doublesided booklet (inclusive of the English and Spanish surveys) to two, opage

double-sided surveys prirted separately in English and Spanish. This was accomplished by simple



formatting changes (i.e., smaller font size); removing unnecessary demographic itemgemoving

0110 ApPIl EAAATI Ao AO A OAODPI T OA TPOETT Ntohd A Al EI EI
confusing to parentg. Efforts to improve the survey distribution process were mostly the same as

in the prior year. This included providing all districts with an Excel file of statassigned student

identifiers (SASIDs) for special educ#@n students in their district and asking them to return the

files with current mailing and email addresses for each student. All béur of the 56 districts

provided emails for some or all parents, thus facilitating electronic distribution of the survey.

Confidentiality

The external evaluation team has worked closely with the CSDE and the Parent Work Group since
the first year of the annual statewide survey to ensure the confidentiality of all student level data.
Student names, mailing addresses, and email addises (when available) are provided to the
external evaluator,and a unique confidential identification number is assigned to each child. This
confidential system ensures norduplicative completion of the survey (i.e., paper versus online,
duplicate online submissions, etc.). It also facilitates the reporting of distridevel data, while
ensuring that no parent can be linked to his or her survey response. Distritdvel survey results

are only published for districts with 20 or more survey responses.

Strengths and Limitations

The audience for this report includes parents, district personnel, CSDE staff and other stakeholders
interested in special education outcomes in Connecticut. Its purpose is to provide an informative
summary of the broad views andpinions of a select group of parents of children with disabilities.
The data presented offers stakeholders the opportunity to generate hypotheses and explore
potential causal relationships that could be compared with results fronother data sources. Te
report is not meant to be a technical report and does not include a comprehensive statistical
analysis of the survey data. As such, caution should be used in making inferences about the
statewide special education population. (Further discussion regardg the representativeness of

the sample, norresponse bias, and measurement error is provided in Appendix D.)

7 Child demographic data previously asked about on the survey (gender, age, race/ethniceéyd disability) were provided directly from

the CSDE Bureau of Data Collection, Reseh, and Evaluation. Parents we still asked to idene £U OEAEO AEEI A50 DPOEI AOU A
#3%$% EO ET OAOAOOAA EIT AE ££EAOAT idalilily orvife @ith And StateBskenpie@® D). OAODPT T OA AT A OEA
5 Thetwo deleted items were: 0- U AEE]I A0 OAEI 11 AAU EACHOXEARID OBDIAO ODTADDAGIE UA ARAEIEAIAIOS A

has been denied accesstone@ AET 11 OPi 1 O1T OAA Aiii 61 EOU AAOEOEOEAO AOA OI EEOTEAO Al



SURVEY DELIVERY & REPONSE RATE

Section Il

The 2014-2015 survey was distributed to 18,634 parents of children receiving special education
services in 56 districts (see Figure 11.1). The survey was mailed to all parents and was also emailed
to parents with available email addresses, roughly three in five (58.5%) parents. The overall survey
response rate was 21.3%, with slightly more surveys cometed on paper than online, 55.7%
compared to 44.3%. (See Appendix C for survey delivery and response rate statistics by district.)

Figurell.1: Delivery Method and Response Rate

DELIVERYMETHOD
Mail 18,634 Also Emailed 58.5% (n=10,902)
Returned NonDeliverable 4.8% (n=895) | Returned as Bounced Email  7.7% (n=836)
RESPONSHRATE
3,965 completed Completed onPaper 55.7% (n=2,207)
21.3% Completed n English 96.6% (n=3,832)

Completedwith Comments 38.4% (n=1,522)

Figure 11.2 below (and on the following page) compareshe demographics of children of survey
respondents to the demographics of children of all intended survey recipients. As can be seen, the
largest difference between the two groups occurred with respect to socioeconomic status, with
parents of children eligble for free or reduced price lunch substantially undeirepresented in the
respondent group. There were also smaller differences with respect to race/ethnicity and
disability, with parents of Hispanic/Latino children, parents of Black or African Americarchildren,
and parents of children with a specific learning disability all slightly underepresented in the

respondent group.

Figure 11.2: Child Demographics of Survey Respondents and Surveys Sent

CHILD DEMOGRAPHICS
Survey Respondents (n8,965)

vale | oo
Female _ 31%

3-5 years - 14%
6-12 years _ 49%
13-14 years [l 15%
15-17 years [ 18%

18-21 years I 4%

white I 0%
Hispanic/Latino of any Race[JJJll 15%
Black or African American [Jl| 8%
Asian | 4%
Two or More Races] 2%
Other | 1%

SurveysSent (n=18,634)
67%
33%

12%
45%
15%
22%
6%

61%
20%
13%
3%
3%
0%

Figure is continued on the next page.



Figure 11.2: Child Demographics of Survey Respondents and Surveys Sent

CHILD DEMOGRAPHICS
Survey Respondents (n3,965) Surveys Sent (n48,634)

Free & Reduced Price Lunc 26% | 41%
English Learner' 5% | 7%
CHILD DISABILITY
Specific Learning Disabilities 26% 31%
Autism 17% 12%
Speech or Language Impaire 16% 16%
OHI - ADD/ADHD 12% 13%
Other Health Impairment (OHI) 7% 6%
Developmental Delay 7% 6%
Multiple Disabilities 5% 5%
Emotional Disturbance 4% 7%
Intellectual Disability 3% 3%

Note: The disability categories of deablindness, traumatic brain injury, and hearing, visual, and orthopedic impairment are not
displayed in the charts due to the small percentages (1% or less) of children in these categories.



SUMMARY OF SURVEY BPONSES
Section Il

The following section provides an overall summary of survey responses. All tables include the
percentage of parents to select slightly (SL), moderately (MD), and strongly (ST) agree. The
OAOPI T OA TPOEITO EAOA AHAOAMMATA ORI AAJAD A A $EA3Nq OF
agreement (SL+MD+ST). (See Appendix E for all response options and a visual display of all data

presented in this section.)

SAOEOZAAOQOET 1T xEOE -U #EEI ABO 001 COAI

Parents were asked to respond to nine survey statemen@A CAOAET C
program (see Table 1ll.1). Across all nine items, at least four in five (80.0%) parents agreed with

the statements.
9 4EA [ AET OEOU juyxs8ubQ

edulAOEIT T BOT COAI rlp¥Y
EAO AAGAAOGETT AT 1 AAA

have been provided [Q5] (85.5% and 87.4%, respectively).
1 More than 90.0% o AOAT OO ACOAAA OEAU EAOA OEA

OAOEOAAAOQEIT T xE

I £ PAOAT 66 ACOAAA OEAU AO
Al A OEjEiAO DAOAAT OACAO
rlty AT A Al

h
0

OPAA

EAI AAO

I DDPT OODT E

on a regular basis [Q2] and their child is accepted within the school community [Q3]. When
compared to all other statements in this topic area, parents were most likely to chootiee
strongly agreerating for these two statements (59.8% and 60.0%, respectively).

T While the majority (85.8%) of parents agreed that staff is appropriately trained and ableto
DOl OEAA OEAEO AEEI AGO OPAAEZEA bDdHelgodronglhAT A OAO
agreethat special education teachers make accommodations and modifications as indicated

iIT OEAEO AEEI AGO ) %0

Tablel.z3 AOEOELAADET 1

CT Speial Education Parent Survey Item n

1. ) Al OAOEOEZEAA xEOE U A
program. 3,928

2. | have the opportunity to talk to my child's teachers on
a regular basis to discuss my questions and concerns. 3,921

3. My child is accepted within the school community. 3,908
4 - U AEEI A8O0 )1 AEOEAOAI EUA
meeting his or her educéonal needs. 3,948
5. 111 OPAAEAI AAOAAOQEIT OA
IEP have been provided. 3,904
6. Staff is appropriately trained and able to provide my
AEEI A8 O o@@nfaAdseRlcds. D O 3,902
7. Special education teachers make accommodations an
modifications as indicated on my child's IEP. 1895

8. General education teachers make accommodations ar
modifications as indicated on my child's IEP. 865

9. General education and special education teachers
work together to assure that my child's IEP is being 3,864
implemented.

fr1xyY OEAI

SL

9.3%

8.9%

8.0%

10.4%

8.0%

8.6%

8.1%

11.8%

10.9%

xEOE

Agree

MD ST
32.6% 45.6%
24.6%  59.8%
23.8%  60.0%
30.3% 44.8%
26.2%  53.2%
25.1% 52.1%
23.3% 58.5%
24.6%  46.8%
23.5% 50.1%

AAOAAOE

CAT AOAI
-U #EEI AGO 0071 COAI

High Total Ifnlovf/ ‘
78.2% 87.5% +
84.4% 93.3% +
83.8% 91.7% +
75.1% 85.5% 0.6%
79.4% 87.4% 1.5%
77.2% 85.8% 2.1%
81.8% 89.9% 2.5%
71.4% 83.2% 5.2%
73.6% 84.5% 4.9%

Note: Sl=slightly, MD=moderately, and ST=strongly; High=MD+ST and Total=SL+MD=ST; and +=not a response option for this survey item.



OAOOEAEDPAOEIT ET $AOGAITTPEIC AT A )YiplAi ATOGET C -U #
As discussed previously, the CSDE is required to report in itsraural submission of the State S
OAOA&I Of ATAA 01 AT j300q AOGEAATAA 1T &£ OAEIT1 AEOOOEA
area of special education. Survey item 10 (referred to as Indicator 8 in the SPP) is used as the

primary measure of this effat (see Table II1.2).

T The majority (88.1%) of survey respondents agreed that administrators and teachersin
OEAEO AEEI A0 OAEIT1 AT AT OOACA PAOAT O EIT OT1 OAI
for children with disabilities. This exceededthesta®@ O & &9 c¢npt OAOCAO 1T £ Yy

1 The CSDE also elected to set an additional local monitoring target of 77.0% lagh-level

agreement (i.e. moderately + strongly). This target was not met, with 74.8% of parents
expressinghigh-levelagreement?

Table I1.2: Sate Performance Plan (SPP) Indicator 8

. . Agree .
CT Special Education Parent Survey Item n SL MD ST High Total

$T 1
Know

10. In my child's school, administrators and teachers
encourage parent involvement in order to improve 3,940 133% 235% 51.3% 74.8% 88.1% +
services and results forchildren with disabilities.

Note: SL=slightly, MD=moderately, and ST=strongly; High=MD+ST and Total=SL+MD=ST; and +=not a response option for this stewey

An additional 11 statements in this topic area of thewgvey asked parents about the IEP/PPT

DOl AAOOh OOAT 01 AGET 1T OAOOEAAOhRh AT A OEAEO AEEI A8O
more of parents agreed with six of the statements and a considerable number (ranging from 50.2%

to 76.3%) of parentsstrongly agreedwith all 11 statements (see Table 111.3).

1 The overwhelming majority (95.4%) of parents agreed they understand what is discussed at
i AAGET cO O1 AAOGAIT TP OEAEO AEEI A0 ) %0 ¢ 1pc¥YS
agree with any of theOOOOA U8 O oy EOAI O8 ) I-thirdsA66.B%) B T h ADPDPO
parents strongly agreedwith this statement.

1 The smallest majority of parents to agree with any survey item in this section were the
82.3% of parents who indicated the school district ppposed the regular classroom as the
first placement option for their child [Q21]; with close to 10.0% of parents indicating they
did not know if the regular classroom was the first placement option.

Table 111.3: Participation in Developing and Implementingg U #EEIT A8 O 001 COAI

. ) Agree .
CT Special Education Parent Survey Item n 9 High Total
SL MD ST

$T 1
Know
1.1 6 T AAGET ¢cO O AAOGAI T D |
Education Program (IEP), | feel encouraged to give 3920 7.4% 19.3% 64.8% 84.1% 91.5% +
input and express my concerns.

12. | understand what is discussed at meetings to develop . ) ) ) .
iU AEElI ABO ) %0 8 3,914 5.7% 22.8% 66.8% 89.6% 95.4% +

13. My concerns and recommendations are documented i
the development of my child's IEP. 3,892 85% 240% 57.5% 81.5% 90.0% +

14. My child's evaluation report is written in terms |
understand. 3,892 96% 258% 56.7% 82.5% 92.1% +

Note: SL=slightly, MD=moderately, and ST=strongly; High=MD+ST and Total=SL+MD=ST; and +=not a response option for this stewey
Table is ontinued on the next page.

9 High-levelagreement has been included in the tables and figures throughout this report; however, for ease of remgithese percentages
are not discussed in other parts of the narrative.



15.

16.

17.

18.

19.

20.

21.

Table .30 AOOEAEPAOGEI T ET $AOATT PET C

CT Special Education Parent Survey Item n SL

Planning and Placement Team (PPT) meetingsrfmy
child have been scheduled at times and places that mi 3,913 6.6%
my needs.

10 U AEEI AGO 004h OEA O

DOi COAI O AT A OAOCOGEAAO O 3935 11.4%
needs.

7EAT xA EiDPIAIAT O U AEE

to be an equal partner with my child's teachers and 3,901 10.9%
other service providers.

) EAOA OAAAEOGAA A Ai DU 1

0,
school days after the PPT. 3897 4.1%
If necessary, a translator was provided at the PPT 2339 7.8%
meetings.
The translation services provided at the PPT meetings .
were useful and accurate. 2,192 8.9%
The school district proposed the regular classroom for .
my child as the first placement option. 3830 4.3%

Agree
MD

20.8%

25.8%

23.4%

14.0%
12.6%
14.6%

15.0%

ST

64.9%

50.2%

54.6%

76.3%

66.6%

62.6%

63.1%

A-coltinged D1 AT AT OET ¢

High

85.7%

76.0%

77.9%

90.3%
79.2%
77.2%

78.1%

Total

92.2%

87.4%

88.8%

94.4%

87.0%

86.2%

82.3%

$T 1
Know

I+

I+

I+

I+

I+

I+

8.1%

Note: SL=slightly, MD=moderately, and ST=strongly; High=MD+ST and Total=SL+MD=ST; and +=not a response optitin< survey item.

- U

#EEI A6O O0OAOOEAEDAOEII

0AOAT OO xAOA T A@O AOGEAA Oi
activities (see Table Ill.4). Compared to the topic areas discussed thus far, there was more
variability in p arent responses across these four items.

OAODITA Of

OOAOAI AT 60

1 The overwhelming majority (95.3%) of parents agreed their child has the opportunity to
participate in schoolsponsored activities [Q23]. In addition, 81.5% of parentstrongly
agreedz the most to strongly agreewith any item on thesurvey.

(T xAOAOh xEAT AOEAA EA OEAEO AEEI A3O OAEI T I

22.

23.

24.

25.

are necessary for their child to participate in extracurricular school activities [Q25], a much
smaller majority (59.5%) agreed. In addion, one-quarter (25.0%) of parents did not know

if such supports are available for their child.

Tablelll4- U #EEIi A8O0 0AOOEAEDPAOET I

CT Special Education Parent Survey Item n i~

My child has been sent homé&om school, but not

suspended, due to behavioral difficulties. 3312 3.2%

My child has the opportunity to participate in school

sponsored activities such as field trips, assemblies anc 3,882 3.5%
social events (dances, sports events).

My child has the opportunity to participate in

extracurricular school activities such as sports or clubs 3,780 5.0%
with children without disabilities.

-U AEEI A8 O OA Eoitd, duch BsCektrd staif
that are necessary for my child to participate in
extracurricular school activities (for example, clubs
and sports).

3,609 6.8%

Agree
MD

4.5%

10.3%

11.0%

12.6%

ST

10.3%

81.5%

73.6%

40.1%

High
14.9%

91.8%

84.6%

52.7%

Total

18.1%

95.3%

89.6%

59.5%

$T 1
Know

+

I+

I+

25.0%

Note: SL=slightly, MD=moderately, and ST=strongly; High=MD+ST and Te&L+MD=ST; and +=not a response option for this survey item.

DO



Parent Training and Support

Parents were asked to respond to a series of four survey statements regarding their experiences
with parent training and support. Compared to other areas of theurvey, parents were less likely
to agree with items in this section, while a considerable percentage indicated they did not know if
such opportunities are available (see Table III.5).

f When asked if they attended parent training or information sessions #it addressed the
needs of parents and of children with disabilities [Q26], roughly two in five (39.7%) parents
agreed. In addition, just 39.8% of parents agreed that such opportunities are provided by
theircEET A3 O OAET Imost dhé&tidr® GE BuDof paterdts didl not know whether
such opportunities exist[Q28].

1 Similarly, less than onethird (32.2%) of parents agreed they are involved in a support
network for parents of students with disabilities [Q27] and just 39.4% agreed there is a
supportneOx 1T OE AOAEI AAT A OEOT OCE OEAEO AEEI A
(36.2%) of parents did not know if such a network is available.

Qu
O
O
p2
m

Table I1l.5: Parent Training and Support

CT Special Education Parent Survey Item n Agree High Total DE] @
SL MD ST Know

26. In the past year, | have attended parent training or
information sessions (provided by my district, other
districts, or agencies) that addressed the needs of
parents and of children with disabilities.

27. | am involved in a support network for parents of
students with disabilities available through my school 3,421  9.2% 8.7% 14.2%  23.0% 32.2%
district or other sources.

28. There are opportunities for parent training or
information sessionsregarding special education 3,753 95% 11.9% 18.4% 30.3% 39.8% 32.2%
pOi OEAAA AU 1 U AEEI ABO O

29. A support network for parents of students with
disabilities is available to me through my school 3,700 8.7% 10.5% 20.2% 30.7% 39.4% 36.2%
district or other sources.

Note: SL=slightly, MD=moderately, and ST=strongly; High=MD+ST and Total=SL+MD=ST; and +=not a response option for this stewey

3502 9.4% 103% 20.1% 30.3% 39.7%

I+

I+

-U #EEI AG6O 3EEIIT O
This secondto-last section of the survey is comprised of two questions whicask parents whether
they think their child is learning skills that will help him or her succeed later in life (see Table 11.6).

1 The majority (86.6%) of respondents agreed their child is learning skills that will enable
him/her to be as independent as posible [Q30]. Similarly, 87.1% of respondents agreed
their child is learning skills that will lead to a high school diploma, further education, or a job

[Q31].
Tablelll.e:- U #EEI A6O 3EEITO
. . Agree . Dol 8
CT Special Education Parent Survey Item n sL MD ST High Total Know

30. My child is learning skills that will enable him/her to

be as independent as possible. 3,834 10.4% 25.2% 51.0% 76.2% 86.6%

I+

31. My child is learning skills that will lead to a high school

diploma, further education, or a job. 3,735 10.7% 22.5% 53.8% 76.4% 87.1%

I+

Note: SL=slightly, MD=moderately, and ST=strongly; High=MD+ST and Total=SL+MD=ST; and +=not a response option for this stewey

~10~



Transition Planning

Lastly, in the final section of the survey, parents responde O1 OOAOAT AT OO & AOOGAA 1
transition to preschool, or secondary transition activities and services (see Table I11.7). Parents

were instructed to answer these questions if their child transitioned from early intervention to

preschool in thepast three years [Q32] or if their child was age 15 or older at his or her last PPT

meeting [Q33-Q38].

1 The majority (87.5%) of parents agreed they were satisfied with the transition activities that

32.

33.

34.

35.

36.

37.

38.

took place when their child left Birth to Three [Q32], wih almost two-thirds (65.4%)
indicating they strongly agreedwith the statement.

A smaller majority (78.0%) of parents agreed they were satisfied with the way secondary

transition services were implemented for their child [Q33], with fewer than three-quarters

(72.8%) of parents agreengOEAO OEA 004 ET OO1T AGAAA PIATTETI C A
adulthood [Q35]. $milarly, 73.5% of parents agreed that the PPT developed individualized

goals for their child related to employment/postsecondary educatia, independent living,

and community participation [Q38].

Parents were considerably more likely (90.0%) to agree that the school district actively
encourages their child to attend and participate in PPT meetings [Q36], with almost two
thirds (64.1%) of parents indicating theystrongly agreedwith the statement.

Table II.7: Transition Planning

. . Agree . $T 1
CT Special Education Parent Survey Item n High Total
P y sSL  MD ST g Know
| am satisfied with the school district's transition
activities that took place when my child left Birth to 543 6.8% 153% 65.4% 80.7% 87.5% +

Three.

| am satisfied with the way secondary transition

services were implemented for my child. 917 | 12.0% | 26.8% | 39.1% | 66.0% | 78.0%

I+

When appropriate, outside agencies haveden invited

to participate in secondary transition planning. 848 9.3% 13.1% 28.1% 41.2% 50.5% 26.9%

The PPT introduced planning for my child's transition

to adulthood. 893  11.8% 25.3% 357% 61.0%  72.8%

I+

The school district actively encourages mghild to

attend and participate in PPT meetings. 911 75% 18.4% 64.1%  82.5% 90.0%

I+

The PPT discussed an appropriate course of study at

the high school for my child. 907 9.7% 25.0% 48.5% 73.5% 83.2%

I+

The PPT developed individualized goals for ynchild
related to employment/postsecondary education,
independent living and community participation, if
appropriate.

887 14.1% 23.3% 36.1% 59.4% 73.5%

I+

Note: SL=slightly, MD=moderately, and ST=strongly; High=MD+ST and Total=SL+MD=ST; and +=not a respaption for this survey item.
Survey respondents were instructed to only complete Q32 if their child hamlansitioned from the early intervention Birth to Three System to
Preschool in the past 3 years; and to only complete Q3338 if their child was 15years of age or older at his/her last PPT meeting.

~ 11~



PARENT COMMENTS
Section IV

An openended comment section was included at the end of the parent survey to allow respondents

O ATTTATO 11 OEAEO 1T OAOAI T A@PAOEddm Didhe 3 BOE OEAE
surveys completed by parents of children receiving special education services, 38.4% (n=1,522)

included written comments. The written responses were analyzed through a multitep process.

The first step of the coding process was to stematically assess the overall level of satisfaction of

OAODPI 1T AAT OO0 AU AOOECIT ET ¢ -poitsaisfactibrosbore]l Redpor@éntd i Al
xAOA AT AAA A Opd EA OEAEO AI I T AT O AiT OGAUAA AI i IA
OodE 11 001 U OAGEOEAEARAN AT A EETAITUR A Ot1d EAE OEA

shown in Figure V.1 kelow, 61.0%o0f the respondent® AT [ FfelintadoBe of the two categories
at the opposite ends of the rubric.

Figure IV.1: Responde 0086 , AOGAT 1T £ 3AOEOAAAOQEI T | OAOAIT I
B Dissatisfied “1 Mostly Dissatisfied =l Mostly Satisfied Satisfied
Note: The comments of 30 respondentaere not included in the coding process because their remarks could not be classified
AO AEOEAO A OA&EI AAOGEI T i £ OEAEO OAOEOAZAAAOQEI I 0 AEOCOAOCEOAEAAOQEI I xEOE OE

OEA 10i AAO 1T £ DAOAT Othedspdint ribricki=0492).E1 A1 OAAA E
4EA 1T A0 O0AD 1T £ OEA AT AET C DPOI AAOO xAO O EAAT OE
occurred with some regularity. Comments at the opposite ends of the satisfaction spectrum
i ATT 1T AT OO0 Al AAA Athdfqods ofahis Analfsis.On tétal, 13xtdbicsAvere identified
as areas commonly discussed with some regularityithin the satisfied commentsand 24 topics
were identified within the dissatisfied comments.

The following sectionpresents the results d this second step of the coding process (first for

satisfied and then for dissatisfied).! OAOEAOU 1 A& £hAve Bebnbduded Millistrafel O O
the range of responses associated with each code. The comments are reported verbatim with the
following exceptions:1) comments received in Spanish were translated; 2) silent corrections were
made in order to improve readability, and 3) all identifying information was removed in order to
maintain respondent confidentiality. While comments in this sectim appear under one topic code,

the comments may have been assigned multiple codes in order to most accurately represent the
range of topics expressed?

Comments Expressing Satisfaction

The comments of 470 parentgonveyedcomplete satisfaction. As ca be seen in Figure IV.2 on the
following page, these parents most often discussed their general satisfaction with educators,

followed by their CAT AOAT OAOQOEOZAAAQEI T xEOE OBRAAa@OntsAEHE]l AG O OE
satisfaction category alsorequently discussed the importance of parent engagementand .
AT T 1 O1T EAAGET T h ATI 1T AT AEI C OEAEO AEEI| ABOrm&dAET T | £l

AT A A T AT ARO 1T £#/ OEAEO AEEI A0 OAAI 8

10 Up to five separate codes werassignedper individual parent survey comment. Parents who exceeded the fiv@ategory criterion
were assigned the five codes that were most prevalent in their response.

naEA 10 AAO ET &ECOOA )68c AAAO 0D Oi i OAdapgedin mulipleca®ghedi | OAO AAAAOC

~ 12~



Figure V.2 Satisfied Comments by Number of Parents

General Satisfaction with Educators 136

General Satisfaction with Program 111

Parent Engagement and Communication 98

#HEEI AGO | AAA 92

Quality of Services 87

Individualized Services

Knowledgeable and Qualified Educators 55

Supportive and Caring Educators 33

IEP Process

Outplacement and Magnet School
Transition Services

Development of Life and Social Skills

Inclusion

Gaeral Satisfaction with Educators (n=136)

A totgl of ;3@paren}sz or 2,8.,9%0]c Qargqts V\LhO proyidgq sati§fi9d cgn]merlts‘, d,is\cussgd'theirh o o
CAT AOAT OAOQGEOEAAOQEIT T x E Cskaff, @ AdBiBistrAtér £ Bxdnplés oOAAAEA OO
comments included

1 My child received extremely good special education services. The teachers are wonderful and my daughter has a
great team of professional helpers. They do a great job!

1 My child's special education teacher/case manager has been fundamental in providingraderful program. She

EAO AAAT DPOiI AAOGEOA OAOEAO OEAT OAAAOEOAS 4EA OAET 1180 OF
my child's needs.

1 Everyone within the school system has been extremely helpful and accepting of my son and hisTiesdkave
worked very hard to make sure he has what he needs to enjoy every minute of his school days.

1 Overall, my child's experience with the special education program has been very helpful. | am grateful to the
teachers and administrators that workeavith him and me throughout the years.

1 I have found the school, teachers, and support staff to be very helpful in any way they could. | continue to be very
happy with everyone in the school system that helps my granddaughter.

General Satisfaction with Pgram (n=111)

Approximately one-quarter (23.6%) of parents who provided satisfied comments discussed their XA
general OAOEOAAAOQET T xEOE OEAEO AEEI AGO OPAAEAI AAOAAC

1  We have been 100% satisfied with the services we have recéorealir child at all levels of his education.
The school definitely took an interest and went above and beyond for my daughter.

As a parent with a child with autism, | am very pleased with the education system for my son.

1

1

1 Our school district is a role ndel for services and support.

1 Our district has been very supportive and has ensured an excellent educational experience for our daughter.
1

The special education program is outstanding! | truly believe that my child is getting the best education.

~ 13~



Parent Ehgagement and Communication (n=98)

About one in five(20.9%) parents who provided satisfied comments discussed their satisfaction
with how their school district encourages parent involvement and communication. This included

commentsabouthaving inputinti  OEAEO AEEI A6O AAOAAOQOEIT HI Al ONn bi

xEOE OEAEO AEEI A0 Al AOOOiIiTi OAAAEAOON AT A AT 1 0A

AEEI A6O AAOAAOQEIT 8 @Al b1 AO T &£ AT T 1 AT OO0 ET Al OAAA
1 We could not be more pleased with tiervices provided for our child by our district. They ensure that all of her

needs are met and go beyond expectations when it comes to communication with us. We are always-keplatp
on her progress and are given exercises that we can work on wéthat home. We feel it is a true "team" with our
daughter's best interest and success in mind.

We are very pleased with the services we are being provided. Our IEP meetings are productive and | feel listened to
as a parent. It's definitely a team apprea and very supportive. The school staff are very accommodating if | have
any questions or concerns.

I 60 AopAOEAT AA EAO AAAT CiTAs 7A EAOA x1 OEAA O CAOEAO

future is bright. We couldn't ask for ore support. This special education system is truly wonderful.

The teachers and mentors involved are always very helpful and make themselves available for any questions or
concerns | may have throughout the school year.

The staff at the school always ks my opinion and listens to what | think my child needs. My daughter is in high
school and | know the program will continue to help her achieve her high school education.

| could not be happier with the support my daughter and | received. Everyone thaewonderful and helped us
both through a process that could have been very difficult but instead was a pleasure. My daughter got wonderful
encouragement from all the people with whom she interacted! Thanks so much.

From preschool right up to high sclod has been great. Teachers stay in touch with parents when there are concerns
with anything. | had an IEP appointment | could not make because my job wouldn't allow me to take that particular
day off. The school was very understanding and helpful. yT$& up a teleconference so | wouldn't miss anything. 1
always tell people how great my school district is and will continue to do so.

| entered the special education system fully expecting to have to be strong advocates for our child against thie schoo
Instead we were immediately welcomed as partners with the school.

The preschool program has gone above and beyond my expectations for my child's special education needs. | have
an ongoing dialogue with all teachers/therapists and staff involved, arelfvery accepted as an integrated part of
the PPT team. | honestly feel blessed to be part of this school district.

I was very happy with the special education services. The teachers and staff were very helpful and encouraging to
my son and also to myHKe | felt like we were a true team.

#EEI AGO ! AAAAI EA 30AAAOO j1€0o(Qq

Ninety-two (n=92) PAOAT 6O AT i1 AT OAA 11
I £O0AT OEI AOh AOOOEAOOEIQ OEAEO

e m

in place. Examples of comments included:

1

| am confident that the skills learned by my son under the program are a real benefit for his education and learning.
He has been successful in middle school because of the consistent and ongoirenassistder the program.

Over the last few years, | have watched my daughter improve tremendously with her socialization skills. Most of her
special education teachers, as well as her classroom teachers have gone above and beyond to help her.

The special ducation program has been excellent. We are extremely happy with all the teachers and support
resources provided over the years. Our child has truly benefited from the services and is no longer a participant with
the special education program. His proggs with his education has enabled him to reach his goals and perform at
expected grade level. He has become an independent student who really takes pride in his work.

My son has learned a lot since he has started school. | believe the school andreehakie helped him in many ways.
I'm very thankful of how well he is doing and how far he has come.

~ 14 ~
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1  Our school has gone above and beyond in trying to find ways to help my son. My son has done very well academically
because of all the services that hecedved. I'm very happy with the staff and services at our school.

1 My son has shown a lot of gains. He has come a long way, from not talking to communicating in full sentences. It has
been a very positive outcome. I'm so happy where we live.

Quiality d Services (n=87)

A total of 87 parentscommented on the quality of services their child received. Within this topjc
parents provided more specific comments about the services and conveyad overall appreciation
Al O OEAEO OAEIT T I mpleEobdoronteAdriciGded ££1 0008 %D A
1 | can't fully articulate how impressed I've been with the staff, the resources and the attention we have received for
our daughter from the first signs of need in middle school through high school. As a parent, you nevekreadlyf
you're getting the best for your child. | can, with absolute certainty say that we could not have received better
services or a higher level of excellence from a team of professionals anywhere else in the country. | can't tell you how
appreciative we are.
1 -U AAOCEOAOBO0 OAEITT1T OUOOAT EO AxAOiI As y 0" 0 xEOE OEAEO
transitioned very well. She received services without interruption or any negative peer impact. They have greatly
contributed to the great person my daughter is becoming.

1 | have seen great improvements in my son since he started the preschool program. At this time, | am satisfied with
the assistance given by the school and look forward to more positive experiences for ygaméo He started with
a speech delay after being diagnosed with autism and the school has done an excellent job getting him on track with
language comparable to his peers.

1 1 am extremely satisfied with how my daughter has been accommodated in the classwaith her hearing loss.
They have done everything possible to help make it an easy learning experience for her and transitioned her into a
mainstream classroom appropriately. | am very happy with the services they are providing her in order for her to
get the education she needs just like all her peers.

Individualized Services (n=59)

Fifty-nine (n=59) parentsexpressed satisfactiorwith the individualized services received by their )
child, commenting thateducators providedtargeted servicesspeciictoE AEO AEEI A6O 1T AAAO

1 All the teachers have been wonderful to my daughter. They are working with her at her own pace so my daughter
doesn't get frustrated and give up on herself.

1  The special services team really works with the family to find the bessibs program for the student. They are
very responsive. They are always willing to revisit program goals and make modifications if necessary to make sure
that the program is the best possible fit for the child. We are fortunate to have such excellppbg from our
schools.

1  We have only had positive experiences with the special education program. The teachers, administrators, and staff
have been more than supportive. They have always put our son's needs first and have always made accommodations
for his learning style. Our son has made more progress than we ever thought possible.

f  The special education team was always willing to tweak things to make it work for my son, especially when he
needed more sensory time. They aredrO1T A x EQE § did g hbbv@ &nd befoAdifor him to learn.

1  The school system has done an excellent job in approaching, developing and meeting the education needs for my
daughter. They are adaptive with her growing and changing needs and it is a positive experiencerfor h

Knowledgeable and Qualified Educators (n=55)

A total of 55 parents also commented on their satisfaction with the knowledge and qualifications of
OEAEO AEEI A6O0 AAOAAOI 008
1  The school staff have always been supportive of my son's special needs eventizefoas identified as special
education. They have provided him with supports and stimuli from the time he began preschool at 3 years old. His
teachers are very knowledgeable of sensory needs and ADHD behaviors and encourage appropriate strategies for m

son to equip himself with in order to be more successful. | am very grateful to the team for helping me to understand
and support my son.
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Overall, a welorganized process which included subject experts and teachers who were familiar with my daughter
and her needs. They worked together to come up with a viable plan for high school, includitagigbt classes and
other accommodations to make her transition smooth.

My son has been blessed throughout his school years with highly educated and wondeAuEtdaO O x ET  OAEA
issues seriously.

My son has severe multiple disabilities and is not able to participate in a general education classroom. He is
attending a private special education school and we are very satisfied with this placement. Weeféephogressing
to the best of his ability and is surrounded each day by professionals who are trained to teach and care for him.

The school is very beneficial for my son with autism. They are extremely supportive and are knowledgeable and
understandingof his disorder and disability. | am grateful to have the school in my son's, as well as our falifély's

Additional Comments Expressing Satisfaction

The topics provided above represented the top areas that parents commonly discussed when
providing satisfied comments. However, parents also mentioned a variety of other topics, such as
supportive and caring educators and the IEP proces# few examples othesecommentsare
provided below.

1

My daughter came to this school with severe behavior issuesaamdety. Through patience, understanding and
really getting to know her, the teachers turned school around for the positive. They were instrumental in building
her selfesteem and working with her so she can start to form friendships and have the abilitlo schoolwork in a
regular class. Her teacher is a shining example of a special education teacher.

The teachers are so caring and really are great teachers and paraprofessionals. They love what they do. The
patience they gave to our daughter, whaan be difficult at times, cannot be explained in words. We get emotional
about our daughter but the program was the best thing that happened to us and her.

The school encourages acceptance and respect. | feel that my child is gaining a wonderful eduoatin
encouraging and accepting environment. His setinfidence and independence has certainly been very positively
impacted due to the school system. As parents, we feel very blessed to be part of such an embracing community.

Our district is truly atting edge with autism services and should be considered a model for other districts of success.
They are willing to supplement on staff resources with experts for additional ideas to make IEP planning and
execution even more robust and thereforaiccesful.

Our district has been very supportive regarding my child's educational needs. They offered and continued to support
outplacement when it became clear that my child could not be educated in a public school setting.

My child is severely disabled amges to a special school outside of our district. The special school we go to is
amazing! We call them the special forces of the special needs community. The public school is too small to be able to
deal with our son's severe disabilities adequatelyur@chool experience has been great!

Transitioning from Birth to Three into the public school system was seamless. We couldn't be happier with the
education and support our children have received. We have seen a huge improvement from when theyrélisiden
We feel as though they are able to keep up in a traditional classroom because of it.

I have found my child's special education program to be very instrumental in his overall social and academic growth.
My son has grown with a deeper understandin§his handicap with the help of the special education professionals
working with him. Although he is still uncertain what it is that he has exactly, he understands well enough how to
cope with his disability when it begins to negatively impact his acade and social behavior. Overall, | am very
pleased and indebted to the special education program in our school district.
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Comments Expressing Dissatisfaction

The comments of 440 parentsonveyed dissatisfaction with theirA E E spéc@al@ducation
program. As can be seen in Figure 1V.3 below, these parents most often discusdedk of
engagement and communication with families? This was followed by concerns related tohe
appropriateness of servicelAT A OEA EI bl ATl AT OAQGEIT 1T &£ OEAEO AEEI A
Figure 1V.3: Dissatisfied Comments by Number of Parents
Parent Engagement and Communication I 118
Appropriateness of Services I 01
Development and Implementation of IEP . 80
Fight for Services s 69
Educator Qualifications NN 65
PPT and IEP Meetings and ReportsHlm 63
Child's Achievement and SuccessHlIIINN 55
Quantity of Services NN 52
Needs of Child's Specific Disability Not Met I 47
Delay in Identification and Services N 42
General Dissatisfaction with Educators [N 38
Parent Training and Support N 35
Extracurricular and Summer Activities NN 34
Overall Treatment from Educators I 32
Educator Turnover or Understaffed N 30
Development of Social Skills GG 27
General Dissatisfaction with Program I 23
Development of Life Skills I 21
Transition Services I 18
Bullying or Lack of Acceptance by Peersilllll 18
Pushed Through System I 17
Collaboration between Teachers Il 15
Transportation and Budget I 14
Too Much or Too Little Inclusion Il 13

Parent Engagement and Communication (n=118)

Approximately one-quarter (26.8%) of parents who provided dissatisfied comments discussed a
Iack of parent engagement within the school district. Thesegpents often mentioned wanting to be

i OA AAOGEOAI U EIT AI OAAA EI OEAEO AEEI A0 AAOGAAOQEI I
AEA 110 AAAI OEAAOA6 AO 004 i AAOET cOh AEA 11 0 AAA
AEEIT Ad Odidnéofed ikeéalOHOA | Ai AAO T £ OEAEO AEEI AGO OAAI 8
included:

12 The number in Figure V.3 adds up to more than 440 AOPT T OAO AAAAOOA DAOAT 008 OAODPI T OAO Ai OI A A
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1 Teachers, paraprofessionals, counselors, administrators, and parents all need to be educated on how everyone can
work as a team. It really does take a village to saia child. As parents, the knowledge we have regarding our
children has not been valued. Many times it has been disregarded and discouraged.

1  There is a complete lack of cooperation with parents. Administrators have their own agenda and parentalimput
not encouraged or welcomed.

1  There needs to be more collaboration between educators and parents. Educators are too quick to say something
can't be done instead of finding solutions or compromising.

1 Overall, as a parent | have feltisolatedandckrET 1 U 11T O A PAOO T &£ U AEEI A80O OAET T 1
1 In general, we do not believe our position as experts on our daughter's needs is respected. Often times it appears as
the district is disagreeing with a request just because they did not come up witlstiggestion.

1  Communication with pupil services/special education staff is minimal, and usually only when [, the parent, initiate it.
Information about new case workers (who have changed every year), schedules, and services are provided
reluctantly. As gparent, I'm left in the dark most of the time.

1 | am disappointed when my child has not been provided an environment that was as "normal” as possible. | feel that

OEAU OAOOOEAOGAA OOOGAAT 6O AAOGAA 11 AEOAdEdxtedde AndutthdirA ECT T O
children. | wish we had another option for our child.

Appropriateness of Services (h=91)

Approximately onein five (20.7%) parents who provided dissatisfied comments conveyed concerns
about the type of services provided forheir child. Parents in this category often discussed a need
for more individualized services. Examples of comments included:
1 -U OAEIT1l OUOOAI OOCCAOOO OAOU EAxh EZ AT UR TAx xAUO O1 (
educaion program at work. My school system seems very defensive when challenged to provide alternative
programs or new methodology.

1 The school district did very little to provide services that truly suited my child's needs. Instead, they used a one size
fit all approach. When that didn't work for my teen the school stopped trying. My child hates her school and can't
wait to graduate. She feels unsupported by school staff.
1 -U EAEOE ET 11U O1180 OAEIT1T OUOOA InddEMk foel thek fut myGinddi 1 U AOT A/
other special education students' best interests to use. The elementary program was great but it went from bad to
worse after that. A "cookieutter" approach is used and one size does not fit all. The "I" in the "HEds for
individualized and that has been a joke in his education.

1  The school system thus far has been very frustrating to deal with. | have encountered people who prioritize their

egos over my child's education. People who insist that they kno®@&llAU 1T AAA &1 ET T x AAT 606 1 U A
They refuse to consider very relevant information, and refuse to provide appropriate services.

Development and Implementation of the IEP (n=80)

Approximately onein five parents (18.2%) who provided dissatsfied comments expressed

Ai1 AAOT O xEOE OEAEO AEEI A80O ) %08 4EAOA DPAOAT 6O 1|
AAATT T TAAOETT O AO ET AEAAOGAA 11 énted B\GomeEaBds,A6 O ) %0
parents expressed concerns related to theid E E bcéedsiO a free and appropriate public

education. Examples of comments included:

1 | found the middle school, the special education teacher, and support staff to be surprisingly disappointing in the
Ei i Al AT OAGETT T £ 100 Of 1stedin meetingd and PPAs tealldiesareaskhéyhdeddd @i A OT O
improve upon and at times they were out of compliance. The connection/communication between the special
education and general education teacher was poor and the teachers were not made aware oftbhenenodations
and modifications our son was supposed to have.

1  Our experience with special education has been horrific. For years we tried to get help for our child. The district did
nothing. We had to pay for an evaluaticrthe result- ASD (high futioning). The district insisted that they do
their own testing. The testing proved to have similar results, however the district refused to interpret the results.
They left us no choice but to obtain an attorney. After a failed mediation, we fileddierprocess over eligibility. We
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were able to obtain an IEP. We are going on three years of having an attorney to protect our child's right to a free
appropriate public education.

1  Requests for additional services have been denied. Internal testing mmeseem thorough and is inconclusive.
Additionally, limited and poorly documented internal observations were at odds with our extensive external and
privately funded observations, and it did not seem to matter.

1  While many teachers follow the letter ahspirit of the IEP, we have found that some "regular" teachers are very
resistant to follow the accommodations outlined in our IEP. Some have overtly refused to follow some
accommodations; only to be reminded that they are obligated by law to do so.eMfien we find that these
teachers more subtlety ignore what they don't want to follow and need to be reminded (often several times) of the
contents of the IEP.

Fight for Service (n=69)

I O1T OAl 1T &£ ow DPAOAT OO ODPAAE Aivicdslorhalind tddsexE 1 T AA EAOE

advocateor lawyer to navigate the special education system. Examples of comments included:

1 | can say unequivocally, that | have had to fight every single inch, of every single school year for my son to receive
appropriate sewices so that he may learn to read, decode and write. All | wanted was for my son to have the same
opportunities that his peers have and nothing less. Unfortunately, it takes money and a very seasoned special
education attorney to achieve just that. nafortunate enough to have been able to make ends meet and hire a very
good attorney. | cannot imagine what it must be like for families who cannot afford the "fight" because that is
exactly what it is and what it takes in order for our school district &gree to anything appropriate.

1 ) A& O0CeO A O i UAAOO OEOI OCE OEA OAEITI OUOOAI OF OAATCITE

hired someone to represent me did the school act. Very upsetting to have my child subjected to teachers who
disregarded him.

1 Inorder to get the testing and accommodations that my child needed, | had to hire a lawyer to push the school
AEOOOEAO OI 1 EOA Obp O OEAEO ACOAAI AT OOs 4EEO EOT G
child is doing well. Generally, the paperwork required (reports with report cards) were not provided until | had a
lawyer. A parent should not have to get a lawyer so that a school system follows the law.

(@}
(@}

1 -U AgpAOEAT AA xEOE | Ueehlingil, Adtiéss, @il ExhdustingA My@iperignkehasdsidtedA
in having to file a state complaint, and hiring an attorney.

1 We use an advocate and it makes a big difference in services received. Sad but true. Now that my child is older, |
need tokeep tabs on the teachers and service providers to make sure they are following the IEP.

Educator Qualifications (n=65)

m
—_—

Sixty-five (n=65)D A OAT OO A@PDPOAOCOAA AT 1T AAOI O OACAOAET ¢ AAOAA

including general education teachers, speciaducation teachers, paraprofessionals, administrators
speech therapistsand school psychologists. Examples of comments included:

1 Paraprofessionals who spend so much eseone time with our children are kind, wonderful people but need a lot
more training in educational and behavioral methods. Also, | would suggest that more information about my child's
needs be shared with special teachers and other school staff so they could interact with him better.

1 Our school system has historically scored verylwe standardized testing and | believe is a good school for typical
kids. When it comes to the special education population, they do not know what they're doing. Teachers are not
properly trained and the school just lowers the bar.

1 Overall, my child'€xperience with special education has been poor. While some teachers (special and regular
education) may have been personally invested, their professional knowledge and skills were strongly lacking in
addressing special education needs of my child. Wipesstions were presented that may delve into these areas that
appeared weaker, the professionals' responses seemed arrogant and even obtuse (e.g. "I have been doing this for 20
years. | know what | am doing").

1 Deep deficits existed in weltained spedal education staff and the speech therapist, and there was very little
coordination with regular education for any inclusion opportunities during or after school. Aids who were with my
daughter most of the day were neither specifically trained nor adetplg supported.
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PPT Meetings and IEP Reports (n=63)

Atotal of 63 parentsAT I | AT OAA 11 OEAEO AEOOAOEOAZAAOEI 1T xEOE
the scheduling of the meetings, the usefulness of the meetings and the goals and objectives

developedas part of theprocess Examples of comments included:

1 I1don't feel like | am an equal partner in my child's education in terms of the PPT meetings. When you are told it can
be implemented with or without your approval or input, and they don't allowwyto add things or adjust language
OEAT EO [ AEAO 11 OAT OA 061 xAOOA OEA PAOAT 608 OEI A O A
OEA OAAAEAOO8 AT A AAI ET EOOOAOI OO8 OAEAAOI A xEOE 1 EOOI A Ol

1  The past 12 mortis of PPT meetings for my child have been a nightmare. The meetings never start on time. | have
waited at least a half hour or more each time. The right people have never been to the meetings. They are always
scrambling to find a fill in person who dier doesn't know my child or doesn't know what is going on. My concerns
are totally disregarded each time.

1 My son's IEP are created without my input and the progress reported is so generic that it is not meaningful at all.
For example, the reports wilimply just list the goals and then indicate the word satisfactory with no other details.
When | ask about more details, | can't seem to get any. | really don't have a good gauge as to how he is improving
especially now that the CMTs are no longer giverknow my son is given extra time for exams, but was unable to
find out how much extra time he was actually using, and if it varies by subject.

1  The PPTs are painfully uncomfortable. It feels like you can cut the tension in the room with a knifénarsthool
system personnel are often defensive when asked questions. | feel badly for all parents who have to go through this.

1 At PPT meetings, the staff is often quiet. When | have asked a specific question to a general education teacher, often
) 8 1 &n ar@vedfrom the school psychologist or administrator. The PPT team is often not able to individualize
goals and objectives to the child. The team will often recycle the same goals and really do not keep track of data to
measure progress. Goals andjectives are not achievable if they do not have scaffoldihgias often rushed
through PP due to time constraints on the part of the staff at the schools.

# E E | cAiév€nent and Success (n=55)

A total of 55 parents relayed concerns regarding theirdal A6 O 1 AAE | £ AAEEA
OAEI T 1 8 yl T ATU AAOGAOh DPAOAT 66 Z£A1I O OEAEO
potential to succeed because the school district had not provided them with the services and
support they needed. Kamples of comments included:

OAIT Al
AEEIT A
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1 My son will graduate without being able to fill out a job application. My son never established a genuine friendship.

1 ldon't feel that my son's abilities are focused on. There are certain ways that he does things thaisiee for him
as far as testing is concerned. | understand what the goals are for my son, but at the same time | can see frustration
from him at the number of unsuccessful attempts. Every child is different, and while | understand that resources are
limited, | would like my son to feel successful and not say, "lts ok Mom, | know | am not that smart.”

1 |l am very disappointed at the school system. | continue to be amazed at what my son "has not lédraed
disappointed on what the future holds for mgon due to the lack of special education provided.

1 | have supplied information regarding my child and it has been ignored. | do not feel that they are willing to use
simple strategies | have suggested. They also do not seem to have the same higlataxpethat | have. They are
not encouraging my child to be an independent learner.

Quantity of Servicg(n=52)

Fifty-two (n=52) parents indicated that their child needed more services than was being provided
AU OEAEO AEEI A8 O Geridekpressed fr@stkafich dt servicedwetereliadd oD
removed when their child began to demonstrate progress. Examples of comments included:

1  The district is very reluctant to give services. Even with my son being in Birth to Three, they denietbsamtil |
had him officially diagnosed with PDINOS. My suggestions and requests at the IEP are listened to, but any action is
nevertaken. | feel they've reduced his services way too much!

1 Our school continues to be selective in what services theg, @t times ignoring recommendations made by doctors
or even as part of the evaluation diagnosis. My child has rights to services under the law (IDEA). The school should
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not continue to provide the least amount of service to a bright child. It is lisesa child has support that they can
continue to succeed!

1 | feel my daughter's academic special needs have been minimally met. She still has problems with reading, writing,
math, and speech but was deemed at level, and was phased out of special ieduwelp in all these areas.

1 I had to push for more assistance and extra help for my child when he could not keep up with classroom learning. It
was a struggle to get the help, but the school finally realized his grades were dropping from not gettegetp.

. AAAO T £ #EEI A0 3PAAELAEA S$SEOAAEIEOU .10 -AO j1ey
A total of 47 parents mentioned comments about a lack of educator knowledge in the area of their A
AEEI AGO OPAAEZEA AEOAAEI EOUS AEAOCA AT T 1 AT OO0 1T £OA

dyslexia, autism ADD/ADHD,or emotional disturbance. Examples of comments included:

1 My child has high functioning autism and | do not feel that the state or district has provided explicit training,
professional development, or awareness programs osth@actices in working with children that have great
potential, yet deep/significandeficitsin executive functioning.

1  Many professionals have no knowledge of PTSD or how to deal with this type of situation. There is a lack of training
inthis field./ 0O AEEI AOAT AOA Agpi OAA O AEEEAOAT O OUPA 1T £ OOAODI
be trained on PTSD symptoms, effects, and ways to provide healing hands.
1 Itis my opinion that the directors of pupil services that have been adpgrt of making decisions regarding the
services being provided for my son, are nottapdate on the issues that need to be addressed for most children on
the autism spectrum. By not addressing thealenges in a proactive mannethe system is damagma child's
personal and academic development (it certainly has had a needlessly negative impact on our son over the years).
By not being proactive the whole system is affected as teachers become reactionary which then incites defiance,
meltdowns, and disontent and disrupts the educational process for all involved.

1 My son is being taught by a special education teacher that has a huge heart and is a wonderful caring individual, but
she is not certified in Wilson programming and he has made little to nogwess in the two years he has had Wilson
in special education. He is pulled for special education with two other students that are at two very different points
in their learning in Wilson. Instruction is not individualized. For years, we have known thyalexic students need
individualized, systematic, mulkisensory instruction by individuals that are specifically trained in dyslexia. The
public schools are not doing this. They prescribe a one shoe fits all approach to any reading disability arfdwery
of the special education teachers have training in dyslexia.

Delay in Identification and Services (n=42)

A few parents also discussed concerns related to a long delay in either the identification of their
AEEI A0 AEOAAEI EOUeédenicesEl O OEAEO AEEI A Ol OAAAEOD
1 | am still very disappointed that is took so long for my son to be identified as needing special services. | had
expressed my concerns with his reading throughout elementary school and it wasn't until the beginning of middle

school when testig finally took place and support services began. During the past two years, | feel as though plans
have been followed, but | do not see huge growth and worry about the transition to high school.

1 lttook a long time (3 1/2 years) to get my child ident#d as requiring an IEP. | was offered a 504 and then an IEE.
Finally, he was made eligible for an IEP. It's hard for me to trust the school recommendations with this history.

1 | have been asking the school to test my child on a deeper level to seehfaisimore than ADHD. | would like to
have her tested to see if she has autism, her doctor believe she does. The school has not helped in any way to guide or
provide any services for testing.

1 | am strongly disappointed with the special education depamént. The system is purely reactive, not in any way
proactive. Despite multiple diagnoses from medical professionals, the supervisor of special education disputed
whether or not my child has autism. My husband and | requested behavioral and psychdleg@@ations multiple
times. It took the district over a year to acknowledge that my daughter is indeed autistic. This is my child's fourth
UAAO AOOAT AET ¢ OEA DPOATEA OAEITI1Oh AT A OEAU aAyd EOOO 117 x
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Additional Comments Expressing Dissatisfaction

The topic areas presented above represented the most frequently discussed topics by parents who
AGDOAOOAA AEOOAOEOAAAOQEITT xEOE OEAEO AEEI A8O OPAA
discussed additional areas, such as general concerns with educators, a lack of parent support and

training, and a lack of access to extracurricular activitiesA few examples othesecommentsare

provided below.

1 When my son moved from one elementary schodlapto the other option available in the district, | repeatedly felt
very unwelcomed by the principal. | have to wonder if it was because of all of the extra services that my son would
require. | also found the school nurse to be very unaccommodatirty veigards to school field trips.

1 As a parent with two children in the special education system, | have felt isolated, uninformed, and unsupported
many times in the last 12 months. | wish there were more resources available.

1 My son cannot attend afteschool activities because he needs a-@meone paraprofessional and the district will not
pay the paraprofessional to stay after school with him.

1T ) Al OAOU AEOAPDPI EI OAA xEOE OEA OAEIT1 OUOOAI SO 1T OAOAIIT C
unsupportive and rude.

1 My district has had three special education directors, each time | have to start from scratch with every new director.
Agreements made by prior direots are denied by new directorigaving my child without services.

1 | feel theschool is understaffed. Too much responsibility is put on the general education teacher, who is put in an
unfortunate position. How can she possibly meet the needs of all her students when my child's behavior regularly
disrupts the entire classroom? dve my daughter. She is brilliant, thoughtful and well intentioned, as well as
autistic. Her behavior is typical of a child with autism. The school routinely minimizes how her condition impedes
her learning, as well as her peers. My husband and Itfesl she is receiving inadequate support.

1  Social training was not recommended or provided as my child is high functioning. He could have used a high level
social group. The school district does a poor job of inclusion and acceptance of differences.

1 My child continues to fall behind. The school expectations are "met", but these expectations are so low that my child
will never be expected to rise above these low level expectations. | am very dissatisfied with progress.

1 My child needs more vocationakills. He is in high school and reads on a Ard grade level. The teacher still talks
"college" to him which is totally unrealistic. He needs life skills, like carpentry, or masonry or anything else that will
help him have a successful job thatddes © ET OT 1 OA AT 11 ACAS8 -1 OA " OAAT EOI " AT A
the long run. This is not shortchanging them, just giving them realistic and attainable goals.

1 My sonis in high school. The transition from middle school to high schaeavierely lacking. He did not/does not
have the tools he needs to be successful even though they are clearly stated in his IEP.

1 Heis being bullied at school, and nobody is doing anything to help. There has been days he doesn't want to go back
to schod.

1  The school district is very difficult to work with in regasto special education. They have not addressed or provided
any secondary transition services for our child. They are basically pushing him through school and providing him
with credits in ader to graduate without actually being prepared to enter the workforce or continue his education.

1 My experience has been regular education feels that my child issues are to be handled by special education
exclusively. They take very little responsibjlin upholding the accommodations in his IEP.

1  When my son entered high school it seemed like the teachers were completely unaware of the
accommodations/modifications that my son needed. | got the feeling that they didn't cooperate with the case
managereasily.

1 | was told by the director of the school at one point that the school had to see how the budget meeting goes before
they know what they can or cannot offer my son.

1  The district continues to segregate students with more severe disabilitiesdmdot encourage parents to choose
more inclusive options. They rely on "safer" more manageable setting to provide instruction and services. In fact,
schools should be providing students with all levels of diséibgito become more independenthis $ould be
incorporated in IEP goals and objectives beginning in f¢e
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DIFFERENCES BY DEM@APHICS
Section V

In this section, differences in parent responses are presented flour AAT T COAPEEA COl1 6p0Oq,
primary eligibility for services, age, race/¢hnicity, and eligibility for free or reduced price luncht3

Select survey statements have been illustrated with a bar chart to highlight overall trends. Each

AEAOO EIT Al OAAO OEA DPAOAAHOMIA o A EOMOPNTAGD QIE8MaD dA
stOI 1T ci ugq AT A OO1 6A1 6 ACOAAI AT O jEBA8h ®(EEEOI U C |
Appendix F for differences by all demographic groups for all survey items.)

# E E IPAna® Eligibility for Services

AA E E prikdnOdisability wasacommd AAOAOI ET AT O 1T £ OAOEAOQEI T O A 01
survey statements!s In general, parents of children with a developmental delay, speech or

language impairment, or specific learning disabilities tended to report higher levels of satisfaction

than other parents, while parents of children with an emotional disturbance or ADD/HD tended to

report some of the lowestevels of satisfaction.Due to the considerable number of differences,

response patterns by disability category are presented by specifiopical areas of the survey.

SAOEOZAAOQOET 1T xEOE -U #EEI AGO 001l GCOAI

In this section of the survey [Q1Q9], parents of children with a developmental delay reported
higher levels of satisfactionthan other parents on 5 of the 9 statementsParents of chidren with a
speech or language impairment also tended taeeport relatively higher levels of satisfaction. In
contrast, parents of children with an emotional disturbance had the lowest levels of satisfaoti
across 7 of the 9 statementdpllowed by parents of children with ADD/HD.

1  When asked if their child is accepted within the school community [Q3], the vast majority of
parents of children with an intellectual disability and a developmental delay agreed (96.9%
and 96.6%, respectively) compared to 83.3%f parents of children with an emotional
disturbance.

1 The greatest variation across thé® statements occurred when parents were asked if their
AEEI A8O ) w0 EO 1 AAGET C EEO 10 EAO AAOAAOQET T AI
children with a developmental delay agreed compared to just over threguarters (76.7%) of
parents of children with an emotional disturbance, a difference of 15 percentage points.

1 Similar response patterns were evident when parents were asked whether staff are
appropriately trainAA AT A AAT A O bDOiI OEAA OEAEO AEEI A860O O
Parents of children with a developmental delay and a speech or language impairment were
the most likely to agree (93.5% and 90.8%, respectively), while parents of children with an
emotional disturbance were again the least likely to agree (80.2%).

13 Differences byEnglish Learner status are not presented as the total number of survey respdents varies considerably across the EL
(n=211) and nonEL (n=3,754) categories, and differences hyender are not pesented as therewere no notabledifferences(see
Appendix F for differences by these demographic groups)

14 High-levelagreement hasbeen included in the charts; however, for ease of reading, these percentages are not discussed in the

narrative. 0 AOAT 00 xAOA CEOAT OEA T POEIT 1 £ @MNLARABBED ghd BN Mhissouldbk i x6 11 pp O
considered when compaing agreement levels across items

15 The disability categories of deablindness, traumatic brain injury, and hearing, visual, and orthopedic impairment were not included in

the analysis due to the small number of survey respondents in these categoriehe total number of survey respondentgor all other

categoriesincluded: specific learningdisabilities (SLD) (n=1,038); autism (n=687); speech or language impairment (n=633); ADD/HD

(n=491); other health impairment (OHI) (n=282); developmental delay (D) (n=267); multiple disabilities (n=214); emotional

disturbance (ED) (n=172); and intellectual disability (ID) (n=130).

~ 23~



Q3. My child is accepted within the school
community.

ID AL A 96.9%
DD 96.6%
Speech SR A 94.8%
SLD ClEl 2 94.8%
Multiple 81.8% 4 [EELT)
Autism 78.9% & [EEIRSLT)
OHI VA S 87.5%
ADD/HD WA A 86.3%
ED 70.2% & 83.3%

118
Program (IEP) is meeting his or her
educational needs.

-0 AEEIA8O )1 AEOE Q6. Staffis appropriately trained and able to
POl OEAA T U AEEI A80 Of
services.

CERZIRd 93.5%
84.5% @& EEClR:I)
78.8% & ERAT

AR 91.7% DD
89.7% Speech

DD

Speech 79.3% @

SLD RS2 86.9% SLD
Multiple A 2 83.4% OHI 71.5% @ 84.5%
ADD/HD 69.2% 4 83.1% ID A AN 83.7%
Autism AR AN 83.1% Autism VR A 83.2%
ID 68.5% 4 82.3% Multiple R 2 82.9%
OHI 75.1% & I ADD/HD PN 82.1%
ED 62.2% @ 76.7% ED 66.5% @ 80.2%

Note: The diamond equals highevel agreement (i.e., moderately + strongly). The bar equals total agreement (i.e., plus slightlyesgr

0OAOOEAEDPAOEIT EI
AT i PAOAA Oi

7EAIT

-U #EEI AG6O 00i1 COAI

OEA Oi PEAAI

OEAEO AEEI A &Q@2l]bebdraiddoinewhat spaller differences by disability category.
However, response ptterns were for the most part, still consistent with those just mentioned.

1 When asked if administrators and teachers encourage parent involvement in order to
improve services and results for children with disabilities [Q10], 90.5% of parents of
children with a developmental delay agreed compared to 83.1% of parents of children with

an emotional disturbance, a difference of roughly 7 percentage points.

impairment.

More than 90.0% of parents of children with a developmental delay and a speech or
language impairment ageed that the district proposed programs and services to meet their

AEEI AG6O ET AEOEAOGAI

TAAAO f1poeY AT T DAOAA OI

One of the largest disparities across the 12 statements occurred when parents weaasked if
the district proposed the regular classroom for their child as the first placement option

[Q21]. A sizeablemajority (87.7%) of parents of children with a speech or language
impairment agreed compared to approximately twethirds (66.5%) of parents of children

with multiple disabilities, a difference of roughly 21 percentage points.
Figure V.2: Questions 10, 1& 1T A ¢ p

Q10. In my child's school, administrators and
teachers encourage parent involvement in
order to improve services and results for
children with disabilities.

80.7% & RECIRI7)

R A 90.4%

WAL A 90.4%

69.0% 4 89.9%

72.2% & 87.9%

Autism 71.0% & 85.5%
ADD/HD 72.4% @ 85.1%
Multiple 68.9% @ 84.9%
ED A 83.1%

1pe8 ! O 1 U AEEI A80O 0C Q21. The school district proposed the regular
proposed programs and services to meet my  classroom for my child as the first placement
AEEI A8O ET AEOEAOAIT 1 / option.

87.7%
82.7% SRR:IWA%)
CPRS 86.1%

85.1%

Speech

RN 92.1%
81.3% & MY SLD

DD

78.0% & EERReLT) OHI
74.4% &  EELRA ADD/HD YR d 85.2%
ADD/HD 73.3% & 86.7% DD 77.3% 80.4%
ED 68.6% 84.3% Autism 72.1% & Bagri
Autism 71.1% 4 83.8% ID CEHARS 72.1%
Multiple e A 83.0% ED CRVRA 70.8%
OHI SR A 82.2% Multiple VIR d 66.5%

Note: The diamond equals highHevel agreement (i.e., moderately + strongly). The bar equals total agreement (i.e., plus slightly agree).
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In this section of the survey [Q22Q25], parents of children with specificlearning disabilities were
the most satisfied across three of the four statements, while parents of children with an emotional
disturbance reported the lowest levels of satisfaction across three of the four statements.

1 Very few parents of childrenwith a developmental delay orspecific learning disabilites
(10.7% and 13.9%, respectively) indicated their child has been sent home from school due to
behavioral difficulties [Q22] compared to more than onethird (36.4%) of parents of

children with an emotional disturbance.
1 Nearly all (98.0%) parents of children with specific learning disabilitiesagreed their child
has the opportunity to participate in extracurricular schoolactivities with children without
disabilities [Q24], compared to 69.0% of parents of chdren with multiple disabilities, a
difference of approximately 29 percentage points.
The gap was somewhat smaller (roughly 11 percentage points) when parents were asked if
OEAEO AEEI A6O OAEITIT DHOI OEAAO O0O6PDPT OO0 T AAAOGOA
extracurricular schoolactivities [Q25], with parents of children with specific learning
disabilities most likely to agree (64.3%)and parents of children with an emotional

disturbance again the least likely to agree (53.0%).

Figure V.3: Questions 22,2A1T A ¢ v
Q24. My child has the opportunity to 1¢u8 -U AEEI A8O OAEI I
participate in extracurricular school activites ~ such as extra staff, that are necessary for my
difficulties. such as sports or clubs with children wihout child to participate in extracurricular school
disabilities. activities (for example, clubs and sports).
SO A 64.3%

Q22. My child has been sent home from
school, but not suspended, due to behavioral

98.0%

SLD 95.9%

DD 10.7%

SLD 13.9% Speech 92.7% 95.2% SRR 62.9%
Speech 15.4% ADD/HD 91.3% 93.6% ID S A 61.8%
Multiple 17.7% OHI COPVR S 93.5% OHI SRR Al 60.5%
Autism 19.2% DD YR A 85.9% ADD/HD 52.5% & BRI
ADD/HD 20.7% ED s 2l 84.6% DD 56.8%

OHI 21.2% Autism WORYR A 79.2% Multiple R AN 55.9%

ID 28.4% ID 66.1% & ENENLC7 Autism FRVEELZTE AN 53.9%
69.0% ED PRV A] 53.0%

36.4% Multiple 59.5% &

Note: The diamond equals highevel agreement (ie., moderately + strongly). The bar equals total agreement (i.e., plus slightly agree). The
percentage for highly agree is not included for Q22 due to space limitations.

Parent Training and Support

The four statements concerning parent training andgpport [Q26-Q29] generated relatively large
differences by disability category, with parents of children with ADD/HD and parents of children
with an emotional disturbance the least likely to agreevith all four statements. Two of the four

statements are hghlighted below.

1 When asked if theyhaveattended parent training or information sessions that addressed the
needs of parents and of children with disabilities [Q26], 53.8% of parents of children with an
intellectual disability agreed compared to approxinately onethird of parents of children
with an emotional disturbance and ADD/HD (34.4% and 32.7%, respectively), a difference of

roughly 20 percentage points.
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In addition, when asked if such opportunities exist in their district [Q28] parents of children

with a developmental delay were 15 percentage points more likely to agree than parents of

children with an emotional disturbance (44.7% compared to 30.2%).
&ECOOA 6814 10A006ETT O co AT A

)l

cy AU HEEI AGO $I

Q26. In the past year, | have attended parén Q28. There are opportunities for parent training
or information sessions regarding special

training or information sessions (provided by my
district, other districts or agencies) that edu’AOET 1T DOI OEAAA AU 1 U
addressed the needs of parents and of children

with disabilities.

53.8% DD eV 2l 44.7%

ID 42.7% &

Autism [REFDZAE SN 44.9% SpeechJelAZE 4| 41.6%
Multiple Jefielif 3] 40.8% Autism [PARDE I 41.0%
SLD il 40.1% Multiple PAREZE AN 40.8%
SpeechSlolZL & 38.1% SLD RS 20 40.1%
DD [efiblZEd 37.8% ID pAsill 28| 38.5%
OHI PRl 8l 36.9% OHI P 28 38.5%

ED [efisild 34.4% ADD/HD PERZE A8 35.2%

ADD/HD 2254 8 32.7% ED #2002 28 30.2%

Note: The diamond equals higHevel agreement (i.e., moderately + strongly). The bar equals total agreement
(i.e., plus slightly agree).

-U #EEI A8O 3EEIIT O
In the next section [Q36Q31] parents were asked whether their child is learning skills that will
maximize their independence and improve their prospects for the future. Parents of children with

a speech or language impairment or a developmental delay answered more favorably to these
guestions compaed to parents of children with an emotional disturbance or multiple disabilities.

1 More than 90.0% of parents of children with a speech or language impairment or a
developmental delay agreed their child is learning skills that will enable him or her to besa
independent as possible [Q30], while less than thregquarters (73.8%) of parents of children
with an emotional disturbance agreed, a difference of almost 20 percentage points.

When asked if their child is learning skills that will lead to a high schooliploma, further
education, or a job [Q31], 93.3% of parents of children with a developmental delay agreed
compared to 71.0% of parents of children with multiple disabilities, a difference of more

than 22 percentage points.

Q31. My child is learning skills that will lead to a

Q30. My child is learning skills that will enable
high school diploma, further education, or a job.

him/her to be as independent as possible.

RN 93.3%
RV 93.0%
CZARA 91.7%
OHI 17.2% & BN

ZRSIR A 93.6%
DD SR 92.8%
CERVAORA 89.8%

ID 68.3% 84.1%
Autism 69.1% & 84.0% ADD/HD TR 85.7%
OHI RV AN 81.8% Autism 65.8% @ 81.9%

ADD/HD CERYAAN 81.6% ED 66.7% & 81.8%
Multiple 67.1% & 80.2% ID 61.3% & 77.3%
ED 61.3% @ BRI Multiple 55.0% 71.0%

Note: The diamond equals higHevel agreement (i.e., moderately + strongly). The bar equals total agreement
(i.e., plus slightly agree).
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Transition Planning

Finally, the last section of the survey [Q3%)38] asked parentsaboutOEAE O AEEI A6 O OOAT OE
preschool,or secondary transti on activities and servicesé Differences emerged by disability
category; however, there was naliscernible trend of one group consistently answering more or

less favorably than another.

f Parents of children with multiple disabilities were the most likely b indicate that outside
agencies have been invited to participate in secondary transition planning [Q34]. Almost
two-thirds (62.7%) of these parents agreed compared to 42.7% of parents of children with
specific learning disabilities a difference of 20 pecentage points.

op AU #EEI A0 $I

1 However, when asked if the school district actively encourages their child to attend and
participate in PPT meetings [Q36], parents of children with multiple disabilities were the
least likely to agree, 75.0% compared to 94.7% of parentd ohildren with ADD/HD.

&ECOOA 6894 10A00ETTO ot ATA
Q34. When appropriate, outside agencies have beer Q36. The school district actively encourages my
invited to participate in secondary transition child to attend and paticipate in PPT meetings.
planning.
Multiple 53.3% & BGraCH ADD/HD AL 94.7%
ED ZILA 2N 60.5% RS B 94.0%
Autism CZE 2N 55.9% YA A 92.8%
ID WO N 54.3% EVAZIE B 91.7%
Speech 47.6% 79.8% & SR
ADD/HD FZRZAE B 46.7% 84.4% 86.7%
OHI BeifelZi B 45.8% Autism VA A 85.9%
SLD [epliZR 28 42.7% Multiple 63.2% & W)
Note: The diamond equals higHevel agreement (i.e., moderately + strongly). The bar equals total agreement
(i.e., plus slightly agree).
#EEI AGO ! CA
4EA ACA 1T £ OAODI higoadetordidantobyariatibrd A fespende®across survey

statements, with parents of children ages-% generally expressing more satisfactiod? These
parents ranked first or second in satisfaction across@of the 31 statements analyzed? In contrast,
parents of children ages 1314 and 15-17 tended to report lower levels of satisfaction.

1T 7TEAT AOEAA

EA Al 1l ODPAAEAI AAOAAOQEI]

I OAOOEAAO E

[@Q5], more than 90.0% of parents of children ages-8 agreed compared to 83.0% of parents
of children ages 1314 and 1517.

Similarly, when respondents were askedf staff are appropriately trained and able to

DOl OEAA OEAEO AEEI AGO ODPAAEALAEA DPOI COAdre AT A OAO
roughly 12 percentage points more likely to agree thaparents of children ages 1517.

16 The agespecific nature of transition planning naturally restricts the number of parents for which these questions are applicabled as
a result, considerably fewer parents answered questions in this section. The total number of respondents for the secondaaysition
questions by primary disability included: SLD (n=279), autism (n=158), ADD/HD (n=137), OHI (n=86), emotional dishance (n=83),
multiple disabilities (n=77), speech or language impairment (n=48) and intellectual disability (n=51).

I £ OOOOAU O Aaars in#54d); BLO yedrs)(n=A,©28)] 1818 grard(G-B9ETISET OAAAG o

74EA O OAT 101 AAO
years (n=721); and 1821 years (n=177).

18 Seven agespecific questions (Q32Q38) were not included in this analysis.
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T Lastly, parents of children age$-12 were the most likely to agree that general educaton
OAAAEAOO T AEA AAAT T T TAAQGETITO AT A T TAEEEAAQEITO
while parents of children ages 1314 were theleast likely to agree (86.8% compared to
77.5%, respectively).

Figure V.7: Questions5, &1 A ¢ AU #EEI A0 ! CA
Q5. All special education services identified in Q6. Staff is appropriately trained and able to Q8. General education teachers make

iU AEEI A8O ) %0 EAOA [/ providemycEEl A0 OPAAE EEA accommodations and modifications as
services. indicated on my child's IEP.

3-5yrs 87.9% @ IrRL7) 3-5yrs 87.1% @ IeyRLV) 6-12 yrs 76.2% & LR

6-12 yrs S 2 89.0% 6-12 yrs R A 87.0% 3-5yrs 75.9% & ERERLZ)

18-21 yrs YA O 86.9% 18-21 yrs 72.2% & 85.2% 15-17 yrs 63.5% 79.5%
13-14 yrs VA Y 83.0% 13-14 yrs 71.2% & EErXL 18-21 yrs 64.8% 78.8%

15-17 yrs 74.1% & BRI 15-17 yrs 71.7% & RRRT) 13-14 yrs 63.4% & 77.5%

Note: The diamond equals highevel agreement (i.e., moderately + strongly). The bar equals total agreeméne., plus slightly agree).

! CADP ET OAOGEOEAAOQEI1T xAO Al 01 AOEAAstacentedkT DAOAIT
option, whether their child has been sent home from school due to behavioral difficulties, aahout
opportunities for their child to participate in school activities. A slightly different response pattern

was seen across these statements, with parents of children ages28 answering the least

favorably.

1 One of the largest disparitiesvas on the statement that askegbarents if the school district
proposed the regular classroom as the first placement optiofor their child [Q21]. A
sizeablemajority (85.2%) of parents of children ages 612 agreed compared to
approximately two-thirds (67.3%) of parents of children ages 181, a diference of almost
18 percentage points.

1 Similarly, parents of children ages 181 were roughly twice as likely as parents of children

ages 35 to indicate their child has been sent home from school due to behavioral difficulties
[Q22], 28.5% compared to 13H%, respectively.

1 When asked if their child has the opportunity to participate in extracurricularschool
activities with children without disabilities [Q24], parents of children ages 1821 were again
the least likely to agree, 80.1% compared to 91.3% ofpents of children ages 1517.

Figure V.8: Questions21,2A1T A ¢t AU #EEI A80O ! CA

Q21. The school district proposed the regular  Q22. My child has been sent home from Q24. My child has the opportunity to

classroom for my child as the first placement  school, but not suspended, due tbehavioral participate in extracurricular school activities

option. difficulties. such as sports or clubs with children without
disabilities.

6-12 yrs SHRGLZN 2 85.2% 3-5yrs 13.5% 15-17 yrs SR 2 91.3%

3-5yrs aeei 4 81.1% 13-14 yrs 16.5% 6-12 yrs ClEElZ 2 90.7%
13-14 yrs VA 4 81.0% 6-12 yrs 18.0% 13-14 yrs YA 2 90.3%
15-17 yrs VRS 2 80.3% 15-17 yrs 20.5% 3-5yrs VRO & 85.3%
18-21 yrs AR 4 67.3% 18-21yrs 28.5% 18-21yrs VAR Y 80.1%

Note: The diamond equals highevel agreement (i.e., moderately + strongly)The bar equals total agreement (i.e., plus slightly agree). The
percentage for highly agree is not included for Q22 due to space limitations.
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In contrast, when asked about parent training opportunities and support networks [Q26229],
parents of childrenages 1821 were the most likely to agree across all four statements. Two of the
four statements are highlighted below.

|l

More than onehalf (52.3%) of parents of children ages 121 agreed they have attended
parent training or information sessions in thepast year that addressed the needs of parents
and of children with disabilities [Q26] compared to 36.5% of parents of children ages®, a
difference of almost 16 percentage points.

In addition, two in five (40.7%) parents of children ages 181 agreed hey are involved in a
support network for parents of students with disabilities [Q27] compared to about one
quarter (27.7%) of parents of children ages 1517, a difference of 13 percentage points.
&ECOOA 68wq 10A00ETTO ¢co ATA ¢x AU #EEIAB8O0
Q26. In he past year, | have attended parent  Q27. | am involved in a support network for
training or information sessions (provided by  parents of students with disabilities available
my district, other districts or agencies) that through my school district or other sources.

addressed the needs of parents and of
children with disabilities.

18-21 yrs AR 28 52.3% 18-21 yrs PARZE B8 40.7%
15-17 yrs FeRfelil 2 45.7% 3-5yrs PZAL A 35.5%
3-5 yrs RERAE A 39.8% 6-12 yrs prAsZ 28 32.1%
13-14 yrs FeRBLZE 3 39.4% 13-14 yrs plill 2 31.9%
6-12 yrs pARZVA A8 36.5% 15-17 yrs [CRZ B 27.7%

Note: The diamond equals highevel agreement (i.e., moderately + strongly). The bar equals total
agreement (i.e., plus slightly agree).

#EEI AGO 2AAAT®%OEI EAEOU

Overall, paents of Hispanic children and parents of Black children tended to answer survey
statements slightly more favorably than parents of White childre® However, the differences were
often very small, with less than five percentage points separating the thremcial/ethnic groups on

cCo

j onmdaupq T £ OEA OOOOAUBO oy OOAOAI A1 OOs 4 EAOA

adhere to this general trend.

il

Almost onethird (31.8%) of parents of Hispanic children indicated their child has been sent
home from school due to behavioral difficulties [Q22] compared to 13.8% of parents of
White children, a difference of 18 percentage points.
Figure V.10: QuesiiT ¢¢ AU #EEI A0 2AAAT%OET EAEOU
Q22. My child has been sent home from school, but not
suspended, due to beawvioral difficulties.

White 13.8%
Black 21.8%
Hispanic 31.8%

Note: The diamond equals higHevel agreement (i.e.,
moderately + strongly). The bar equals total agreement (i.e.,
plus slightly agree). The percentage for highly agree is not
included due to space limitations.

19 The race/ethnicity categories of Asian, Native Hawaiian/Other Pacific Islander, American Indian/Alaskan Native, and Two orféo
Races werenot included in the analysis due to the small number of survey respondents in these categori@$e total number of survey
respondents for all other categories included White (n=2,789); Hispanic/Latino of Any Race (n=608); and Black or African American

(n=308).
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Examples of statenents more aligned with the general trend first noted (i.e., parents of Hispanic
children and parents of Black children slightly more satisfied than parents of White children)
include those fromthe parent training and support, and seconday transition sedions of the
survey20 A few of the items are highlighted below.

1 Almost one-half (48.1%) of parents of Hispanic children indicated they hae attended a
parent training or information session in the past year that addressed the needs of parents
and of children with disabilities [Q26] compared to approximately onethird (36.1%) of
parents of White children, a difference of 12 percentage points.

1 Similarly, when asked if they are involved in support network for parents of students with
disabilities [Q27], parerts of Hispanic children were almost 15 percentage points more likely
to agree than parents of White children (43.2% compared to 28.4%).
&ECOOA 68ppd 10A00EITTO ¢ ATA ¢x AU #EEIABO 2A
Q26. In the past year, | have attended parent  Q27. | am involved in a support network for
training or information sessions (provided by  parents of students with disabilities available
my district, other districts or agencies) that through my schooldistrict or other sources.

addressed the needs of parents and of
children with disabilities.

Hispanic FefsieLZ 28 48.1% Hispanic FERZZ B 43.2%
Black Fe[sSEVR 3 45.2% Black el 2 33.5%
White £ 3 36.1% White plolZll 3 28.4%

Note: The diamond equals higHevel agreement (i.e., moderately + strongly). The bar equals total
agreement (i.e., plus slightly agree).

1  When asked if they are satisfied with the way secondary transition services were
implemented for their child [Q33], more than 90.0% of parents of Black children agreed
compared to approximately threequarters (75.6%) of parents of White children, a
difference ofroughly 15 percentage points.

1 Parents of White children were also the leastlely to agree that outside agencies have been
invited to participate in secondary transition planning [Q34], 46.5% compared to 64.0% of
parents of Hispanic children (a difference of almost 17 percentage points).

&ECOOA 68pcd 1 OA OG@RAcé/Bhnicty AT A ot AU #EEI Ad
Q33. | am satisfied with the way secondary Q34. When appropriate, outside agencies

transition services were implemented for my  have been invited to participate in secondary
child. transition planning.

Black SO Y 90.7% Hispanic SEELZAEE A 64.0%

Hispanic VAN A 82.9% Black LY B 59.8%

White 62.0% & 75.6% White BLOZEL AN 46.5%

Note: The diamond equals higHevel agreement (i.e., moderately + strongly). The bar equals total
agreement (i.e., plus slightly agree).

20 The agespecific nature of transition planning naturally restricts the number of parents for which these questions are applicable aiag
a result, considerably fewer parents answered questions in this sectiohe total number of survey respadents for the secondary
transition questions by race/ethnicity included: White (n=664); Hispanic/Latino of Any Race (n423); and Black or African American
(n=86).
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Overall, similar response patterns occurred across parents of children eligible for freend reduced
price lunch (FRPL) and parents of children not eligible, with ndiscernible trend of one group
consistently answering more or less favorably than the other grougt In fact, there was less than a
five percentage point difference between the two grops across more than threequarters (78.9%,
n=30) of the items. Howeversimilar to the race/ethnicity demographic category,alarge variation
in responses was evident forsurvey item 22.
1 Parents of childreneligible for free and reduced price lunch weremore thantwice as likely
than parents ofchildren not eligible to indicate that their child has been sent home from
school due to behavioral difficulties [Q22], 30.2% compared to 13.7%.
&ECOOA 68pod 10AO0O0EIT ¢¢ AU #EEI AB8O %l ECEAEI EC
Q22.My child has been sent home from school, but not
suspended, due to behavioral difficulties.
Non-FRPL 13.7%
FRPL 30.2%
Note: The diamond equals highHevel agreement (i.e., moderately
+ strongly). The bar equals total agreement (i.e., plus slightly
agree). The percentage for ghly agree is not included due to
space limitations.
Beyond this one question, there were &ew small differences in response patterns by FRPL
eligibility, particularly in the parent training and support section of the survey [Q26Q29].
1 Parents of childreneligible for free and reduced price lunch were slightly more likely to
indicate they have attended parent training or information sessions during the past year
[Q26] compared to parents of children not eligible (44.3% and 38.1%, respectively).
T In addition, when asked if they are involved in a support network for parents of students
with disabilities [Q27], parents of children eligible for freeand reduced price lunch were
again slightlymore likely to agree than parents of children not eligible (38.2% 1ad 30.0%,
respectively).
&ECOOA 68pr1d 10A00EITO ¢co AT A ¢x AU #EEI ABO %l E

Q26. In the past year, | have attended parent  Q27. | am involved in a support network for
training or information sessions (provided by  parents of students with disabilities available
my district, other districts or agencies) that through my school district or other sources.
addressed the needs of pants and of

children with disabilities.

FRPL BelfelZ8 28 44.3% FRPL AL 28 38.2%

Non-FRPLZEEEZE AN 38.1% Non-FRPLPZEEY S8 30.0%

Note: The diamond equals higHevel agreement (i.e., moderately + strong). The bar equals total
agreement (i.e., plus slightly agree).

21 The total number of survey respondents byRPL eligibilityincluded: Non-FRPL(n=2,946) and FRPL (n=1,019).
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DIFFERENCES BY SURYEYEAR
Section VI

This final section of the report presents survey trends across the past three yearfirst for survey

delivery and response rate, and then for parentasponses. Any notable yeaover-year changes are

presented, as well as any identifiable thregrear trends. Trends in parent responses are illustrated

AO OOAAEAA TETA COAPEOh xEOE OEA EEOOO 1 ET A OAPOA
agreement (i.e., slightly + moderately + strongly) in each year, followed by a second line that

The discussion is brief as most differences were of a reia¢ly small magnitude. (See Appendix G
for differences across years for all survey items.)

Survey Delivery and Response Rate

AswasD OAOET OO1 U AEOAOOOAAR EI bl Al AT OAGET1T 1T &£ OEEO U
the survey sent to 56 schootlistricts; an increasefrom 31 districts in 2013-14 and 29 districts in
2012-13 (see Table VI.1). As shownin thetable OEEO UAAO08 O OAODPI T OA OAOA A&/
percentage points, returning to the same rate as the 20123 survey. Similarly, thee was also a
Oi Ail1 ODPOEAE -Beliveréble lal ratefAals@ocdriparable to the 20143 survey.

Table VI.1: Survey Response Rate by Year

Year Districts Surveys Survgys Response Non-DstiverabIe
Sent Received Rate Mail Rate
2012-2013 29 9,811 2,091 21.3% 4.7%
2013-2014 31 10,545 2,761 26.2% 2.3%
2014-2015 56 18,634 3,965 21.3% 4.8%

Summary of Survey Responses

A comparison of parent responses across thgastthree yearsrevealed mostly incremental changes.
Although there was a generaldows AOA OOAT A xEAT OEEO UAAO8O OAODII
year, most of the changes were very small, with the difference exceeding more than five percentage

points on only two survey items. However, these two items were part of an overall trend that

showed lower levels of satisfaction with secondary transition services this year compared to both

of the prior two years. Four of the statements from that section are highlighted beloi.

1 The largest across year disparity occurred when parents were askedafitside agencies
have been invited to participate in secondary transition planning [Q34]About one-half
(50.5%) of parents agreed in 201415 compared to 61.1% of parents in 2013L4, a decrease
of almost 11 percentage points. In addition, parents in 20115 were also about 6
percentage points less likely to agree than parents in 20123.

1 The next largest difference was evident when parents were asked if the PPT discussed an
appropriate course of study at the high school [Q37], with 83.2% of parents igeeement in
2014-15 compared to 89.5% of parents in 201314, a decrease of about 6 percentage points.
Parents in 201415 were also about 3 percentage points less likely to agree than parents in
2012-13.

22 The agespecific nature of transition planning naturally restricts the number of parents for which these questions are applicable, @n
as a result, considerably fewer parents answered questions in this section. The total numbérespondents for the secondary transition
questions by year included: 201213 (n=676), 2013-14 (n=765), and 201415 (n=917).
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1 While the gap was somewhat smaller when parentsere asked if the PPT introduced
Pl AT 1T ET ¢ A&b ttansiiidh Aofadblthdol BSA&rentsin 2014-15 were again the
least likely to agree. Less than threquarters (72.8%) of parentsin 2014-15 agreed
comparedto 77.6% of parents in 201314 and 75.2% of parents in 201213, a decline of
about 5 percentage points and 2 percentage points, respectively.

1 Lastly, when asked if thePPT developed individualized goals for their child related to
employment/ postsecondary education, independent living, andaeenmunity participation
[Q38], less than threequarters (73.5%) of parents agreed in 201415 compared to 78.3% of
parents in 2013-14 and 75.3% of parents in 201213. This was again a decline of about 5
percentage points and 2 percentage points, respectivel

Figure VI2: Questions 34, 35, 37/and 38 by Year

Q34. When appropriate, outside agencies have been invited to
participate in secondary transition planning.

56.1% 61.1%

46.4% 48.2% 41.2%

Q37. The PPTiscussed an appropriate course of study at the high
school for my child.

86.4% 89.5% 83.2%

——

76.3% 78.7% 73.5%

2012-13 2013-14 2014-15

—o— Total Agree(Slightly + Moderately + Strongly)

Q35. The PPT introduced planning for my child's transition to
adulthood.

75.2% 77.6% 72.8%

58.9% 62.4% 61.0%

Q38. The PPT developed individualized goals for my child related to
employment/ postsecondary education, independent living and
community participation, if appropriate.

75.3% 78.3% 73.5%

60.5% 62.7% 59.4%

2012-13 2013-14 2014-15

High-Level Agree(Moderately + Strongly)

In contrast, the parent training and support section bthe survey showed evidence of a twyear
upward trend on the two statements related to theavailability of training supports and networks.
Although the statements related tcattendancewere down from last year, agreement levels were

still higher than they had been in 201213.

1 About two in five (39.8%) parents in 201415 agreed that opportunities are available in
their district for parent training sessions [Q28] compared to 36.6% of parents in 201-34
and 34.8% of parents in 201213, a two-year increaseof 5 percentage points.

1 Similarly, roughly two in five (39.4%) parents in 201415 agreed that a support network is
available for parents of students with disabilities in their district [Q29] compared to 37.4%
of parents in 201314 and 34.4% of parents in 12-13. This was again a twiyear increase

of 5 percentage points.

1 The pattern was slightly different when parents were asked about their involvement in
training [Q26] or support networks [Q27], with parents in 2014-15 slightly less likely to

agree with these two statements than parents in 2013 1 8

(T xAOGAOh OEEO

were still more likely to agree than parents in 201213, about a 5 percentage point increase
in regards to attendance at parent training (39.7% and 34.6%, respectively) and abouRa
percentage point increase in regards to their involvement in a support network (32.2% and

30.1%, respectively).
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Figure VI.2: Questions 26, 27, 28, and 29 by Year

Q26. In the past year, | have attended parent training or information Q27. |1 am involved in a support network for parents of students with
sessions (providedby my district, other districts or agencies) that disabilities available through my school district or other sources.
addressed the needs of parents and of children with disabilities.

0, 0,
34.6% 40.7% 39.7% 30.1% 34.2% 32.204
0,
27.9% 32.3% 30.3% 22.3% 25.4% 23.0%
Q28. There are opportunities for parent training or information Q29. A support network for parents of students with disabilities is

OAOGOET T O OACAOAET ¢ OPAAEAI AAOQ available to me through my school distiit or other sources.
district.

34.8% 36.6% 39.8% 34.4% 37.4% 39.4%
s O —0O - < =0
25.0% 26.4% 30.3% 26.7% 28.9% 30.7%
2012-13 2013-14 2014-15 2012-13 2013-14 2014-15
—o— Total Agree(Slightly + Moderately + Strongly) High-Level Agree(Moderately + Strongly)

Lastly, there was ado a two year positive trend on the survey item that asked parents if their child
had been sent home from school, but not suspended, due to behavioral difficulties. (Note that on
this question, a decline in agreement is evidence of parent satisfaction).

1 In2014-15, 18.1% of parents agreed that their child has been sent home from school due to
behavioral difficulties [Q22] compared to 20.5% of parents in 20134 and 23.0% of parents
in 2012-13. This was a tweyear improvement of almost 5 percentage points.

Figure VI.1: Question 22 by Year

Q22. My child has been sent home from school, but not suspended,
due to behavioral difficulties.

23.0% 20.5% 18.1%
17.3% 14.5% 14.9%
2012-13 2013-14 2014-15
—— Total Agree(Slightly + Modeately + Strongly) High-Level Agree(Moderately + Strongly)
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Appendix A: Parent Survey Cohorts

In 2014, the parent survey distribution cycle was changed from a sjyear rotation to a three-year

rotation O 1

Al ECT

xEOE OEA #3$%80 &AAGOAKE OERE OOABAG 03|

districts were assigned to one of three cohort¢see Table A.1) Districts in Cohort A (n=56)
received the parent survey during the 2024-2015 school year; while districts in Cohort B (n=51)
and Cohort C (n=63) will receive the survey in 2012016 and 20162017, respectively.

COHORT A
2014-2015
(n=56)

CCHORT B
2015-2016
(n=51)

COHORT C
2016-2017
(n=63)

Andover
Barkhamsted
Bethel

Bolton
Bozrah
Colebrook
Cromwell
Eastford

East Haddam
East Hampton
East Lyme
East Windsor
Enfield*
Glastonbury*

Ansonia
Avon

Berlin
Bethany
Bloomfield
Canterbury
Cheshire
Chester
Clinton
Columbia
Danbury*
Darien
Deep River

Ashford
Branford
Bridgeport*
Bristol*
Brookfield
Brooklyn
Canaan
Canton
Chaplin
Colchester
Cornwall
Coventry
Derby

East Hartford*
Easton
Ellington

Granby
Hartford *
Hebron
Litchfield
Madison
Marlborough
Meriden*
Montville
Naugatuck
New Canaan
New Fairfield
New Hartford
Newtown
Norfolk

East Granby
East Haven
Essex
Fairfield*
Franklin
Greenwich®
Groton*
Guilford
Lebanon
Lisbon
Middletown*
Milford *
New Hawen*

Farmington
Griswold
Hamderr
Hampton
Hartland

Kent

Killingly
Ledyard
Manchester
Mansfield
Monroe

New Britain*
New Londorr
North Canaan
North Haven
North Stonington

Table A.1:Parent SurveyCohorts

Norwich*
Plainfield
Plymouth
Preston
Putnam
Rocky Hill
Sherman
Simsbury
Southington*
Stamford*
Sterling
Thomaston
Voluntown
Wallingford*

Newington
New Milford*
North Branford
Norwalk*

Old Saybrook
Orange
Pomfret
Portland
Ridgefield
Seymour
Somers
Stafford
Stonington

Oxford
Plainville
Redding
Salem
Salisbury
Scotland
Sharon
Sheltorr
South Windsor
Sprague
Stratford*
Suffield
Thompson
Trumbull*
Vernon
Waterford

West Hartford*
West Havert
Wethersfield
Windsor
Region7
Region8
Region13
Region14
Region15
Region16
Region17
Region18
Unified 1
Unified 2

Tolland
Torrington *
Union
Waterbury*
Windham
Wolcott
Woodbridge
Woodstock
Region4
Region5
Region10
Region12

Watertown
Westbrook
Weston
Westport
Willington
Wilton
Winchester
Windsor Locks
Regionl
Region6
Region9
Region11l
Region19
DMHAS
CTHSS

Note: A (*) indicaes thata simple random sample of parents of children with an IEP or Services Plamrre/ will be selected to receive
the survey. A confilence level of 950% and a margin of error of 20% were used to determine the sample size.
DMHAS=Department of Mental Health and Addiction Services and CTHSS=Connecticut Technical High School System
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Appendix B.1: Parent Survey Cover Letter «SurveylD>

STATE OF CONNECTICUT
DEPARTMENT OF EDUCATION

To the Parent/Guardian of:
«FirstName»LastName»
«Addressl»

«Address2»

«City» «State» «Zip»

DearParent/Guardian,

We need your help.You have been selected to participate in the 2@DA5 Connecticut Special
Education Parent Survey. Information from this statewide survey will be usednaanparent
engagement as a way to improve services and results for Connecticut students with disaBilesse
complete the survey according to your experiences with the child identified aldbyeu have more

than one child with a disability, youay receive additional surveys in the mail. If you are a foster parent
and your child was appointed a surrogate parent, please complete the survey together.

Participation is easyPlease complete the attached paper survey and return it in the eedlpsepaid
envelope to Glen Martin Associates, the independent evaluator, or complete it online at
bit.ly/CTparent1415 It should only take 145 minutes to complete the surveyt you complete it

online, all yan will need is the sevedigit survey code located in the upper right hand corner of this
letter (or in the upper right hand corner of the survey). This survey code is unique to yourAlhoé.
your responses will be keptrictly confidential OnlyGlen Martin Associates and the Connecticut State
Department of Education (CSDE) will have direct access to this information. The responses will be
combined and there will be no identification of individuals.

Questions?If you have any questions, plge contacMarcus E. RivergEducation Consultant, Bureau
of Special Education, CSDE at 860.713.6932 onfmileatmarcus.rivera@ct.govOr, if you need
assistance completing the survey, please contactCbanecticut Parent Advocacy Center (CPAC)
1.800.445.CPAC or bymaail atcpac@cpacinc.orgAll CPAC services are free for parents and all
information is kept confidential.

Thank you for your participation!Your feedback is essential to help your school district to continue to
advance parent engagemeas a fundamental way to improve services and results for children with
disabilities In an effort to improve outcomes for students, the CSDE and CPAC keutddhare
educational resources that may be helpful to you. Information about how to access these resources is
at the end of the online version of the survey, and is also included in the enclosed materials.

Sincerely,

/ﬂ/mm-s, ? gd/: —_—

MarcusE.Rivera
Education Condtant
Bureauof Special Education

*rxekAl - otro lado de estapéginaseencuentraestacarta en espafol ¥ ++*

P.O. BOX 2219 HARTFORD, CONNECTICUT 0614
An Equal Opportunity Employer
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«SurveylD»

Appendix B.2: 2014 72015 Connecticut Special Education Parent Survey

Please share your thoughtsande x per i ences regarding your clhyodhdve moresthae ane child whe decetves speciah
education services, please locate the name of the child on the cover letter you received with this survey and complete the suvey according to your
experiences with this child. All of your responses will beconfidential . Only Glen Martin Associates and the Connecticut State Department of

Education will have direct access to this information.

@ Please return your survey in the prepaid envebpe to: Glen Martin Associates, 41 State Street, Suite 6042, Albany, NY 12207.

@ This survey is also available online. Please go tobit.ly/CTparent1415 and log in using the seven-digit number located in the upp er right

hand corner of this page.

The survey due date isSeptember 18, 2015 . Thank you for completing this important survey!

Please report your experience wi t h your chi |l dds s poeecthepast12 miantbsa Pléasemotepadditignal guestions are on the

back of this survey.

% %

& & X &

%, % Z, %, %, %

%, % % G G
B b o B B 2
& R TR TR TR TR Y

1. I am satisfied with my childés overall speci g
2.1 have the opportunity to talk to my childds
concerns.

3. My child is accepted within the school community.

4. My childés I ndividual i zmebtinghdswrchereduationaPneealsy r a m  (
5. Al special education services identified in

6. Staff is appropriately trained and able to pr
7. Speci al education teachers make accommodati on
8. General education teachers make accommodati on

9. General education and specialedi c at i on teachers work together
being implemented.

100 I n my childds school, administrators and teac
services and results for children with disabilities.

11. At meetings to develop my child6és Individual:i
input and express my concerns.

12. 1 understand what is discussed at meetings tc
13. Myconcernsandreo mmendati ons are documented in the
14. My chil dds evaluation report is written in te

15. Planning and Placement Team (PPT) meetings for my child have been scheduled at times and place
that met my needs.

16. At my childés PPT, the school district propos
needs.

17. When we i mplement my childés | EP, I am encour
and other service providers.

18. | have received a copy of my childds | EP with
19. If necessary, a translator was provided at the PPT meetings.

20. The translation services provided at the PPT meetingsvere useful and accurate.

21. The school district proposed the regular classroom for my child as the first placement option.

22. My child has been sent home from school, but not suspended, due to behavioral difficulties.

23. My child has the opportunity to participate in school -sponsored activities such as field trips,
assemblies and social events (dances, sports events).
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24. My child has the opportunity to participate in extracurricular school activities such as sports or clubs
with children without disabilities.

25. My childds school provides supports, such as
in extra-curricular school activities (for example, clubs and sports).

26. Inthe past year, | have attended parent training or information sessions (provided by my district,
other districts, or agencies) that addressed the needs of parents and of children with disabilities.

27. | am involved in a support network for par ents of students with disabilities available through my
school district or other sources.

28. There are opportunities for parent training or information sessions regarding special education
provided by my childés school district.

29. A support network for parents of students with disabilities is available to me through my school
district or other sources.

30. My child is learning skills that will enable him/her to be as independent as possible.

31. My child is learning skills that will lead to a high school diploma, further education, or a job.
Only complete the following question if: your child has transitioned from the early intervention Birth to Three System to Preschool in the past 3
years.

32. lamsat i sfi ed with the school districtds transi
Three.

Only complete the following questions if: your child was 15 years of age or older at his/her last PPT meeting.

33. | am satisfied with the way secondary transition services were implemented for my child.

34. When appropriate, outside agencies have been invited to participate in secondary transition
planning.

35. The PPT introduced pl anniadgthobdr my chil dds tr
36. The school district actively encourages my child to attend and participate in PPT meetings.
37. The PPT discussed an appropriate course of study at the high school for my child.

38. The PPT developed individuaized goals for my child related to employment/postsecondary
education, independent living, and community participation, if appropriate.

Primary Disability: (Choose only one.)  Please mark the primary disability listed on page 1 of yourchildd s | ndi vi dual i zed E¢
or Services Plan. (Please note that Specific Learning Disabilities/Dyslexia will be added to the survey after the first Statcollection of this category
in October 2015.)

Autism Specific Learning Disabilities
Deaf-Blindness Speech or Language Impaired
Developmental Delay (ages 35 only) Traumatic Brain Injury
Emotional Disturbance Visual Impairment

Hearing Impairment (Deaf or Hard of Hearing) Other Health Impairment (OHI)
Intellectual Disability OHI 6 ADD/ADHD

Multiple Disabilities To Be Determined

Orthopedic Impairment Dondt Know

Additional Feedback: Pl ease use this space to comment on your experiences Wwi
refer to your experiences overall and arenot limited to the past 12 months. You may include an additional page for comments, as needed.

Thank you for your valuable response!
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Appendix C: Survey Delivery & Response Rate

The 2014-2015 survey was sent to a total ofl8,634 parents of children receiving special education
services across6 districts. The overall survey response rate wa21.3% (n=3,969, with the
response rate by district ranging from a low 02.4% in Unified School Distrid 2 to a high 0f59.3%
in the Eastford School District. A total oB95 surveys were returned nondeliverable, representing
4.8% of the total mailing. One-third (33.3%, n=298) of those returned norrdeliverable were from
the Hartford School District.

Table C1: Survey Response Rate by District

Surveys Of Surveys Completed. Surveys Sent Non-Deliverable Rate
District Completed Online Sp;nnish Co\r{rmr:ents Mailed Erﬁlasi(ljed Mailed Emailed
n % % % % n % % %
Eastford 16 59.3% 37.5% 0.0% 31.3% 27 92.6% 0.0% 4.0%
Rocky Hill 103 37.9% 52.4% 0.0% 43.7% 272 82.7% 4.4% 4.9%
Region15 203 37.7% 60.6% 0.0% 46.3% 538 90.5% 0.7% 3.1%
Region13 106 37.1% 37.7% 0.9% 38.7% 286 94.4% 1.0% 20.0%
Marlborough 19 33.9% 52.6% 0.0% 31.6% 56 94.6% 1.8% 17.0%
New Hartford 20 33.9% 55.0% 0.0% 50.0% 59 91.5% 3.4% 3.7%
Sherman 24 32.4% 50.0% 0.0% 62.5% 74 98.6% 5.4% 2.7%
Litchfield 39 31.7% 51.3% 0.0% 48.7% 123 83.7% 1.6% 7.8%
New Canaan 127 30.5% 56.7% 0.8% 43.3% 417 99.5% 1.0% 0.2%
Region8 67 30.2% 47.8% 0.0% 37.3% 222 92.8% 0.9% 1.5%
Southington* 189 30.1% 63.5% 1.1% 43.9% 627 87.1% 2.1% 4.2%
Sterling 24 30.0% 45.8% 0.0% 45.8% 80 55.0% 1.3% 4.5%
Newtown 140 29.7% 57.1% 0.0% 50.0% 471 90.7% 1.1% 2.1%
Barkhamsted 13 28.9% 30.8% 0.0% 23.1% 45 40.0% 0.0% 5.6%
Simsbury 175 28.6% 54.3% 0.6% 52.0% 612 84.8% 1.5% 5.4%
Bolton 27 28.4% 66.7% 0.0% 55.6% 95 96.8% 4.2% 21.7%
West Hartford* 231 28.1% 48.5% 4.8% 39.0% 821 82.3% 1.5% 6.4%
Regionl14 50 27.8% 42.0% 0.0% 44.0% 180 91.1% 0.6% 6.1%
Hebron 34 27.0% 35.3% 0.0% 41.2% 126 91.3% 2.4% 21.7%
Bozrah 10 26.3% 0.0% 10.0% 50.0% 38 73.7% 2.6% 21.4%
East Haddam 47 26.3% 57.4% 0.0% 42.6% 179 88.3% 1.7% 16.5%
Wallingford* 146 25.7% 49.3% 6.8% 37.0% 568 72.4% 2.6% 4.9%
Glastonbury* 130 25.6% 56.9% 1.5% 38.5% 508 95.9% 2.0% 1.4%
New Fairfield 66 25.3% 57.6% 0.0% 53.0% 261 97.3% 0.4% 0.4%
Region16 86 25.3% 47.7% 0.0% 33.7% 340 91.5% 2.9% 10.6%
Granby 55 25.2% 67.3% 0.0% 40.0% 218 95.0% 2.8% 6.8%
Region18 46 25.0% 45.7% 0.0% 47.8% 184 92.4% 0.0% 8.2%
Thomaston 39 24.8% 35.9% 2.6% 35.9% 157 59.9% 1.9% 4.3%
Wethersfield 138 24.3% 50.7% 0.0% 33.3% 568 83.5% 1.1% 7.0%
Regionl7 80 23.5% 58.8% 0.0% 27.5% 340 97.1% 1.5% 12.1%
East Lyme 85 23.2% 37.6% 1.2% 36.5% 366 49.5% 2.2% 4.4%
Bethel 78 23.1% 41.0% 2.6% 25.6% 338 89.6% 0.9% 14.2%

Table is continued on the next page.
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Table C1: Survey Response Rate by District (continued)

Surveys Of Surveys Completed Surveys Sent Non-Deliverable Rate
District Completed Online In_ AL Mailed - Mailed Emailed
Spanish Comments Emailed
n % % % % n % % %
East Windsor 48 20.8% 27.1% 6.3% 33.3% 231 44.6% 9.1% 4.9%
Region7 23 19.8% 34.8% 0.0% 43.5% 116 29.3% 0.9% 17.6%
Madison 74 19.3% 18.9% 0.0% 44.6% 384 0.0% 1.8% --
Andover 4 19.0% 25.0% 0.0% 75.0% 21 100.0% 0.0% 19.0%
Naugatuck* 96 18.1% 34.4% 4.2% 30.2% 530 65.1% 3.4% 8.4%
Stamford* 189 18.1% 38.6% 10.6% 37.6% 1,044 41.7% 4.1% 9.0%
Windsor 113 17.9% 52.2% 0.9% 34.5% 633 73.8% 2.8% 9.4%
Preston 18 15.9% 50.0% 0.0% 33.3% 113 63.7% 1.8% 11.1%
Plymouth 40 15.8% 37.5% 0.0% 37.5% 253 62.8% 5.9% 6.9%
Meriden* 143 15.1% 34.3% 12.6% 30.1% 950 33.9% 9.4% 8.1%
East Hampton 26 14.6% 23.1% 0.0% 42.3% 178 55.1% 0.6% 9.2%
Norfolk 3 14.3% 33.3% 0.0% 0.0% 21 85.7% 4.8% 0.0%
Montville 46 13.7% 17.4% 2.2% 21.7% 336 17.6% 3.6% 13.6%
Cromwell 33 13.6% 42.4% 0.0% 39.4% 242 85.5% 3.7% 22.2%
Enfield* 79 12.9% 22.8% 0.0% 30.4% 613 4.7% 3.8% 6.9%
West Haven* 95 12.9% 13.7% 13.7% 26.3% 736 0.0% 7.2% --
Putnam 25 12.8% 40.0% 4.0% 28.0% 196 57.1% 3.1% 8.0%
Colebrook 3 12.5% 33.3% 0.0% 0.0% 24 8.3% 4.2% 0.0%
Plainfield 37 12.0% 13.5% 0.0% 27.0% 308 23.4% 2.6% 16.7%
Norwich* 78 11.2% 19.2% 7.7% 35.9% 694 16.1% 12.5% 10.7%
Voluntown 7 10.8% 0.0% 0.0% 14.3% 65 20.0% 1.5% 23.1%
Hartford* 152 10.3% 23.0% 21.1% 27.6% 1,481 20.4% 20.1% 15.6%
Unified 1 18 9.8% 0.0% 5.6% 5.6% 184 0.0% 6.5% --
Unified 2 2 2.4% 0.0% 0.0% 50.0% 85 0.0% 18.8% --
Total 3,965 21.3% 44.3% 3.4% 38.4% 18,634 58.5% 4.8% 7.7%

Note: Districts have been sorted in descending order based on their response rate
A (*) indicates thata simple random sample of parents of children with an IEP or Services Plan were selected to receive the survey. A confidence
level of 95.0% and a margin of error of 20% were used to determine the sample size.
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Appendix D: Methodological & Data Limitations

There are a number of important methodological and data issues that should be cered when

interpreting the ConnecticutSpecial Education Brent Survey results. Like all sample surveys, the

data collected in the parent survey are an estimate of the true proportion in the populaticend
consequentyare OOAEAAO O1 OiI 1 A AACOAA 1 £ As¢éémi 3000AU £
deviation of the survey-estimated value from the true population value; typically composed of two

componentsz sampling error and nonsampling errorz3é The following section discusses two

potential sources of nonsampling survey errorz nonresponse bias and measuremerdrror z

followed by a discussion of sample bias and its relationship to the representativeness of the parent

survey sample.

Nonresponse Bias

Nonresponse bias is associated with two factorgthe response rate and the degret® which those

who respond toa surveyare systematicallyA E ££A OAT 60 A£OT 1 OET OA xET AT 117 ¢
parent survey response rate was 21.3% and although comparable to other statewide parent survey

response rates; it would still be considered relatively low and suggesthe potential for

nonresponse biasexists24 The secondactor of nonresponse bias is much more difficult to measure

as it requires estimating the degreeo which differencesin respondent and nonrespondent

characteristics (such asthe A E E Higaldili)) may afect the variable of interest (survey response).

However, by comparing the response rates of thieey subgroups of thetarget population, we can

gain insight as to differences that do exist and theorize where the potential for bias may be greatest.

The fdlowing tables include demographiccharacteristics of students with disabilities included in

the 2014-15 survey samplezs 02 AODT T AAT 666 ET A1 OAA Al 1l OOOAAT 00 «x
OAOOOT AA A AT i1 bl AOAA 00O Grkiidg allstiddnts Avidh@isabilitiesT OAODT T AA
whose parentswere mailed, butdid not return, a completed survey. The differences in percentage

points between the respondent and the nonrespondent groups are provided, as well as the margi

of error of the differences26

23 Office of Management and Budget. Standards and Guidelines for Statistical Surveggeptember 2006).

24 The National Centerér Education Statistics (NCES) suggests that any survey with a response rate less th@¥ ®e evaluated for
nonresponse bias.

25|n order to compare the response rates of key subgroups, the CSDE demographic data were aligned with confidential IDs indlode
all survey mailings. All demographic data presented in this section reflects stateported data.

26 The margin of error of the difference represents the 95% confidence interval around the estimate such that if the differerise+5%
with a margin of eror of +1%, we can be 95% confident that the true difference is between +4% and +6%.
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Tables D.1 and D.2 include a comparison of the gender and age of students with disabilities for
2014-15 parent survey respondents and nonrespondentsThese data suggest thgtarents of male
studentswere slightly more likely to respond to the survey (i.e., eer-represented in the
respondent group) compared to parents of female students, whomre slightly under-represerted
in the respondent group. In addition, prents of younger children (ages 3 to 5 and 6 to 12) were
slightly more likely to respond to the suvey compared to parents of children ages 15 to 17 and
ages 1821, whom are slightly underrepresented in the respondent group.

Table D1: Response Rate by Gender

HEETABO Surveys Sent Respondents Nonrespondents Difference Margin of Error
(n=18,634) (n=3,965) (n=14,669) (Resp:-Nonresp.)  of Difference
Male* 67.3% 69.2% 66.8% 2.4% +1.6%
Female* 32.7% 30.8% 33.2% (2.4%) +1.6%

Note: A * denotes statistical significance at 95% confidence intervé2=8.3, df=1, p=.004.

Table D2: Response Rate by Age

HEEI ABO Surveys Sent  Respondents Nonrespondents Difference Margi_n of Error
(n=18,634) (n=3,965) (n=14,669) (Resp:-Nonresp.)  of Difference
3to 5* 11.9% 13.7% 11.4% 2.3% +1.2%
6 to 12* 45.2% 48.5% 44.3% 4.2% +1.8%
13to0 14 15.0% 15.1% 15.0% 0.1% +1.3%
15to0 17* 22.0% 18.2% 23.1% (4.9%) +1.4%
18 to 21* 5.8% 4.5% 6.1% (1.7%) +0.8%

Note: A * denotes statistical significance at 95% confidence interv&2=75.5, df=4, p=.0.

The next three ables includes a comparison of the race distribution, socioeconomic status and EL
status of students with disabilities for parent survey respondents and nonrespondentsAs can be
seen in Table D.3below, parents of white students were more likely to respad to the survey (i.e.,
over-represented in the respondent group) compared t@arents of Hispanic/Latino and
Black/African American students, whomare slightly under-representedin the respondent group.
Meanwhile, Table D.4on the next pagellustrates a significant inverse relationship between
socioeconomic statusand parent survey response rates where arents of students with disabilities
that are eligible for free or reduced price lunch arsubstantially under-represented in the
respondent group. Differencesare less evident in Table D.5 wherg@arents of an English Learner
are just slightly under-represented in the respondent group.

Table D3: Response Rate by Race/Ethnicity

HEE] ABO 2AAAT Surveys Sent  Respondents Nonrespondents Difference Margin of Error

(n=18,634) (n=3,965) (n=14,669) (Resp-Nonresp.)  of Difference
White* 61.2% 70.3% 58.7% 11.7% +1.6%
Hispanic/Latino of Any Racé 20.2% 15.3% 21.6% (6.2%) +1.3%
Black or Afican Americart 12.9% 7.8% 14.2% (6.5%) +1.0%
Asian* 2.6% 3.7% 2.3% 1.4% +0.6%
American Indian/Alaskan Native 0.4% 0.4% 0.4% 0.1% +0.2%
Native Hawaiian or Other Pacific Is 0.1% 0.2% 0.1% 0.0% +0.1%
Two or More Racs 2.6% 2.3% 2.7% (0.4%) +0.5%

Note: A * denotes statistical significance at 95% confidence intervé?=256.2, df=6, p=.a00.
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Table D4: Response Rate by Free and Reduced Price Lunch

Eligible for Free and Surveys Sent  Respondents Nonrespondents Difference Margin of Error
Reduced Price Lunch (n=18,634) (n=3,965) (n=14,669) (Resp:-Nonresp.)  of Difference
Free & Reduced Lunch* 41.4% 25.7% 45.6% (19.9%) +1.6%
Not Eligible* 58.6% 74.3% 54.4% 19.9% +1.6%

Note: A * denotes statistical significance at 95% confidence interv&2=509.0, df=1, p=.00.

Table D5: Response Rate by English Learner Status

Enalish Learner Surveys Sent  Respondents Nonrespondents Difference Margin of Error
9 (n=18,634) (n=3,965) (n=14,669) (Resp:-Nonresp.)  of Difference
Yes* 6.7% 5.3% 7.1% (1.7%) +0.8%
No* 93.3% 94.7% 92.9% 1.7% +0.8%

Note: A * denotes statistical significancet®5% confidence interval;?2=15.3, df=1, p=.0M®.

Lastly, thefinal table includes a comparison of the primary eligibility for services of students with
disabilities for parent survey respondents and nonrespondents. rAong particular disability
categories, parents of children withautism showed the largest overrepresentation of parents in
the respondent group, whileparents of children with specific learning disabilities showed the
largest under-representation among respondents.

Table D6: Response Rate by Disability

FEEIAGI SEOA SpmSen Resoens Nowemouens Offeerce | Manorro
Specific Learning Disabilities* 30.6% 26.2% 31.8% (5.6%) +1.6%
Speech or Language Impaired 16.3% 16.0% 16.4% (0.4%) +1.3%
OHI- ADD/ADHD 12.8% 12.4% 12.9% (0.5%) +1.2%
Autism* 12.2% 17.3% 10.8% 6.5% +1.3%
Emotional Disturbance* 7.0% 4.3% 7.8% (3.4%) +0.8%
Other Health Impairment (OHI)* 6.3% 7.1% 6.1% 1.1% +0.9%
Developmental Delay (ages-5 only)* 5.9% 6.7% 5.7% 1.0% +0.9%
Multiple Disabilities* 4.6% 5.4% 4.4% 1.0% +0.8%
Intellectual Disability 3.0% 3.3% 3.0% 0.3% +0.6%
Hearing Impairment 0.7% 0.8% 0.7% 0.1% +0.3%
Visual Impairment 0.2% 0.2% 0.2% 0.0% +0.2%
DeafBlindness 0.0% 0.0% 0.0% 0.0% +0.0%
Orthopedic Impairment 0.1% 0.1% 0.1% (0.1%) +0.1%
Traumatic Brain Injury 0.2% 0.2% 0.2% 0.1% +0.2%

Note: A * denotes statistical significance at 95% confidence interv&2=217.0, df=13, p=.00.
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Measurement Error

Measurement error is typically charaterized as the difference between the observed value of a

variable and the true value of that variable. In general, the source of measurement error can come

from four primary sources; the questionnaire, the data collection method, the interviewer (if

applicable) and the respondeng’ Although the following examples from the 2014-15 parent

OO000AU AT 110 TAAAAOAZEROOEAAD OideEd of fepolitgb ODBEAA AO
inconsistencies that could potentially bias survey results. Both examplegfer to the instructions

given on the survey as to how parents should select the appropriate disability for their child.

On the survey questionnaire, parents were asked to select only one disability category to identify
OEAEO AEEI A8 O Afcanhddedninthe Bllowing takled dithodyh the majority
(92.1%, n=3,432)of survey respondents did select just one disability, 294 parents identified at least
two disabilities for their child. Of those respondents who selected multiple categoriesHD
ADD/ADHDwas chosen almost onénalf (52.4%) of the time; followed by specific learning disability
(45.9%) and a speech or language impairment (38.8%) (see Table D.7).

Table D7: Surveys with Single and Multiple Disability Selections

Number of Disabilities Selected by Parent

#EEI A30 $EOAA One More than One

n % n %
Specific Learning Disabilities 713 20.8% 135 45.9%
Autism 676 19.7% 74 25.2%
OHI- ADD/ADHD 566 16.5% 154 52.4%
Speech or Language Impaired 470 13.7% 114 38.8%
Multiple Disabilities 163 4.7% 44 15.0%
Intellectual Disability 144 4.2% 45 15.3%
Other Health Impairment (OHI) 132 3.8% 31 10.5%
Emotional Disturbance 114 3.3% 54 18.4%
Developmental Delay (ages-5 only) 105 3.1% 37 12.6%
Hearing Impairment 33 1.0% 14 4.8%
Traumatic Brain Injury 17 0.5% 4 1.4%
Visual Impairment 13 0.4% 18 6.1%
Orthopedic Impairment 9 0.3% 12 4.1%
DeafBlindness 3 0.1% 2 0.7%
To Be Determined 50 1.5% 12 4.1%
$1T18680 +11 x 224 6.5% 17 5.8%

Total Disability Categories Selected 3432 100.0% 767 --

Note: Percentages are based on the number of respondents in each column: 3,432 respondents selected one
disability for their child; whereas 294 respondents identified multiple (n=767) disabilities (and 239
respondents did not answer the question).

In selecting a disability for their child, the survey questionnaire asked parents to choose the

AEOAAEI EOU AAOACTI OU OEAO AT OOAOPITAO xEOE OEA AEO
(which school districts report to the CSDE). The responses indicated pgrents were compared

(through a confidential ID system) to the disability of the child as reported to the CSDE. Again,

27 Office of Management and Budge&tatistical Working Paper 31: Measuring and Reporting Sources of Error in Suryayly. 2001).
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Al OET OCE EO80O0 110 Al AAO xEAOA OEA AOOI O EO 1T AADOO
OEAEO AEEI Ab Oawaps@dndisient with Whakisho® redorid. OAmong survey
respondents who selected a single disability category for their child, more than orguarter
jcusnpq EAAT OEZEAA A AEOAAEI EOU AEAZEAOAT O OEAT OE
72.0% (see Table D.8).

Table D8: Survey-Reportedversus IERReported Child Disability

Ou Ou

Surveys with One Disability Selected

4EEI ABO $EOAA Parent Match to IEP
Selection
n n %

Specific Learning Disabilities 713 548 76.9%
Autism 676 581 85.9%
OHI- ADD/ADHD 566 333 58.8%
Speech or Language Impaired 470 340 72.3%
Multiple Disabilities 163 98 60.1%
Intellectual Disability 144 86 59.7%
Other Health Impairment (OHI) 132 89 67.4%
Emotional Disturbance 114 84 73.7%
Developmental Delay (ages-5% only) 105 81 77.1%
Hearing Impairment 33 22 66.7%
Traumatic Brain Injury 17 7 41.2%
Visual Impairment 13 4 30.8%
Orthopedic Impairment 9 0 0.0%
DeafBlindness 3 0 0.0%

Total Disability Categories Selected 3,158 2,273 72.0%

Note: The CSDE disability datx AOA 11 O AOAEI AAT A &£ O OAOPI 1 OA TPOEIT O OAIT180 E
AAOAOI ET AA6 AT A OEAOAEI OA xAOA 1106 ET Al OAAA ET OEEO AT Al UOEOS

Sample Bias and Representativeness of Survey Sample

The concept of representativeness is often mischaracterized to mean thadnticular demographics

i £/ OEA OAi Pl Ah OOAE AO AcAn CcAT AAOh AT A OAAA POAA
Although a good sample will most likely closef A OAT AT A OEA 1 AOCAO PI1 Ol AQET
representativein the sense that eaclsampled unit will represent the characteristics of a known

number of units in the population28o yO0O EO OEA ETT x1 DPOT AAAEI EOU 1T &
estimates, thus enabling inferences to be made about the largeopulation.

The parent survey s a probability sample with observationschosenwith unequal probabilities of
selection. As a result, survey results cannot be generalized to the larger population unless the data
is weighted and additional conplexities of the survey desigrare considered However, in
consultation with the CSDE, this level of analysis was determined to be beyond the scope of this
report, and as such atatistical analysis of the sample representativeness to the larger special
education population is nd presented. Thetables on thefollowing pageinclude statewide and
sample demographics for reference only.

28 Lohr, Sharon.Sampling: Design andrfalysis Pacific Grove: Brooks/Cole Publishing Company, 1999.
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TableD9:# EET AGO ' AT AAOg 3 O0AO0AxEAA AT A

Surveys Sent Statewide

#EEI A6 O (n=18,634) (n=73.293) Difference
Male 67.3% 67.7% (0.4%)
Female 32.7% 32.3% 0.4%

TableD10:# EET AG6O ! CAd 3O0A0AXxEAA AT A

Surveys Sent Statewide

#EEI A6 O (n=18,634) (n=73.293) Difference
3to5 11.9% 11.5% 0.4%
61to 12 45.2% 45.5% (0.3%)
13to0 14 15.0% 15.6% (0.6%)
15to0 17 22.0% 22.0% 0.1%
18to 21 5.8% 5.4% 0.4%

Surveys Sent Statewide

#EEI A6O 2AAATY (n=18,634) (n=73.293) Difference
White 61.2% 52.8% 8.4%
Hispanic/Latino of Any Race 20.2% 26.1% (5.9%)
Black or Afican American 12.9% 15.9% (3.1%)
Asian 2.6% 2.3% 0.3%
American Indian/Alaskan Native 0.4% 0.3% 0.0%
Native Hawaiian or Other Pacific Is 0.1% 0.1% 0.0%
Two or More Race 2.6% 2.4% 0.2%

TableD12d #EEI A8O ' OAAA |, AOGAI d 3O0AO0AxXxEAA

Surveys Sent Statewide

# E E Grade Qevel (n=18,634) (n=73.293) Difference
Preschool (PreK) 6.9% 6.6% 0.3%
Elementary (K-5) 35.6% 36.3% (0.7%)
Middle (6-8) 23.9% 23.8% 0.1%
High (9-12) 33.5% 33.3% 0.2%

TableDI3:# EE|1 A§ O Siafewide/diS&n(le d,

Surveys Sent Satewide

#EEIl A6 O $EOA (n=18,634) (n=73.293) Difference
Specific Learning Disabilities 30.6% 31.9% (1.3%)
Speech or Language Impaired 16.3% 15.5% 0.9%
OHI- ADD/ADHD 12.8% 13.3% (0.5%)
Autism 12.2% 11.3% 0.9%
Emotional Disturbance 7.0% 7.4% (0.3%)
Other Health Impairment (OH) 6.3% 5.8% 0.5%
Developmental Delay (ages-5 only) 5.9% 6.3% (0.4%)
Multiple Disabilities 4.6% 3.9% 0.7%
Intellectual Disability 3.0% 3.3% (0.2%)
Hearing Impairment 0.7% 0.9% (0.1%)
Visual Impairment 0.2% 0.2% 0.0%
Traumatic Brain Injury 0.2% 0.2% 0.0%
Orthopedic Impairment 0.1% 0.1% 0.0%
DeafBlindness 0.0% 0.0% 0.0%
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APPENDIX El SURVEY RESPONSES

E.1] Overall Survey Responsdable
E.2] Summary of SurveyAgreement
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Appendix E.1: Overall Survey Response Table

DISAGREE AGREE $i 1 TOTALS High
Parent Survey ftem Strongly Moderately Slightly Slightly Moderately Strongly Know Disagree Agree I,&S\r/:é
3AOEOEAAOQETT xEOE -U #EEI A80O 0071 COAI
1.) Al OAOEOZEAA xEOQOE [ U AEEI A3O 1 0O/ 3928 58% 3.6% 3.1% 9.3% 32.6% 45.6% * 12.5% 87.5% 78.2%
2. Idhave the opportgnity to talk to my child's teachers on a regular basis to 3021 2.2% 1.9% 279 8.9% 24.6% 59.8% + 6.7% 03.3%  84.4%
ISCUSS my questlons and concerns.
My child is accepted within the school commuity. 3,908 2.5% 2.5% 3.3% 8.0% 23.8% 60.0% + 8.3% 91.7%  83.8%

4. -U AEEI A80 )1 AEOCEAOATI EUAA %AOAAOQEIT
educational needs.

5. All special education servicesidenlEEAA ET [ U AEEI A8 O 3904 4.1% 3.4% 3.6% 8.0% 26.2% 53.2% 1.5% 11.1% 87.4%  79.4%
30AZEZEZ EO ADPDPOI POEAGAT U OOAET AA Al I
and services.

7. Special education teachers make accommodations and modifications as
indicated on my child's IEP.

8. General education teachers make accommodations and modifications as
indicated on my child'sIEP.

9. General education and special education teachers work together to assure
that my child's IEP is being implemented.

3,948 5.9% 4.0% 4.1% 10.4% 30.3% 448%  0.6% 13.9% 85.5%  75.1%

3,902  4.9% 3.6% 3.6% 8.6% 25.1% 52.1% 2.1% 12.1% 85.8%  77.2%
3,895 2.5% 2.4% 2.6% 8.1% 23.3% 58.5% 2.5% 7.6% 89.9% 81.8%
3,865 4.0% 3.3% 4.2% 11.8% 24.6% 46.8% 5.2% 11.6% 83.2%  71.4%

3,864 3.6% 3.2% 3.8% 10.9% 23.5% 50.1% 4.9% 10.6% 84.5%  73.6%

ParticipAOET T ET $AOAI T PET ¢ AT A )i Pl AIi ATOET ¢ -U #EEI A8O 001 COAI
10. In my child's school, administrators and teachers encourage parent
involvement in order to improve services and results for children with 3,940 4.5% 2.9% 4.5% 13.3% 23.5% 51.3% + 11.9% 88.1% 74.8%
disabilities.
LA . A ks s R T
1.1 O [AAGET GO Of AAOAIT® TU AEEIASO 5950 3105 2700  28% 74%  193%  64.8%  + 85%  915% 84.1%
feel encouraged to give input and express my concerns.
12. | understand what is discussed at meetingstodevelD | U AEEI] A8 3914 1.3% 1.1% 2.3% 5.7% 22.8%  66.8% * 4.6% 95.4%  89.6%
13. m§ gﬁirllglesrrépand recommendations are documented in the development of 3892 3.7% 270 3.6% 8.5% 24.0% 57 5% + 10.0% 90.0%  81.5%
14. My child's evaluation report is witten in terms | understand. 3,892 2.2% 2.4% 3.3% 9.6% 25.8% 56.7% + 7.9% 92.1%  82.5%
15. Planning and Placement Team (PPT) meetings for my child have been 3913 2.4% 2.0% 3.3% 6.6% 20.8% 64.9% + 7.8% 9220  85.7%
scheduled at times and places that met my needs.
LA [0 AEEl AR C RPN SR
e TR S P Ih AE (E)é AOAT T RAAGS 3935 43%  41%  43% 114%  258%  502% % 126%  87.4%  76.0%
R R P T P o
17.7EAT xA EI Bl AT AT O [U AEEIABO ) %0h 590 3500 300  46% 109%  234%  54.6%  + 112%  88.8% 77.9%
with my child's teachers and other service providers.
18.) EAOA OAAAEOAA A AipU T £ I U AEEI /3897 23% 1.5% 1.8% 4.1% 14.0%  76.3% * 5.6% 94.4%  90.3%
19. If necessary a translator was provided at the PPT meetings. 2,339 10.2% 0.8% 2.0% 7.8% 12.6% 66.6% + 13.0% 87.0% 79.2%
20. The translation services provided at the PPT meetings were useful and 2192 10.8% 0.8% 239 8.9% 14.6% 62.6% + 13.8% 86.2%  77.2%

accurate.
Tableis continued on the next page.
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21.

22.

23.

24.

25.

Parent Survey Item

The school district proposed the regular classroom for my child as thergit
placement option.

My child has been sent home from school, but not suspended, due to
behavioral difficulties.

My child has the opportunity to participate in schoolsponsored activities
such as field trips, assemblies and social events (dances, sports events).
My child has the opportunity to participate in extracurricular school

activities such as sports or clubs with children without disabilities.

-U AEEI A80 OAEITI bDHOI OEAARO 00DBDI O«
for my child to participate in extracurricular school activities (for example,
clubs and sports).

Parent Training and Support

26.

27.

28.

29.

In the past year, | have attended parent training or information sessions
(provided by my district, other districts, or agencies) that addressed the
needs of parents and of children with disabilities.

| am involved in a support network for parents of students with disabilities
available through my school district or other sources.

There are opportunities for parent training or information sessions
OACAOAET ¢ OPAAEAI AAOAAQEIT DOl OE/
A support network for parents of students with disabilities is available to me
through my school district or other sources.

My Chid O 3EEI 1 O

30.

31.

My child is learning skills that will enable him/her to be as independent as
possible.

My child is learning skills that will lead to a high school diploma, further
education, or a job

3,830

3,312

3,882

3,780

3,609

3,502

3,421

3,753

3,700

3,834

3,735

5.6%

75.2%

2.4%

6.0%

9.5%

46.1%

52.6%

17.6%

14.7%

4.8%

5.7%

DISAGREE
Strongly Moderately Slightly Slightly Moderately Strongly Know Disagree

2.0%

5.0%

1.1%

1.7%

2.5%

6.9%

7.3%

4.6%

4.4%

4.2%

3.2%

2.0%

1.8%

1.2%

2.7%

3.5%

7.3%

7.9%

5.8%

5.2%

4.4%

4.0%

4.3%

3.2%

3.5%

5.0%

6.8%

9.4%

9.2%

9.5%

8.7%

10.4%

10.7%

AGREE

15.0%

4.5%

10.3%

11.0%

12.6%

10.3%

8.7%

11.9%

10.5%

25.2%

22.5%

63.1%

10.3%

81.5%

73.6%

40.1%

20.1%

14.2%

18.4%

20.2%

51.0%

53.8%

$T1

8.1%

I+

I+

I+

25.0%

I+

I+

32.2%

36.2%

+

+

TOTALS

9.5%

81.9%

4.7%

10.4%

15.5%

60.3%

67.8%

28.0%

24.4%

13.4%

12.9%

Agree

82.3%

18.1%
95.3%

89.6%

59.5%

39.7%

32.2%
39.8%

39.4%

86.6%

87.1%

High
Level
Agree

78.1%

14.9%
91.8%

84.6%

52.7%

30.3%

23.0%
30.3%

30.7%

76.2%

76.4%

Transition Planning(Only compkte Q32if your child has transitioned from the early intervention Birth to Three System to Preschool in the past 3 year®nly complge Q33-Q38 ifyour child was 15 years of age
or older at his/her last PPT meeting.

32.

33.

34.

35.
36.

37.

38.

| am satisfied with the school district's transition activities that took place
when my child left Birth to Three.

| am satisfied with the way secondary transition services were implemented
for my child.

When appropriate, outside agencies have been invited to participate in
secondary transition planning.

The PPT introduced planning for my child's transition to adulthood.

The school district actively encourages my child to attend and participate in
PPT meetings.

The PPT discussed an appropriate course of study at the high school for my
child.

The PPT developed individualized goals for my child relateat
employment/postsecondary education, independent living and community
participation, if appropriate.

Note:High-i AOAT ACOAA E Oi i1 AAOAGAI U ACOAAG
+ Not a response option for his survey item.

543

917

848

893

911

907

887

c 0000iITCiU ACOAAB8G

8.3%

10.3%

13.0%

13.5%

5.9%

7.8%

15.2%

..53._.

1.8%

5.3%

4.1%

6.6%

1.4%

4.3%

5.2%

2.4%

6.4%

5.5%

7.1%

2.6%

4.6%

6.1%

6.8%

12.0%

9.3%

11.8%

7.5%

9.7%

14.1%

15.3%

26.8%

13.1%

25.3%

18.4%

25.0%

23.3%

65.4%

39.1%

28.1%

35.7%

64.1%

48.5%

36.1%

I+

I+

26.9%

I+

I+

I+

I+

12.5%

22.0%

22.6%

27.2%

10.0%

16.8%

26.5%

87.5%

78.0%

50.5%

72.8%

90.0%

83.2%

73.5%

80.7%

66.0%

41.2%

61.0%

82.5%

73.5%

59.4%
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Appendix E.2: Summary of Survey Agreement

The following tableincludesAAO AEAO0OO OE
strongly agreeand | AAOAOAT U ACOAAQ
agreement (i.e., plus slightly agree®?

Ao EIbVel«ibm@rébm@mi\(u eb A
h AO xAll AO A Ml

Table E.2 Summary of Survey Agreement

TOTAL

PARENT SURVEYEM HIGH LEVEL OF AGREEMNT
sU G OF AG AGREEMENT

SAOEOAZAAOQOEIT xEOE -U #EEIA

1.) Al OAOEOEEAA xEOE 1 U AEEI ¢ o
program. [n=3,928] 45.6% ﬁ//ﬁ 78.2% 87.5%
2. | have the opportunity to talk to my child's teachers on a ’
regular basis to discuss my questions and concerns. [n=3,921 59.8% §
3. My child is accepted within the school community. [n=3,908] E:_r_,.r -_.:;
60.0% % 83.8% 91.7%
4 -U AEEI A80O )1 AEOEA @AIER I Adetingo/ s
his or her educational needs. [n=3,948] 44.8% //////f/; 75.1% 85.5%
5111 OPAAEAI AAOAAOQEI1T OAOOE?
been provided. [n=3,904] :
¥
6. 30AZEE EO APDPOI POEAOGAI U OOAEI o
specific program and senrices. [n=3,902] M 77.2% 85.8%
i
7. Special education teachers make accommodations and o
modifications as indicated on my child's IEP. [n=3,895] 58.5% M 81.8% 89.9%
8. General education teachers make accommodations and
modifications as indicated on my child's IEP. [n=3,865] 46.8%
g
9. General education and special education teachers work i
together to assure that my child's IEP is being implemented. M 73.6% 84.5%
[n=3,864] b

0OAOOEAEDPAOGEITT ET -U #EEI AB
10. In my child's school, administrators and teachers encourage

93.3%

87.4%

71.4% 83.2%

parent involvement in order to improve services and results 88.1%
for children with disabilities. [n=3,940]

11.1 6 I AAGET ¢cO OI AAOGAI T D iU AE
Program (IEP), | feel encouraged to give input and express my 64.8% f__/- 91.5%
concerns. [n=3,920] o

12. 1 understand what is discussed at meetings to develop my
AEEI A6O ) %08 fl EchwptY 668% 896% 95.4%
13. My concerns and recommendations are documented in the e
development of my child's IEP. [n=3,892] 7 81.5% 90.0%
14. My child's evaluation report is written in terms | understand. :,-ff
[n=3,892]
///x”/fffﬁ:}-

KEY. B Strongly Agree “ Moderately Agree

82.5% 92.1%

Table is continued on the next page.

20 AOAT OO xAOA CEOAT OEA T DPOEIT | £ &®ALARATBBED andB4) iThidstoulibeiconsideredl pp 0000/
when comparing agreement levels across items.
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Table E.2 Summary of Survey Agreement (continued)

TOTAL
PARENT SURVEYEM HIGH LEVEL OF AGREEMT
sU G OF AG AGREEMENT
0AOOGEAEPAOGEITT ET -U #EEI AS
15. Planning and Placement Team (PPT) meetings for my child
have been scheduled at times and places that met my needs. 64.9% 92.2%
[n=3,913]

6.1 0 U AEEI ABO 004h OEA OAETI o .
SeOEAAG Of | AAO (U AEEI ASO E‘m%mo«% 87.4%
o
17.7EAT xA EI DI AT AT O U AEEI AGC 2
equal partner with my child's teachers and other service /// 77.9% 88.8%
providers. [n=3,901] i '

18.) EAOA OAAAEOAA A Ahmuchdoays L

after the PPT. [n=3,897] 94.4%
19. If necessary, a translator was provided at the PPT meetings.

[n=2,339] 87.0%
20. The translation services provided at the PPT meetings were o

useful and accurate. [n=2,192] 62.6% ,.f""! 77.2% 86.2%

o

21. The school district proposed the regular classroom for my

child as the first placement option. [n=3,830] 78.1% 82.3%
-U #EEI A80O OAOOEAEDAOGEII
22. My child has been sent home from school, but not suspended,

due to behavioral difficulties. [n=3,312] 14.9% 18.1%
23. My child has the opportuity to participate in school e

sponsored activities such as field trips, assemblies and social 81.5% g 91.8% 95.3%

events (dances, sports events). [n=3,882] -
24. My child has the opportunity to participate in extracurricular

school activities such as sports or clubs witkehildren without 89.6%

disabilities. [n=3,780]

25.-U AEEI A8O OAEITT1 DOl OEAAO ¢ 2
are necessary for my child to participate in extracurricular 40.1% % 52.7% 59.5%
o

school activities (for example, clubs and sports). [n=3,609]

Parent Training and Support

26. In the past year, | have attended parent training or
information sessions (provided by my district, other districts
or agencies) that addressed the needs of parents and of
children with disabilities. [n=3,502]

27. 1 am involved in a support network for parents of students
with disabilities available through my school district or other
sources. [n=3,421]

39.7%

32.2%

28. There are opportunities for parent training or information
OAOOEI T O OACAOAEI ¢ OPAAEAI
school district. [n=3,753]

39.8%

29. A support network for parents of students with disabilities is
available to me through my school district or other sources.
[n=3,700]

39.4%

Table is continued on the next page.

KEY. B Strongly Agree “ Moderately Agree
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Table E.2 Summary of Survey Agreement (continued)

PARENT SURVEYEM HIGH LEVEL OF AGREEMT

-U #EEI A8O 3EEIIT O
30. My child is learning skills that will enable him/her to beas

independent as possible. [n=3,834]
31. My child is learning skills that will lead to a high school s .

diploma, further education, or a job. [n=3,735] 53.8% m 76.4%
Transition Planning
32. | am satisfied with the school district's transition activities that o

took place when my child left Birth to Three. [n=543] 65.4% {/"’ffﬁ 80.7%

33. | am satisfied with the way secondary transition services were
implemented for my child. [n=917]

76.2%

34. When appropriate, outside agencies have been invited to
participate in secondary transition planning. [n=848]

35. The PPT introduced planning for my child's transition to
adulthood. [n=893]

36. The school district actively encourages my child to attend and
i
37. The PPT discussed anppropriate course of study at the high i
school for my child. [n=907] W 73.5%
i

38. The PPT developed individualized goals for my child related tc a'}",.-j-"
employment/postsecondary education, independent living ,-:f;,': 59.4%

and community participation, if appropriate. [n=887]

82.5%

TOTAL
AGREEMENT

86.6%

87.1%

87.5%

78.0%

50.5%

72.8%

90.0%

83.2%

73.5%

Note: Respondents were instructedonly to answeritem 32 if their child had transitioned from the Birth to Three System to Preschool witim the

past three years, an@n[y to‘anAsvyeritgm\s 33-38 if their th[d was 15 years 9( age or oIgie[ at Eheir I:ast I?Efﬁge;ing. Due to space limitations, he
percentagei £ DAOAT 00 O¥ AKOAD BAGOE M CARRAGEAT O EO 110 ET Ai OAAA. EI

OEA AAO AEAO0O

KEY: M Strongly Agree ~ Moderately Agree
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APPENDIX Fl SURVEY RESPONSES BMILD DEMOGRAPHICS

F.1| Primary Eligibility for Services

F.2| Age

F.3| RacéEthnicity

F.4| Eligibility for Free and Reduced Priced Lunch
F.5| English Learner Status

F.6| Gender
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Appendix F:. Survey Responses by Demographics

4EA A 11T xETC AEAOOO EIi 1 OOOOAOA OEA OAOBPI T OA PAOGO
eligibility for services, age, race/ethnicity, free and reduced price lunch status, English Learner

status, and gender. The hgth of the bars in each chart represents the percentage of respondents

within a demographic category to agree (slightly, moderately, and strongly) to a survey statement;

xEOE OEA DPAOAAT OACAROAIT6 Algm OAEMA A AOEEGEE8A8h 11 AAO/
represented by a diamond on the ba# Due to space limitations, the percentage of parents to o .
AGPOAOCGI AODEECEL ACOAAI AT O EO 110 ETAI OAAA ET OEA
15.0%.

The disability categories of deablindness, raumatic brain injury, and hearing, visual, and
orthopedic impairment, as well as the race/ethnicity categories of Asian, Native Hawaiian/Other
Pacific Islander, American Indian/Alaskan Native, and Two or More Races are not included in the
charts due to the small number of survey respondents in these categories. In addition, any
demographic category with five or less responses to an individual survey statement is not included
in the bar chart for that particular statement.

oparentswA OA CEOAT OEA T DOEIT T £ OAI AAQRI, g5 28,R% dnds3d). TFhis sheuld bé consigeped OOOOAU E O
when comparing agreement levels across items.
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Appendix F.1: Primary Eligibility for Services

1p8 ) AIi
special education program.

SLD I 2 89%
Autism S 2 86%
Speech R A 91%

ADD/HD 84%

OHI 85%

DD IR 92%
Multiple 1% & S

ED 71% & P

ID 89%

118
Program (IEP) is meeting his or her
educational needs.

SLD 87%
Autism 83%
Speech 90%

ADD/HD 83%

OHI Lol 82%

DD AR d 92%
Multiple e o 83%

ED 7%

ID 82%

Q7. Special education teachers make
accommodations and modifications as
indicated on my child's IEP.

SLD 82% @ A
81% @& [NelI%
84% @& I
C Al 88%
A 91%
G4 92%
VR4 87%
87%
91%

Autism
Speech
ADD/HD
OHI
DD
Multiple
ED
ID

B Total Agree(Slightly +
Note:4 EA  O1T OAT 1 061 ARO

x E Q2. | have the opportunity to talk to my child's

teachers on a regular basis to discuss my
guestions and concerns.

SLD

CEURA 93%
IR Al 94%
87% & WL
90%
95%
88% 4 ECLLT)

Autism
Speech
ADD/HD
OHI

DD

Multiple Al 93%
ED 75% & 89%
ID 95%

iU AEEI A8O EAOA

SLD 4 88%
85%
85% & ECPAZ)
IR 4 84%
84%
89% @ EPAY)
73% & RN
83%
91%

Autism
Speech
ADD/HD
OHI

DD
Multiple
ED

ID

Q8. General education teachers make
accommodations and modifications as
indicated on my child's IEP.

SLD 74% & 86%
Autism 67% & 79%
Speech 80% & R

ADD/HD 80%

OHI 66% 82%

DD 71% & EELL
Multiple 76%

ED 81%

ID 81%

Moderately +Strongly)

Q3. My child is accepted within the school
community.

SLD 88% & ERELEN)
79% & el

90% & ECIsLZ)

Autism
Speech

ADD/HD 86%
OHI 9% & EEIEV)
DD 97%
Multiple A 91%
ED 83%
ID 97%

-U AEEI A0 )1 AEOE Q5. All special education services identified in Q6. Staff is appropriately trained and able to
) %0 =

[ providemychEl A8 O
services.

OPAAEEEA
SLD 79% & BEICH)
A 83%

CEZIRA 91%

Autism
Speech

ADD/HD 82%
OHI 71% & 84%
DD CEIRd  94%

Multiple e 83%
ED 80%
ID 84%

Q9. Gengal education and special education
teachers work together to assure that my
child's IEP is being implemented.

SLD 7% & EIEN
Autism 69% 81%
Speech I A 89%

ADD/HD 82%

OHI 70% & 84%

DD A4 85%
Multiple 80%

ED G A 76%

ID 82%

<& High-Level Agree(Moderately + Strongly)
T £ OOOOAU OAODBI T AAT OOd: Apdciiidleatingd&abilitiBs(SED) h€11038A1 ECEAET EOU

autism (n=687); speech or language impairment (n=633); ADD/HD (n=491); other health impairent (OHI) (n=282); developmental delay (DD)
(n=267); multiple disabilities (n=214); emotional disturbance (ED) (n=172); and intellectual disabiliy (ID) (n=130).
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Q10. In my child's school, administrators and
teachers encourage parent involvement in
order to improve services and results for
children with disabilities.

SLD 90%
Autism 71% & 86%
Speech 90%

ADD/HD 85%

OHI 88%

DD IV N 91%
Multiple 69% @ 85%

ED 83%

ID 90%

Q13. My concerns and recommendations are
documented in the development of my child's

IEP.
SLD RV A 91%
Autism 88%
Speech 86% & K17}
ADD/HD 88%
OHI 91%
DD 84% & WV
Multiple 89%
ED e 4l 84%
ID 81% & W%
1pe8 'O iU AEEI A8O 0C1px8

|
proposed programs and services to meet my
A i £ child's teachers and other service providers.

AEETI A6O ET AEOEAOAI
89%
71% & I

SLD

Autism

Speech
ADD/HD
OHI

87%
82%

DD CEVORA 92%

Multiple 73% & R
ED 69% @ 84%
ID 87%

Q19. If necessary, a translator was provided a Q20. The translation services provided at the

the PPT meetings.

SLD 87%
Autism 87%
Speech CEYAA 89%

ADD/HD WL 2 85%

OHI WA 89%

DD SN 92%
Multiple SR d 80%

ED 1% & EEEL

ID 81% & WM

SR 92%

1pp8 'O I AAGET ¢O Of1
Individualized Education Program (IEP), | feel
encouraged to give input and express my
concerns.

SLD Gl Al 93%
81% & IRl
88% 4 WEIET
SRS 90%
92%

ADD/HD
OHI

DD 87% & ERCELH
Multiple IR 91%
ED 78% & EEILZ)
ID CEVR A 89%

Q14. My child's evaluation report is written in
terms | understand.

93%
92%
Speech 84% & LI
ADD/HD 78% & 90%
OHI 84% & EENLZ)

DD 87% & EELLA)
Multiple 85% & ECILT)
ED 78% & D)

ID 92%

SLD

Autism

7EAT
encouraged to be an equal partner withmy

SLD R 90%

Autism 88%

Speech 91%
ADD/HD 86%
OHI 87%

DD 92%
Multiple 87%
ED 2% & 86%
ID 86%

PPT meetings were useful and accurate.

SLD 87%
Autism 85%
Speech 82% @ W7

ADD/HD 74% & R

OHI 76% & 88%

DD 84% & Wi}
Multiple N 79%
ED 73% & I

ID

ADD/HD

Multiple

xA Ei bl Al Al

79% @& EEIE%)

/ Q12. | understand what is discussed at
meetingsto d& AT T B

iU AEEI A

SLD IR A 95%
SR A 96%
90% @ W%
88% @ W4
97%
R d 97%
S IRd 94%
ED EZIK A 93%
ID LR d 95%

Autism
Speech

OHI
DD

Q15. Planning and Placement Team (PPT)
meetings for my child have leen scheduled at
times and places that met my needs.

SLD 85% & Eri7)
R 92%
Speech 91% @& ML)
ADD/HD SRS 89%

OHI VAR 93%

DD 88% & ERSEIZ)
B 4l 93%

Autism

Multiple
ED A 91%
ID ZIRd 91%
lpyws8 ) EAOA OAAAEOAA
within 10 school days after the PPT.

SLD ALK 4 95%
Autism 93%
Speech 97%

ADD/HD 93%

OHI 95%

DD 94%
Multiple 92%
ED 92%

ID 91%

Q21. The school district proposed the regular
classroom for my child as the first placement

option.

SLD 83% ORE:L7)
Autism 2% @ W
Speech 88%

ADD/HD 80% @ BRI

OHI 82% SR

DD 80%
Multiple 62% & BYLA)
ED 63% & EELZ)

ID 68% @ WLl

B Total Agree(Slightly + Moderately + Strongly) < High-Level Agree(Moderately + Strongly)

~ 60~
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Q23. My child has the opportunity to
participate in schoolsponsored activities
such as field trips, assemblies ahsocial

Q22. My child has been sent home from
school, but not suspended, due to behavioral

difficulties.
events (dances, sports events).

SLD SLD 98%
Autism Autism 90% 4 LT
Speech Speech 97%

ADD/HD [z 4 ADD/HD 95%

OHI iz 2 OHI 91% SRR

DD DD 94%
Multiple Multiple 89%
ED ED R4 89%

ID 94%

1¢u8 -U AEEI A8O OAETI
such as extra stdf that are necessary for my
child to participate in extracurricular school
activities (for example, clubs and sports).

my district, other districts or agencies) that
addressed the needs of parents and of
children with disabilities.

59% @& WY
54%
SR d 63%

SLD
Autism

Speech

ADD/HD 52% @& W)

OHI 54% & W07

DD 57%
Multiple 46% @
ED 43% & EERIZ)

ID 62%

Q28. There are opportunities for parent Q29. A support network for parents of
training or information sessions regarding ~  students with disabilities is available to me
OPAAEAI B Ol through my school district or other sources.

AAOAAOQETI
school district.

SLD FeRlARE 2  40%
Autism [ 28 41%
SpeecheEZRE 2 42%

ADD/HD AR 28 35%

(ol;1N 26% & 38%

SLD FeilZR & 39%
Autism 44%
SpeechJePARE 2| 39%

ADD/HD [ZZYZE 8 33%

OHI P2 28 40%

DD 38% @ RIS DD BeplZii ) 41%
Multiple JALZEE AN 41% Multiple SE{ZRE S 39%

ED ARG S 30% ED PZYE A 31%

[N 26% & 39% |58 33% @ 45%

Q26. In the past year, | have attended parent
training or information sessions (provided by

Q24. My child has the opportunity to
participate in extracurricular school activities
such as sports or clubs with children without
disabilities.

SLD 98%

Autism 71% & BERA)

Speech 95%

ADD/HD 94%
OHI R A 93%
DD WL 2 86%

Multiple
ED
ID 66% @

WS4 85%
78%

Q27. I am involved in a support network for
parents of students with disabilities available
through my school district or other sources.

30%
Autism 39%
Speech L 2 29%

ADD/HD i 2 26%

OHI PR 2 29%
DD R84l 34%

SLD 73 4

Q30. My child is learning Kills that will
enable him/her to be as independent as
possible.

CEYAOR A 90%
84%
94%

SLD

Autism
Speech
ADD/HD 70% @ 82%
OHI A 2 82%
DD 2R 93%
80%
74%
84%

Multiple
ED 61% @
ID 68% @

B Total Agree(Slightly + Moderately + Strongly) < High-Level Agree(Moderately + Strongly)

~ 61~
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Q31. My child is learning Eills that will lead

to a high school diploma, further education, or

a job.

SLD

85% & IEAT)
66% @ 82%
IR 93%

Autism

Speech

ADD/HD 86%
OHI 86%
DD 83% & R
Multiple 55% @ 71%
ED 82%
ID 7%

Q34. When appropriate, outside agencies
have been invited to participate in secondary
transition planning.

43%

Autism 45% & WO
Speech 48%
ADD/HD 47%
OHI 46%
Multiple R 63%
ED 49% & 07
ID 54%

Q37. The PPT discussed an appropriate

course of study at the high school for my
child.

SLD 88%
80%

78%

Autism

Speech

ADD/HD 1% @ EEE)
OHI WSS S 85%
Multiple 79%
ED 80%
ID SR 82%

Q32. | am satisfied with the school district's
transition activities that took place when my
child left Birth to Three.

SLD

CEYAOR A 89%
e d 83%
CEYRA 89%

Autism

Speech

ADD/HD
OHI 94%
DD 84% @& ECIL7)
MD 93%
ID 90%

Q35. The PPT introduced planning for my
child's transition to adulthood.

SLD

(S 76%

Autism LR 72%
Speech KA 67%
ADD/HD 70%
OHI 74%
Multiple 64% & B
ED 57% & 72%

ID 76%

Q38. The PPT developed individualized goals
for my child related to employment/
postsecondary edication, independent living
and community participation, if appropriate.

SLD

79%
Autism 70%
Speech 67%
ADD/HD 61% & 2%
OHI 54% 4 71%
Multiple 75%
ED 67%

ID 60% 7%

Q33. | am satisfied with the way secondary

transition services were implemented for my
child.

SLD

71% &
59% @

83%
75%
76%
76%

Autism
Speech
ADD/HD
OHI

7%
MD 82%
ED 73%
ID 73%

Q36. The school district activelyencourages
my child to attend and participate in PPT
meetings.

SLD IR 93%

Autism 2 86%

Speech

79% & 92%
ADD/HD 95%
OHI 90%
Multiple 63% & LA
ED ClR ) 94%
ID 87%

B Total Agree(Slightly + Moderately + Strongly) < High-Level Agree(Moderately + Strongly)

Note: Respondents wee instructed only to answer item 32 if their child had transitioned from the Birth to Three System to Preschool within the
past three years, and only to answer items 338 if their child was 15 years of age or older at their last PPT meeting.
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1p8 ) Al OAOGEC
special education program.

3-5yrs 84% & ERICH)

6-12 yrs 79% & R

13-14 yrs 75% & QRZL)

15-17 yrs 84%

18-21yrs 88%

79% &

118
Program (IEP) is meeting his or her
educational needs.

3-5yrs RS 2 91%
6-12 yrs 87%
13-14 yrs 83%
15-17 yrs 82%
18-21yrs 82%

Q7. Special education teachers make
accommodations and modifications as
indicated on my child's IEP.

3-5yrs 90%
91%

88%

89%

89%

6-12 yrs 83% @
13-14 yrs

15-17 yrs

18-21 yrs

Q10. In my child's school, administrators and
teachers encourage parent involvement in
order to improve services and results for
children with disabiliti es.

3-5yrs 91%

6-12 yrs 89%
13-14 yrs 71% & 85%
15-17 yrs 85%

18-21 yrs 69% 90%

Appendix F.2: Age

x E Q2. | have the opportunity to talk to my child's

teachers on a regular basis to discuss my
guestions and concerns.

S 4| 96%
86% & WS

3-5yrs

6-12 yrs

13-14 yrs 79% & A

15-17 yrs 90%

18-21 yrs 84% & W)

iU AEEI ABO ) %0 EAOA

3-5yrs I d 92%
6-12 yrs 81% & RS
13-14 yrs 83%
15-17 yrs 74% & ERErs
18-21 yrs 1% * I3

Q8. General education teachers make
accommodations and modifications as
indicated on my child's IEP.

3-5yrs VA A 83%

6-12 yrs VA 2 87%
13-14 yrs 63% 78%
15-17 yrs 79%
18-21yrs 79%

1pp8 'O 1 AAGET ¢cO Oi

encouraged to give input and express my
concerns.

3-5yrs
6-12 yrs
13-14 yrs 79% & B

15-17 yrs

82% &

18-21yrs

/ Q12.
Individualized Education Program (IEP), | feel |

IR 93%
KA 93%

CEZIR A 91%
90%

Q3. My child is accepted within the school
community.

PR A 96%
EIO A 92%

3-5yrs

6-12 yrs

13-14 yrs 79% & e

15-17 yrs 88%

93%

81% &

18-21 yrs

-U AEEI AB8O )1 AEOE Q5. All special education services identified in - Q6. Staff is appropriately trained and able to
I DOl OEAA (U

A Boframiafdd O F
services.

3-5yrs
6-12 yrs
13-14 yrs
15-17 yrs
18-21yrs

Q9. General education andpecial education
teachers work together to assure that my
child's IEP is being implemented.

3-5yrs 78% & B
6-12 yrs 79% & BRI
13-14 yrs 66% @ 80%
15-17 yrs 79%
18-21yrs 71% & EEM)

und er rstand what is discussed at
i co Oi

AAI E AAGAT T D I
CEIRd 97%
SR A 96%
87% & EErt
89% @& WL

IR d  93%

3-5yrs
6-12 yrs
13-14 yrs
15-17 yrs

18-21yrs

B Total Agree(Slightly + Moderately + Strongly) < High-Level Agree(Moderately + Strongly)

.1 6Ad 4EA O1 OAI
(n=721); and 18-21 years (n=177).

T o1 AARO

~ 63~
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Q13. My concerns and recommendations are  Q14. My child's evaluation report is written in =~ Q15. Planning and Placement Team (PPT)

documented in the development of my child's  terms | understand. meetings formy child have been scheduled at
IEP. times and places that met my needs.
3-5yrs 85% @ EEIL) 3-5yrs A A 94% 3-5yrs 89% & EECISTZ)

IR A 93%
CRVAO & 90%
91% 15-17 yrs CRVA A 90%

6-12 yrs A Y 91% 6-12 yrs YA 8 92% 6-12 yrs
13-14 yrs 78% & R 13-14 yrs 81% & BT 13-14 yrs

15-17 yrs 89% 15-17 yrs

18-21 yrs 82% @ BRI 18-21 yrs 85% @& EelT 18-21 yrs 87% & I

1pe8 'O U AEEI A0 o0oC1px8 7EAT xA EIBIAIAT 1pys8 ) EAOA OARAAAREOAA
proposed programs and services to meet my  encouraged to be an egal partner with my within 10 school days after the PPT.

AEEI A0 ET AEOEAOAIT 1 / childsteachers and other service providers.

3-5yrs L A 90% 3-5yrs 81% @& N7 3-5yrs 94%

6-12 yrs 71% & REEEL 6-12 yrs 80% & [N 6-12 yrs 91% &R

13-14 yrs 85% 13-14 yrs 85% 13-14 yrs K 4 92%
90% & RIS

S 2 88% 18-21yrs S 4 91%

15-17 yrs 2% & ERZI 15-17 yrs VS 2 87% 15-17 yrs

18-21 yrs 4% @ 87% 18-21 yrs

Q19. If necessary, a translator was provided a Q20. The translation services povided at the Q21. The school district proposed the regular
the PPT meetings. PPT meetings were useful and accurate. classroom for my child as the first placement
option.
S S 93% 3-5yrs S N 92% 3-5yrs e 4 81%
81% & W) 6-12 yrs 79% & B 6-12 yrs 82% SRR
82% 13-14 yrs s 2 81%

81% 15-17 yrs 75% & ER%)

3-5yrs

6-12 yrs
13-14 yrs VALZEE 2 83% 13-14 yrs
15-17 yrs 72% @& RO 15-17 yrs
18-21 yrs YA 2 86% 18-21yrs 82% SRR 18-21yrs 62% & BYEX)

Q22. My child has been sent home from Q23. My child has the opportunity to Q24. My child has the opportunity to
school, but not suspended, due to behavioral participate in schoolsponsored activities participate in extracurricular school activities
difficultie s. such as field trips, assemblies and social such as spots or clubs with children without
events (dances, sports events). disabilities.
3-5yrs 13% 3-5yrs 91% OSRLLT 3-5yrs 79% @ ERSLZ)

6-12 yrs 18% 6-12 yrs 93% SRCILZ) 6-12 yrs R ] 91%
92% SRl 13-14 yrs S 2 90%
94% 15-17 yrs I 3 91%

18-21 yrs LA Y 28% 18-21 yrs S 4 89% 18-21 yrs

13-14 yrs 17% 13-14 yrs
15-17 yrs 54. 4 21% 15-17 yrs

80%

1¢u8 -U AEEI A8O OAEI 1 Q26.Inthe pastyar, | have attended parent ~ Q27. | am involved in a support network for
such as extra staff, that are necessary for my  training or information sessions (provided by  parents of students with dsabilities available

child to participate in extracurricular school my district, other districts or agencies) that through my school district or other sources.
activities (for example, clubs and sports). addressed the needs of parents and of
children with disabilities.

3-5yrs 53% SR 3-5 yrs PR 8 40% 3-5 yrs BR8N 35%
6-12 yrs UV 2 60% 6-12 yrs FPALLE 28 37% 6-12 yrs YR 2N 32%
13-14 yrs S A 57% 13-14 yrs BRERZR 3 39% 13-14 yrs 32%
15-17 yrs 51% & RGL7) 15-17 yrs 34% & 46% 15-17 yrs 28%

18-21 yrs 56% & LA 18-21 yrs X I 52% 18-21 yrs BRI 38 41%

B Total Agree(Slightly + Moderately + Strongly) < High-Level Agree(Moderately + Strongly)
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Q28. There are opportunites for parent
training or information sessions regarding

OPAAEAI AAOAAOQGETI
school district.

34% & WA
O A 39%

3-5yrs
6-12 yrs
13-14 yrs 38%
15-17 yrs 40%

51%

18-21yrs

Q31. My child is learning skills that will lead
to a high school diploma, further education, or
a job.

3-5yrs 82% & [P

6-12 yrs VA A 87%

13-14 yrs 86%

15-17 yrs VA 28 85%

18-21 yrs 83%

Q34. When appropriate, outside agencies
have been invited to participate in secondary
transition planning.

13-14 yrs FReLZRE 2

15-17 yrs

18-21 yrs

Q37. The PPT discussed an appropriate
course of study at the high shool for my
child.

13-14 yrs 72% & )

15-17 yrs 84%

18-21 yrs

73% &

83%

B Total Agree(Slightly + Modeately + Strongly)

1>¥e}]|

Q29. A support network for parents of
students with disabilities is available to me
through my school district or other sources.

3-5 yrs FPLAE A 40%
6-12 yrs 39%
13-14 yrs 39%
15-17 yrs 38%
18-21yrs 52%

Q32. | am satisfied with the school district's
transition activi ties that took place when my
child left Birth to Three.

3-5yrs 82% & R0

6-12 yrs 78% & RR{S7)

Q35. The PPT introduced planning for my
child's transition to adulthood.

13-14 yrs 49% &

15-17 yrs 62% & Wets

18-21 yrs

71% &

82%

Q38. The PPT developed individualized goals
for my child related to employment/
postsecondary education, independent living
and community participation, if appropriate.

13-14 yrs 65%

15-17 yrs 74%

18-21yrs 70% & BV

Q30. My chidl is learning skills that will
enable him/her to be as independent as
possible.

3-5yrs 85% @ MR
6-12 yrs 87%
13-14 yrs 84%
15-17 yrs 83%
18-21yrs 83%

Q33. | am satisfied with the way secondary
transition services were implemented for my
child.

13-14 yrs 65% & IR
15-17 yrs 80%
18-21yrs 65% & B

Q36. The school district actively encourages
my child to attend and participate in PPT
meetings.

13-14 yrs

A 2 84%

15-17 yrs ZLZME A 92%

83% &

18-21yrs 91%

<& High-Level Agree(Moderately + Strongly)

Note: Respondents were instructed only to answer item 32 if their child had transitioned from the Birth to Three System to Preschedthin the
past three yearsand only to answer items 3338 if their child was 15 years of age or older at their last PPT meeting.
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Appendix F.3: Race/Ethnicity

1p8 ) Al OAOGEOAZAEAA xE Q2. Ihave the opportunity to talk to my child's Q3. My child is accepted within the school
special education program. teachers on a regular basis to discuss my community.
guestions and concerns.

White 78% & EEYL White SIS 93% White 83% & JEILT
Hispanic

88% Hispanic 93% Hispanic 85% & A%

Black 78% & R Black 83% & R Black 87% & EEEIZ)

118 -U AEEIA30 )1 AEOE Q5. Al special education servicesientified in Q6. Staff is appropriately trained and able to

Program (IEP) is meeting his or her iU AEEI A0 )wo EAOA I DPOi OEAA 1 U AEEI A8O Of
educational needs. services.
White 85% White 79% & EEIED) White VA N 85%

Hispanic VYA 8 86% Hispanic 80% @ B Hispanic 80% & EELH)

Black 87% Black 87% Black 88%

Q7. Special education teachers make 8. General education teachers make Q9. General education and special education
accommodations and modifications as accommodations and modifications as teachers work together to assure that my
indicated on my child's IEP. indicated on my child's IEP. child's IEP is being implemented.
White 82% & REEL White 82% White 83%
Hispanic 91% Hispanic 85% Hispanic 87%
Black 90% Black 84% Black 86%

Q10. In my child's school, @ministrators and 1pp8 'O TAAOGET ¢O O # Qi2 Iunderstand what is discussed at
i AAGET ¢cO O1F AAGAIT T DB i

teachers encourage parent involvement in Individualized Education Program (IEP), | feel
order to improve services and results for encouraged to give input and express my
children with disabilities. concerns.

White 87% White SRV A 91% White S 2 96%

Hispanic 78% & EEIIO) Hispanic 85% @ EEPL%) Hispanic 89% & ERIL)

Black 80% @ 93% Black SZLME A 93% Black 88% & L%

Q13. My concerns and recommendations are  Q14. My child's evaluation report is written in =~ Q15.Planning and Placement Team (PPT)
documented in the development of my child's terms | understand. meetings for my child have been scheduled at
IEP. times and places that met my needs.

White 90% White 92% White 92%

Hispanic A A 90% Hispanic 82% & BEICH) Hispanic A 92%

Black 82% & ERSLT) Black 93% Black ZL M A 91%

B Total Agree(Slightly + Moderately + Strongly) < High-Level Agree(Moderately + Strongly)

Note: The total number of survey respondents b E E tade/dtihicity included: White (n=2,789); HispanidLatino of Any Race(n=608); and
Blackor African American(n=308).
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1pe8 'O U AEEI ABO 0C 1px8 7EAIT
proposed programs and services to meet my  encouraged to be an equal partner with my
AEEI A0 ET AEOEAOAI 1 / childsteachers and other service providers.

White 76% & L0 White VUL 2 88%
Hispanic 88% Hispanic 90%
Black VA 2 89% Black ZLZM W 92%

Q109. If necessary, a translator was provided a QZ20. The translation services provided at the
the PPT meetings. PPT meetings were useful and accurate.

White VA A 87% White 86%

Hispanic 84% & R4 Hispanic 82% & BRI

Black 69% & ENaL7) Black 7%

Q22. My child has been sent home from
school, but not suspended, due to behavioral

Q23. My child has the opportunity to
participate in schoolsponsored activities

difficulties. such as field trips, assemblies and social
events (dances, sports events).
White 14% White 95%
Hispanic (Rl 2 32% Hispanic 90% &L

Black il 4 22% Black 92% QL)

lqgus
such as extra staff, that are necsary for my
child to participate in extracurricular school
activities (for example, clubs and sports).

-U AEEI A8O OAET | Q26.Inthe pastyear, | have attended parent
training or information sessions (provided by
my district, other districts or agencies) that
addressed theneeds of parents and of
children with disabilities.

White [ZXAZR 2

White 50% & YL 36%

Hispanic 58% @ W) Hispanic 48%

Black GOLZNE 3 68% Black BESelsLZR 3 45%

Q28. There are opportunities for parent Q29. A support network for parents of
training or inform ation sessions regarding students with disabilities is available to me

OPAAEAT AAOAAOGEIT T DOI through my school district or other sources.
school district.

White SPRLZE 28 37% White LS 36%

Hispanic el 3 45% Hispanic U N 47%

Black B8 B 45% Black FReFAEE 38 44%

Q31. My child is learning skills that will lead
to a high school diploma, further education, or
a job.

Q32. | am satisfied with the school district's
transition activities that took place when my
child left Birth to Three.

White 87% White
Hispanic 86% Hispanic
Black 89% Black

xA Ei D1 AT AT

1py8 ) EAOA OAAAEOAA
within 10 school daysafter the PPT.

White 91% &L
Hispanic SR 4 93%
Black 92%

Q21. The school district proposed the regular
classroom for my child as the firsplacement
option.

White A 2 82%
Hispanic e 4 82%
Black S A 82%

Q24. My child has the opportunity to
participate in extracurricular school activities
such as sports or clubs with children without
disabilities.

White R S 90%
Hispanic Rl 4 88%
Black 83% & Wl

Q27. 1 am involved in a support network for
parents of students with disabilities available
through my school district or other sources.

White PAIZE S 28%

Hispanic 43%

Black [ZiLZx 2 33%

Q30. My child is learning skills that will
enable him/her to be as independent as
possible.

White 86%
Hispanic 87%
Black 86%

Q33. | am satisfied with the way secondary
transition services were implemented for my
child.

White 76%
Hispanic VS 2 83%
Black 91%

B Total Agree(Slightly + Moderately + Strongly) < High-Level Agree(Moderately + Strongly)
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Q34. When appropriate, outside agencies
have been invited to participate in secondary
transition planning.

37% &

White 46%

Hispanic 56% @& EZLG

Black 52% & W07

Q37. The PPT discussed an appropriate
course of study at the high school for my
child.

White 82%

Hispanic 7% & 89%

Black YA A 83%

Q35. The PPT introduced planning for my
child's transition to adulthood.

White 58% & m{ur
Hispanic 79%
Black 70% & ERNLZ)

Q38. The PPT developed individualized goals
for my child related to employment/
postsecondary education, independnt living
and community participation, if appropriate.

White 2%
Hispanic GRIZME N 77%
Black 81%

Q36. The school district actively encourages
my child to attend and participate in PPT
meetings.

White A 2 89%

Hispanic 93%

Black 86% 4 el

B Total Agree(Slightly + Moderately + Strongly) < High-Level Agree(Moderately + Strongly)

Note: Respondents were instructed onlyto answer item 32 if their child had transitioned from the Birth to Three System to Preschool within the
past three years, and only to answer items 338 if their child was 15 years of age or older at their last PPT meeting.
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Appendix F.4 Eligibility fo r Free and Reduced Price Lunch (FRPL)

1p8 ) Al OAOQEC x E

special education program.

FRPL A 2 87%
Non-FRPL| A Y 88%
118 -U AEEIAB0 )1 AEOE

Program (IEP) is meeting his or her
educational needs.

FRPL YV 28 85%

Non-FRPL 75% & B

Q7. Special education teachers make
accommodations and modifications as
indicated on my child's IEP.

81% @& RE:IP7)

A A 90%

Q10. In my child's school, administrators and
teachers encourage parent involvement in
order to improve services and resuls for
children with disabilities.

FRPL 78% @ ECINZ)

Non-FRPL 74% & 87%

Q13. My concerns and recommendations are
documented in the development of my child's
IEP.

FRPL S 89%
Non-FRPL SPI N 90%
1pe8 'O 1 U AEEI A8O o0¢C

proposed programs and services to meet my

AEETI A6O ET AEOEAOAT 11}
FRPL I 86%
Non-FRPL [ 88%

Q2. | have the opportunity to talk to my child's

teachers on a regular basis to discuss my

guestions and concerns.
FRPL

83% & RN

Non-FRPL IO A 93%

Q5. All special education services identified in
) %0

iU AEEI A8O EAOA |

79% & B0

20 3 88%

Q8. General education teachers make
accommodations and modifications as
indicated on my child'sIEP.

5% &

86%

70% & W0

1pp8 'O I AAGET CcO O1 ¢
Individualized Education Program (IEP), | feel
encouraged to give input and express my
concerns.

FRPL EIZ A 92%

Non-FRPL 84% @ I

Q14. My child's evaluation report is written in
terms | understand.

91%

83% @

92%

1px8 7EAT xA EIiDIAIAl
encouraged to be an equal partner with my
child's teachers and other sevice providers.

FRPL FEZ K 90%

Non-FRPL % &

Q3. My child is accepted withinhe school
community.

FRPL I 92%

Non-FRPL

83% & IRCFAZ)

Q6. Staff is appropriately trained and able to
POl OEAA T U AEEI A8O OFf
services.

FRPL

VA S 86%

Non-FRPL 1% & R

Q9. General education and special education
teachers work together to assure that my
child's IEP is being implemented.

FRPL

7% &

86%

Non-FRPL 2% & I

Q12. I understand what is discussed at
I co Of

i AAGEIT AAGAT T D I

Q15. Planning and Placement Team (PPT)
meetings for my child have been scheduled at
times and placeghat met my needs.

FRPL SIS A 92%

Non-FRPL,

I A 92%

1pys ) EAOA OAAAEOAA
within 10 school days after the PPT.

FRPL L Y 93%

Non-FRPL

91% @

95%

B Total Agree(Slightly + Moderately + Strongly) < High-Level Agree(Moderately + Strorgly)

Note: The total number of survey respondents bj E E fre& &n@reduced price lunch statusncluded: FRPL (n=1,019) and NofFRPL (n=2,946).
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Q19. If necessary, a translator was provided a
the PPT meetings.

FRPL S 2 86%

Non-FRPL 79% & B0

Q22. My child has been sent home from
school, but not suspended, due to behavioral
difficulties.

FRPL 30%

Non-FRPL 14%

3H

1¢u8 -U AEEI A3O OAEIT I
such as extra staff, that are necessary for my
child to participate in extracurricular school
activities (for example, clubs and sports).

FRPL 60% @ W0

Non-FRPL S A 57%

Q28. There are opportunities for parent
training or information sessions regarding

OPAAEAT AAQOAAOQGEIT pOI
school district.
FRPL BB A 45%

Non-FRPLZEYIES 38 38%

Q31. My child is learning skills that will lead
to a high school diploma further education, or
a job.

FRPL 74% & EESEA

Non-FRPL 7% & L

Q34. When appropriate, outside agencies
have been invited to participate in secondary
transition planning.

FRPL 49% &

58%

Non-FRPL 48%

Q37. The PPT discussed an appropriate
course of study at the high school for my
child.

FRPL 3% & 86%

Non-FRPL 4% & R

Q20. The translation services providedt the
PPT meetings were useful and accurate.

FRPL 79% & BRI

Non-FRPL VN A 86%

Q23.My child has the opportunity to
participate in schoolsponsored activities
such as field trips, assemblies and social
events (dances, sports events).

S 4 94%

96%

Q26. In the past year, | &ve attended parent
training or information sessions (provided by
my district, other districts or agencies) that
addressed the needs of parents and of
children with disabilities.

FRPL Bl 28 44%

Non-FRPL [ZEZ 38 38%

Q29. A support network for parents of
studentswith disabilities is available to me
through my school district or other sources.

FRPL BRI & 45%

Non-FRPLZEZIEL A 38%

Q32. | am satisfied with the school district's
transition activities that took place when my
child left Birth to Three.

FRPL IV 2 86%

Non-FRPL 81% & R

Q35. The PPT introduced planning for my
child's transition to adulthood.

FRPL 73%

Non-FRPL 73%

Q38. The PPT developed individualized goals

for my child related to employment/

postsecondary education, independent living

and community patticipation, if appropriate.
FRPL 60% @ 74%

Non-FRPL 59% @ 73%

Q21. The school district proposed the regular
classroom for my child as the first placement
option.

74% & B

79% @ EREL7)

Q24. My child has the opportunity to
participate in extracurricular school activities
such as sports or lwbs with children without
disabilities.

FRPL 83% & Wi

Non-FRPL 850% @& el

Q27. I am involved in a support network for
parents of students with disabilties available
through my school district or other sources.

FRPLEZAELAE 28 38%

Non-FRPLZLYZL 8 30%

Q30. My child is learning skills that will
enable him/her to be as independent as
possible.

FRPL Y 2 85%

Non-FRPL 76% & B0

Q33. | am satisfied with the way secondary
transition services were implemented for my
child.

FRPL 2% & B4

Non-FRPL 64% & 7%

Q36. The school district actively encourages
my child to attend and participae in PPT
meetings.

FRPL

81% &

92%

Non-FRPL 83% & Wl

B Total Agree(Slightly + Moderately + Strongly) < High-Level Agree(Moderately + Strongly)

Note: Respondents were instructed only to answer item 32 if theichild had transitioned from the Birth to Three System to Preschool within the
past three years, and only to answer items 338 if their child was 15 years of age or older at their last PPT meeting.
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Appendix F.5: English Learner (EL) Satus

Ql.lamsatisE AA xEOE [ U AEE
special education program.
EL AL S 94%
Non-EL 78% & EILH)

118 - U AEEdiZ&RdHducatibnA E OF
Program (IEP) is meeting his or her
educational needs.

EL 82% & EClA)

Non-EL 75% & L

Q7. Special education teachers make
accommodations and modifications as
indicated on my child's IEP.

EL 85% @ ERSIET
Non-EL AR A 90%

Q10. In my child's school, administrators and
teachers encourage parent involvement in
order to improve services and results for
children with disabilities.

EL 85% & L7

Non-EL 4% & 88%

Q13. My concerns and recommendations are
documented inthe development of my child's
IEP.

EL 93%

Non-EL 81% & el

1pe8 ! O I UthddeHedl diski@ 0
proposed programs and services to meet my

AEE]I A0 ET AEOEAOAIT 11/
EL 80% & RR:LV)
Non-EL 76% ® BRILZ)

Q2. | have the opportunity to talk to my child's
teachers on a regular basis to discuss my
guestions and concerns.

EL 96%

Non-EL 93%

Q5. All special education services identified in

0 AEEIABO ) %0 EAOA /
EL 84% 4 ECILZ
Non-EL 79% & IO

Q8. General education teachers make
accommodations and modifications as
indicated on my child's IEP.

EL 79% & R
Non-EL 71% & R

Q11. AtmeetingsttA AOAT T B T U A
Individualized Education Program (IEP), | feel
encouraged to give input and express my
concerns.

EL 89% & W

Non-EL 84% & I

Q14. My child's evaluation report is written in
terms | understand.

EL 93%

Non-EL

83% &

92%

1px8 7EAT xA EIiDIAIAl
encouraged to be an equal partner with my
child's teachers and other service providers.

EL 82% & [CPAZ)

Non-EL 78% & RS

Q3. My child is accepted within the school
community.

EL

Non-EL

Q6. Staff is appropriately trained and able to

POl OEAA T U AEEI A8O OFf

services.
EL

I A 91%

Non-EL

7% &

85%

Q9. General education and special education
teachers work together to assure that my
child's IEP is being implemented.

84% & UL

84%

AAOGEI CO Of AAOGAI T B i
EL e 2 95%
Non-EL O 3 95%

Q15. Planning and Placement Team (PPT)
meetings for my child have been scheduled at

times and places that met my needs.
EL 88% & EELLA)

Non-EL

86% @

92%

Q18. | have received a copy of my Eni A& O
within 10 school days after the PPT.

EL S 93%

Non-EL

90% &

94%

B Total Agree(Slightly + Moderately + Strongly) < High-Level Agree(Moderately + Strongly)
Note: The total number of survey respondents b E E ELfstatQs included EL (n=211) and nonEL (n=3,754).
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Q19. If necessary, a translator was provided a
the PPT meetings.

EL 88% & LI

Non-EL 78% & B[94

Q22. My child has been sent home from
school, but not suspended, due to behavioral
difficulties.

EL 48%

Non-EL 16%

1qu8 -U AEEI AGOpdAET 1
such as extra staff, that are necessary for my
child to participate in extracurricular school
activities (for example, clubs and sports).

EL 78%

Non-EL

Q28. There are pportunities for parent
training or information sessions regarding

OPAAEAT AAQOAAOQGEIT pOI
school district.
EL 58%
Non-EL [ZELAEE 28 39%

Q31. My child is learning skills that will lead
to a high school diploma, further education, or
a job.

EL 76% & 89%

Non-EL 6% & B0

Q34. When appropriate, outside agencies
have been invited to participate in secondary
transition planning.

EL

70% &

81%

Non-EL 49%

Q37. The PPT discussed an appropriate
course of study atthe high school for my
child.

EL 96%

Non-EL 73% &

83%

Q20. The translation services provided at the
PPT meetings were useful and accurate.

EL 88% & WK

Non-EL VA 28 86%

Q23. My child has the opportunity to
participate in schoolsponsored activities
such as ield trips, assemblies and social
events (dances, sports events).

EL 91% SRR

Non-EL 92% 95%

Q26. In the past year, | have attended parent
training or information sessions (provided by
my district, other districts or agencies) that
addressed the needs of parents and of
children with disabilities.

EL 48% @&

61%

Non-EL [ZELZRE 28 39%

Q29. A support network for parents of
students with disabilities is available to me
through my school district or other sources.

EL 63%

Non-EL Fefeli8e 2

Q32. | am satisfied with the school district's
transition activities that took place when my
child left Birth to Three.

EL 85% 88%

Non-EL A A 87%

Q35. The PPT introduced planning for my
child's transition to adulthood.

EL S A 88%

Non-EL 2%

Q38. The PPT developed individualized goals

for my child related to employment/
postsecondary education, independent living
and community participation, if appropriate.

EL 85%

Non-EL 59% & 73%

Q21. The school district proposed theagular
classroom for my child as the first placement
option.

EL 84%

Non-EL e 4 82%

Q24. My child has the opportunity to
participate in extracurricular school activities
such as sports or clubs with children without
disabilities.

EL 87% & AL

Non-EL 84% @ W)

Q27. I am involved in a support network for
parents of students with disabilities available
through my school district or other sources.

EL 42% & 55%

Non-EL AL 3 31%

Q30. My child is learning skills that will
enable him/her to be as independent as
possible.

EL 90%

Non-EL 76% & BRI

Q33. | am satisfied with the way secondary
transition services were implemented for my
child.

EL 82% 82%

Non-EL 65% @ 78%

Q36. The school district actively encourages
my child to attend and participate in PPT
meetings.

EL 84% & W)

Non-EL 83% & ERelL7)

B Total Agree(Slightly + Moderately + Strongly) < High-Level Agree(Moderately + Strongly)

Note: Respondents were instructed only to answer item 32 if their child had transitioned from the Birth to Three System to Preschedgthin the
past three years, and only to answer items 338 if their child was 15 years of age or older at their last PPT meeting.
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Appendix F.6: Gender

1p8 ) Al OAOGEOAZAEAA xE Q2. Ihave the opportunity to talk to my child's Q3. My child is accepted within the school
special education program. teachers on a regular basis to discuss my community.
guestions and concerns.

Male TR N 87% Male SZLZ B 93% Male RV A 91%

Female 81% & R Female 85% & EELLA Female 7 W 93%

118 -U AEEIA30O )1 AEOE Q5. Al special education serviceslentified in Q6. Staff is appropriately trained and able to
Program (IEP) is meeting his or her iU AEEI A0 )®wo EAOA I DPOi OEAA 1 U AEEI A8O Of
educational needs. services.

Male 85% Male 79% & BEILZ Male 76% & RIS

Female 78% & EEIEL Female 81% @ W7 Female 79% * ECIE)

Q7. Special education teachers make Q8. General education teachers make Q9. General education and special education
accommodations and modifications as accommodations and modifications as teachers work together to assure that my
indicated on my child's IEP. indicated on my child's IEP. child's IEP is being implemented.

Male 81% & Rl Male 70% & 82% 73% & R

Female 84% & M%) Female 76% & R 86%

Q10. In my child's schooladministratorsand 1 pp8 ! O 1 AAOET ¢O OI £/ Q12.1understand what is discussed at
|

teachers encourage parent involvement in Individualized Education Program (IEP), Ifeel | AAOET ¢O O1 AAOGAI T B |
order to improve services and results for encouraged to give input and express my
children with disabilities. concerns.
Male 88% Male 83% & IR Male M A 95%
Female 89% Female 86% @ EPLZ) Female 91% &l

Q13. My concerns and recommendations are  Q14. My child's evaluation report is written in ~ Q15. Planning and Placement Team (PPT)
documented in the development of my child's terms | understand. meetings for my child have been scheduled at
IEP. times and places that met my needs.

Male L0 8 89% Male 92% Male 85% & ERPA%
Female 84% & AU Female LA Y 93% Female A B 93%
1pe8 ! O 1 U AEEI A80O 0C Qi7.Whenweimplé AT O 1T U AEEI 1pws8 ) EAOA OAAAEOAA

proposed programs and services to meet my  encouraged to be an equal partner with my within 10 school days after the PPT.
AEEI A60O ET AEOEAOAIT 1 / childsteachers and other service providers.

Male 75% @ 87% Male 7% @ 89% Male 90% & BT
Female 79% & BRI Female 79% & el Female 91% 95%

B Total Agree(Slightly + Moderately + Strongly) < High-Level Agree(Moderately + Strongly)
Note: The total number of survey respondents b E E geAd@rincluded male (n=2,744) and female (n=1,221).
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Q19. If necessary, a translator was puided at
the PPT meetings.

Male TV 2 86%

Female 81% & EETZ)

Q22. My child has been sent homedm
school, but not suspended, due to behavioral
difficulties.

Male 19%
Female 15%
1¢u8 -U AEEI AGO OAET I

such as extra staff, that are necessary for my
child to participate in extracurricular school
activities (for example, clubs and sports).

Male 52% & EEEEG

Female 54% & Q07

Q28. There are opportunities for parent
training or information sessions regarding
special education provided by my chilé O
school district.

Male W28 28 39%

Female RV 8 42%

il

Q31. M child is learning skills that will lead
to a high school diploma, further education, or
a job.

Male

75% & R

Female LA 28 89%

Q34. When appropriate, outside agencies
have been invited to participate in secondary
transition planning.

Male ZIZBE A 50%

Female 43% & R

Q37. The PPT discussed an appropriate
course of study at the high school for my
child.

Male 74% & BRI

Female 4% &

Q20. The translation services provided at the
PPT meetings were useful and accurate.

Male

76% &

85%

Female 79% & L

Q23. My child has the opportunity to
participate in schoolsponsored activities
such as field trips, assemblies and social
events (dances, sports events).

Male 91% SR

Female 94% 96%

Q26. In the past year, | have attended parent
training or information sessions (provided by
my district, other districts or agencies) that
addressed the needs of parents and of
children with disabilities.

Male BVALZE 38 38%

Female B 38 43%

Q29. A support network for parents of
students with disabilities is available to me
through my school district or other sources.

Male BelZn 28 38%
Female B8 28 42%

Q32. | am satisfied with the school district's
transition activities that took place when my
child left Birth to Three.

Male 78% & BRI

Female YO 2 92%

Q35. The PPT introduced planning for my
child's transition to adulthood.

63% &

Male 74%

Female 70%

Q38. The PPT developed individualized goals

for my child related to employment/
postsecondary education, independent living
and community participation, if appropriate.

Male 60% @ 74%

Female 59% @ 2%

Q21. The school district proposed the regular
classroom for my child as the first placement
option.

Male e ] 82%
Female 80% @Rk

Q24. My child has the opportunity to
participate in extracurricular school activities
such as sports or clubs with children without
disabilities.

Male SRV A 89%

Female 87% & EIXZ)

Q27.  ammvolved in a support network for
parents of students with disabilities available
through my school district or other sources.

Male P2%L 28 31%
Female (48 2 35%

Q30. My child is learning skills that will
enable him/her to be as independent as
possible.

Male 75% & B

Female 78% & LI

Q33. | am satisfied with the way secoraty
transition services were implemented for my
child.

Male 66% & WNaLH

Female 67% & 80%

Q36. The schol district actively encourages
my child to attend and participate in PPT
meetings.

Male A A 89%

Female 83% & EEED)

B Total Agree(Slightly + Moderately + Strongly) < High-Level Agree(Moderately + Strongly)

Note: Respondents were instructed only to answer item 32 if their child had transitioned from the Birth to Three System to Preschedgthin the
past three years, and only to answer items 338 if their child was 15 years of age or older at their last PPTa®sting.
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Appendix G: Survey Response By Year

The following figures illustrate agreement levels over the past three years2012-13 (29 school
districts, n=2,091); 2013-14 (31 schooldistricts, n=2,761) and 2014-15 (56 districts, n=3,965). The

first line graph for each statementillustrates the percentage of parents ttA 2D OA OO O O1 OAIl 6

(i.e.,slightly + moderately +strongly) in eachyear, while the second line graphillustrates the
percentage of paents to expressO E El€véldagreement {.e.,moderately + strongly) .3

Table G.1: Agreement Levels by Year

1p8 ) Ai OAOGEOZEAA xEOE U AEE
85.5% 87.3% 87.5%
o— —e L
74.9% 77.0% 78.2%
Q3. My child is accepted within the school community.
90.8% 91.7% 91.7%
80.7% 83.2% 83.8%
Q5. All special education services identified inmy éhi A§ O ) %

been provided.

85.7% 87.7% 87.4%
o ® L J
75.5% 78.7% 79.4%

Q7. Special education teachers make accommodations and
modifications as indicated on my child's IEP.

90.2% 91.0% 89.9%

83.5%

81.8% 81.8%

Q9. General education and special education teachers work togethe
to assure that my child's IEP is being implemented.

87.1%

86.0% 84.5%
— —eo o
73.3% 76.7% 73.6%
2012-13 2013-14 2014-15
(n=2,091) (n=2,761) (n=3,965)

—o— Total Agree(Slightly + Moderately + Strongly)

10 AOAT 06 xAOA CEOAT OEA 1 POETI

when comparing agreement levels across items.

~76~

Q2. | have the opportunity to talk to my child's teachers on a regular
basisto discuss my questions and concerns.

92.6% 93.3% 93.3%

82.9% 84.8% 84.4%
118 -U AEEIA8O )1 AEOEAOAI EUAA
his or her educational needs.

84.7% 85.7% 85.5%

73.2% 75.0% 75.1%

198 30AZEZLZ EO APDPOI DOEAOGAI U OOA
specific program and services.
85.0% 86.5% 85.8%
P o —0
74.7% 76.4% 77.2%

Q8. General educatioteachers make accommodations and
modifications as indicated on my child's IEP.

85.0% 85.6% 83.2%
® O — o
71.6% 73.8% 71.4%

Q10. In my child's school, administrators and ted®rs encourage
parent involvement in order to improve services and results for
children with disabilities.

87.5% 88.2% 88.1%
73.9% 77.4% 74.8%
2012-13 2013-14 2014-15

(n=2,091) (n=2,761) (n=3,965)

High-Level Agree(Moderately + Strongly)

I £ R, 25428,29 and 38)A This 8hGuldbd consideredl 1
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Table G.1: Agreement Levels by Year (continued)

1pp8 'O T AAGETI CcO OF AAOGAIT D iU
Program (IEP),I feel encouraged to give input and express my
concerns.

91.9% 92.0% 91.5%
@ L @
83.6% 85.2% 84.1%

Q13. My concerns and recommendations are documented in the
development of my child's IEP.

89.9% 91.1% 90.0%
*— —0— —e
78.5% 82.3% 81.5%

Q15. Planning and Placement Team (PPT) meetings for my child

have been scheduled at times and places that met my needs.
91.7% 92.5% 92.2%
o— —@ 0
85.1% 85.2% 85.7%
1px8 7EAT xA EiDIAIAT O iU AEEI
equal partner with my child's teachers and other service providers.
88.0% 88.9% 88.8%
o —@ O
76.5% 79.2% 77.9%

Q19. If necessary, a translator was provided at the PPT meetings.

85.8% 86.8% 87.0%
— —o b
79.6% 81.2% 79.2%

Q21. The school district proposed the regular classroom for my chilc
as the first placement option.

84.8% 85.9% 82 3%
78.8% 81.8% 78.1%

Q23. My child has the opportunity to participate in schoel
sponsored activities such as field trips, assemblies and social event
(dances, sports events

96.1% 96.7% 95.3%
92.3% 93.3% 91.8%
2012-13 2013-14 2014-15
(n=2,091) (n=2,761) (n=3,965)

—o— Total Agree(Slightly + Moderately + Strongly)

~ 77 ~

Q12. I understand what is discussed at meetings to develop my

AEEI A8O ) %08
95.4% 95.6% 95.4%
88.5% 89.7% 89.6%

Q14. My child's evaluatiorreport is written in terms | understand.

91.5% 92.6% 92.1%
- ® —0
81.9% 84.3% 82.5%
1pe8 'O T U AEEI ABO 004h OEA OA
servicestomeetmyEET AG0O ET AEOEAOAIT 1 AA
86.5% 88.1% 87.4%
———o0o———9»
74.6% 77.7% 76.0%
1pws8 ) EAOA OAAAEOGAA A AipU T £
after the PPT.
92.1% 92.9% 94.4%
o— —— —e
86.5% 88.4% 90.3%

Q20. The translation services provided at the PPT meetings were
useful and accurate.

87.5% 87.3% 86.2%
([ — -
81.2% 81.3% 77.2%

Q22. My child has been sent home from school, but not suspended,
due to behavioral difficulties.

23.0% 20.5% 18.1%

17.3%

14.5% 14.9%

Q24. My child has the opportunity to participate in extracurricular
school activities such as sports or clubs with children without
disabilities.

89.9% 91.3% 89.6%
=7 v H
85.4% 86.6% 84.6%
2012-13 2013-14 2014-15
(n=2,091) (n=2,761) (n=3,965)

High-Level Agree(Moderately + Strongly)

Appendix G



Table G.1: Agreement Levels by Year (continued)

1¢u8 -U AEEI A8 O Od suthias extea Srhff(xiiatale
necessary for my child to participate in extracurricular school
activities (for example, clubs and sports).

60.3% 63.1% 59.5%
52.6% 55.1% 52.7%

Q27. I am involved in a support network for parents of students with
disabilities available through my school district or other sources.

30.1% 34.2% 32.2%

22.3% 25.4% 23.0%

Q29. A support network for parents of students with disabilities is
available to me through my school district or other sources.

34.4% 37.4% 39.4%
o— —e— -0
26.7% 28.9% 30.7%

Q31. My child is learning skills that will lead to a high school
diploma, further education, or a job.

86.9% 87.9% 87.1%
— o — o
74.0% 75.7% 76.4%

Q33. | am satisfied with the way secondary transition services were
implemented for my child.

78.1% 80.7% 78.0%
*— 8- —e
64.9% 67.7% 66.0%

Q35. The PPT introduced planning for my child's transition to
adulthood.

75.2% 77.6% 72.8%

58.9% 62.4% 61.0%

Q37. The PPT discussed an appropriate course of stualythe high
school for my child.

86.4% 89.5%

83.2%
76.3% 78.7% 73.5%
2012-13 2013-14 2014-15
(n=2,091) (n=2,761) (n=3,965)

—o— Total Agree(Slightly + Moderately + Strongly)

~78~

Q26. In the past year, | have attended parent training or information
sessions (provided by my district, other diricts or agencies) that
addressed the needs of parents and of children with disabilities.

34.6% 40.7% 39.7%

27.9% 32.3% 30.3%

Q28. There are opponinities for parent training or information

OAOOET T O OACAOAET ¢ OPAAEAI AAOD
district.
34.8% 36.6% 39.8%
° ——— —
25.0% 26.4% 30.3%

Q30. My child is learning skills that will enable him/her to be as
independent as possible.

86.2% 87.7% 86.6%
- — -9
72.0% 74.1% 76.2%

Q32. | am satisfied with the school district's transibn activities that
took place when my child left Birth to Three.

88.0% 90.6% 87.5%

83.6%

79.2% 80.7%

Q34. When appropriate, outside agencies have been invited to
participate in secondary transition planning.

9 61.1%
46.4% 48.2% 41.2%

Q36. The school district actively encourages my child to attend and
participate in PPT meetings.

92.5% 94.8% 90.0%

88.0%
85.5% 82.5%

Q38. The PPT developed individualized goals for my child related to
employment/ postsecondary education, independent living and
community participation, if appropriate.

75.3% 78.3% 73.5%
60.5% 62.7% 59.4%
2012-13 2013-14 2014-15

(n=2,091) (n=2,761) (n=3,965)

High-Level Agree(Moderately + Strongly)
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